
 

 

 

Lincoln Lesson Plans 



                      

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\2_Baldwin1.doc 

 
 
Beth Baldwin 
West Middle School 
Martinsville, IN 
 

Gilder-Lehrman Institute—Lincoln 
July, 2008 

 
A Family Quarrel, or the Reason Why 
 
Background Information 
 
This political cartoon by Henry Louis Stephens was published in Vanity Fair 
on November 9, 1861.  In the cartoon, two young men are ready to fight 
each other.  One represents the North and the other the South.  A woman is 
crying while she watches them.   
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Questions 
 

1. Study the cartoon.  What details do you notice? 
 

2. Who are the two young men and what do they represent?  What do 
you think their relationship is? 

 
3. What do you think their social class is?  (Use details in the cartoon as 

hints). 
 

4. Who do you think the woman is and what does she represent? 
 

5. Do you think you would fight against your family for your beliefs?  
What does this show about their conviction and belief in the cause? 
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Robert W. Bell 
Thornridge High School 
Dolton, Illinois 60419 
 
Gilder Lehrman Summer Institute “Lincoln”  June 29 – July 4 , 2008 Gettysburg College 
 

Source: 

David T. Valentine, Obsequies of Abraham Lincoln, in the City of New York, Under the Auspices 
of the Common Council 

http://www.abrahamlincolnsclassroom.org/Library 

“The Final Goodbye” 
 
At Lincoln’s funeral in Springfield, Illinois Bishop Matthew Simpson gave the graveside sermon at 
temporary funeral vault. He concluded with the following:  
 
“Chieftain! Farewell. The nation mourns thee. Mothers shall teach thy name to their lisping 
children. The youth of our land shall emulate thy virtues. Statesmen shall study thy record, and 
learn lessons of wisdom. Mute though thy lips be, yet they still speak. Hushed is thy voice, but its 
echoes of liberty are ringing through the world, and the sons of bondage listen with joy. Prisoned 
thou art in death, and yet thou art marching abroad, and chains and manacles are bursting at thy 
touch. Thou didst fall not for thyself. The assassin had no hate for thee. Our hearts were aimed at, 
our national life was sought. We crown thee as our martyr – and humanity enthrones thee as her 
triumphant son. Hero, Martyr, Friend, Farewell.” 

 

 

 
Please answer the following questions based on your knowledge of Lincoln, the Civil 
War and this document. 
 

1. What are some virtues that Lincoln possessed that mothers should teach their 
children? 

2. How can Lincoln though muted by death still speak to the nation? 
3. How can Lincoln be marching abroad yet bursting chains at the same time? 
4. When Bishop Simpson spoke of John Wilkes Booth as aiming not at Lincoln what 

did mean? 
5. Does a nation have a right to enthrone a martyr? Why was Lincoln seen as one? 
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Robert W. Bell 
Thornridge High School 
Dolton, Illinois 60419 
 
Gilder Lehrman Summer Institute “Lincoln”  June 29 – July 4 , 2008 Gettysburg College 

Source:Harper’s Ferry Weekly 4/29/1865         http://app.harpweek.com 

                                                
Political Cartoon  
Harpers Ferry Magazine 4/29/1865 
 
Using your knowledge of Abraham Lincoln, the Civil War and your interpretation of the political cartoon 
answer the following questions. 
 

1. Who are the two characters in the upper left and right hand corners of the cartoon and what emotions are 
they displaying? 

2. If the central figure of the cartoon is not Mrs. Lincoln, who does it represent? Make sure you explain 
why. 

3. What do you think was the primary motivation behind the cartoonist who created this work? 
4. In the center of the picture is a smaller circular picture. What do you think is represented by this? 
5. What would have been an appropriate title to this cartoon? WHY? 
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Of Human Bondage 
by Tom Bittner 

Overview:  
Disagreements concerning sectional issues have always been a part of American politics. Most 
often, these differences could be worked out through compromises. In some cases, however, the 
differences of opinion were so severe that it became impossible to reach a satisfactory 
agreement. 
 
The issue of human slavery was addressed by the Founding Fathers at Philadelphia in 1776 and 
1787. On both occasions, disagreements concerning how best to deal with the problem nearly 
caused the dissolution of the conventions. In both instances, however, compromises were 
reached. Nevertheless, the ultimate resolution of the problem would be postponed. During the 
nineteenth century, the controversy over slavery would become increasingly bitter. How an 
individual thought about slavery—and what he did to support or oppose it—might be based on 
political, economic, moral or geographic considerations. 
 
Objectives: 
 
New York State Learning Standards for Social Studies: 
 
Standard 1: History of the United States and New York State 
         Students will use a variety of intellectual skills to demonstrate their understanding of  

        major ideas, eras, themes, developments, and turning points in the history of the 
        United States and New York. 

 
Standard 3: Geography 
         Students will use a variety of intellectual skills to demonstrate their understanding of  

          the geography of the interdependent world in which we live—local, national, and  
              global—including the distribution of people, places, and environments over the  
              Earth’s surface. 

 
Standard 4: Economics 
         Students will use a variety of intellectual skills to demonstrate their understanding of  

        how the United States and other societies develop economic systems and associated  
        institutions to allocate scarce resources, how major decision-making units function  
        in the United States and other national economies, and how the economy solves the  
        scarcity problem through market and nonmarket mechanisms. 

 
 
Standard 5: Civics, Citizenship, and Government 
        Students will use a variety of intellectual skills to demonstrate their understanding of  
                   the necessity for establishing governments; the governmental system of the United  
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                   States and other nations; the United States Constitution; the basic civil values of  
                   American constitutional democracy; and the roles, rights, and responsibilities of  
                   citizenship, including avenues of participation. 
 
At the conclusion of this activity, the student will be evaluated on his ability to:  
 
1. Examine and evaluate primary source documents to acquire and synthesize information; 
 
2. Discuss the political, economic, and/or moral reasons given by the supporter’s of slavery; 
 
3. Discuss the political, economic, and/or moral reasons given by the opponents of  
    slavery;  
 
4. Describe how geography contributed to the differing opinions regarding the issue of  
    slavery; and 
 
5. Incorporate additional information not included in the documents into a cohesive, logical 
    expository format. 

 
Handouts:  
Document Based Question (DBQ), Of Human Bondage. 

 
Document Sources:  
Document 1 
 
Thomas Jefferson, “To John Holmes, April 22, 1820,” The Portable Thomas Jefferson, ed. by 
         Merrill D. Peterson (New York: The Viking Press, 1975) pp. 567-568. 
          
Document 2 
 
Rev. Fred D. Ross, D.D., Slavery Ordained Of God (Philadelphia: J.B. Lippencott & Co., 1857) 
        pp. 35, 36, 46, 52. 
 
Document 3 
 
John C. Calhoun, Union and Liberty; The Political Philosophy of John C. Calhoun, ed. by Ross 
        M. Lence (Indianapolis: Liberty Fund, 1992) pp. 474-475 
 
Document 4 
 
“Fragments: On Slavery,” Abraham Lincoln: His Speeches and Writings, ed. by Roy P. Basler, 
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        Preface by Carl Sandburg (1946, Cambridge, MA: Da Capo Press, 2001) p. 278. 
 
Document 5 
 
“On the Constitution and the Union,” William Lloyd Garrison and the Fight against Slavery: 
        Selections from The Liberator, ed. by William E. Cain (New York: Bedford/St. Martin’s,  
        1995) p. 89. 
 
Document 6 
 
“Dred Scott v. Sanford 19 Howard 393 (1856),” ThisNation.com  
         http://www.thisnation.com/library/print/dredscott2.html  
 
Document 7 
 
Frederick Douglass, “What to the Slave is the Fourth of July?” TeachingAmericanHistory.org  
         http://www.teachingamericanhistory.org/library/index.asp?documentprint=162  
 
Document 8a 
 
Stephen A. Douglas, “First Joint Debate,” The Lincoln-Douglas Debates of 1858, Ed. Robert W. 
         Johannsen (New York: Oxford University Press, 1965) p. 45. 
 
Document 8b 
 
Abraham Lincoln, “First Joint Debate,” The Lincoln-Douglas Debates of 1858, Ed. Robert W.  
         Johannsen (New York: Oxford University Press, 1965) pp. 52-53. 
 
Document 9 
 
Alexander H. Stevens, “Cornerstone Speech,” TeachingAmericanHistory.org  
         http://www.teachingamericanhistory.org/library/index.asp?documentprint=76   
 

Notes for teachers:  
This activity is designed to be used in an evaluative capacity. It may be given as an assignment, 
or as an in-class test. In terms of the curriculum, it is designed to be employed at the conclusion 
of the unit that consists of the causes of the Civil War. (For New York State teachers, please 
refer to the Resource Guide with Core Curriculum, United States History and Government, Unit 
2: II. “The Constitution Tested: Nationalism and Sectionalism,” pp. 41-43 
http://www.emsc.nysed.gov/ciai/socst/pub/sscore2.pdf ) 
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If used as an in-class evaluation, it is generally advisable to administer the activity over a two 
day period (i.e, if operating under the standard 40 minute class). If, however, the school employs 
the semester schedule, one (90 minute) class period should be sufficient. 
 
As will be noticed, this DBQ does not address many of the fundamental causes of the Civil War. 
This was done purposely. That is, although the DBQ alludes to, for example, the Missouri 
Compromise, it does not specifically mention. A student’s response that includes this 
information would, therefore, include outside/additional information—which is one of the 
objectives of this activity. On a practical level, the inclusion of this information will result in a 
higher grade for the student. From the teacher’s perspective, however, it is demonstrative of the 
fact that the student understands that there is “more to the story,” and has developed the 
intellectual capacity and skills to incorporate that information into a well written essay. (The 
New York State Revised Generic Scoring Rubric for Document Based Questions may be 
accessed at   
http://www.emsc.nysed.gov/osa/important-
notices/importantnoticearch/revised_rubric_glob_04.pdf )  

Extension Activities:  
An analysis and examination of the issue of human slavery may be used as a paradigm for 
discussing other controversial issues in American History; e.g., gun control, freedom of religion, 
abortion, etc. 
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NAME _______________________________   DATE ________________                                                                                                                                       

 
 

Of Human Bondage 
 
 

DOCUMENT-BASED QUESTION 
 

This question is based on the accompanying documents (1-9). The question is 
designed to test your ability to work with historical documents. Some of these documents 
have been edited for the purposes of this question. As you analyze the documents, take into 
account both the source of each document and any point of view that may be presented in 
the document. 
 
    Historical Context:  
 
    The issue of human slavery was addressed by the Founding Fathers at Philadelphia in  

   1776 and 1787. On both occasions, disagreements concerning how best to deal with the  
   problem nearly caused the dissolution of the conventions. In both instances, however,     
   compromises were reached. Nevertheless, the ultimate resolution of the problem would  
   be postponed. During the nineteenth century, the controversy over slavery would  
   become increasingly bitter. How an individual thought about slavery—and what he did  
   to support or oppose it—might be based on political, economic, moral or geographic  
   considerations. 

 
Task: Using information from the documents and your knowledge of United States History   
           answer the questions that follow each document in Part A. Your answers to the  
           questions will help you write the Part B essay in which you will be asked to: 

 
 

• Discuss the political, economic, and/or moral reasons given by the supporter’s 
of slavery; 

 

• Discuss the political, economic, and/or moral reasons given by the 
opponents of slavery; and, 

 

• Describe how geography contributed to the differing opinions regarding the 
issue of slavery. 
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Part A 
 
Short-Answer Questions 
 
Directions:  Analyze the documents and answer the short-answer questions that follow each 

        document in the space provided. 
 
Document 1 
 

In April 1820, former President Thomas Jefferson would write to a friend regarding his 
anxiety over the debate concerning of statehood for Missouri. 
 

 
 . . . But this momentous question, like a fire-bell in the night, awakened and filled me with 
terror. I considered it at once as the knell of the Union. . . . A geographical line, once 
conceived and held up to angry passions of men, will never be obliterated; and every new 
irritation will mark it deeper and deeper. . . . as it is, we have a wolf by the ears, and we can 
neither hold him, nor safely let him go. Justice is in one scale, and self-preservation in the 
other. Of one thing I am certain, that as the passage of slaves from one State to another, would 
not make a slave of a single human being who would not be so without it, so their diffusion 
over a greater surface would make them individually happier, and proportionally facilitate the 
accomplishment of their emancipation, by dividing the burden on a greater number of 
coadjutors. . . .  
 

 
1.   According to the document, why was Thomas Jefferson so upset about the debate concerning 
       statehood for Missouri?                     [1] 
 
_____________________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
 
______________________________________________________________________________________ 
                                                                                                                                       

  Score 
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Document 2 
 

The passage below is excerpted from a speech made by Rev. Fred A. Ross, D.D., of 
Huntsville, Alabama to an audience in New York in 1856.  

 
 

. . . The political controversy, however fierce and threatening, is only for power. But the moral 
agitation is for the harmony of the Northern and Southern mind, in the right interpretations of 
Scripture on this great subject, and, of course, for the ultimate union of the hearts of all 
sensible people to fulfil [sic] God’s intention,—to bless the white man and the black man in 
America. . . .  
         . . . the relation of the master and slave is not a sin; and that, notwithstanding its admitted 
evils, it is a connection between the highest and lowest races of man, revealing influences 
which may be, and will be, most benevolent for the ultimate good of the master and the slave, .   
. . This seen result of slavery was found to be in absolute harmony with the word of God. . . .  
         The subject of slavery, in this view of right and wrong, is seen in the very light of 
heaven. . . .  
         These two theories of Right and Wrong,—these two ideas of human liberty,—the right, 
in the nature of things, or in the right made by God,—the liberty of the individual man, of 
Atheism, of Red Republicanism, of the devil,—or the liberty of man, in the family, in the 
State, the liberty from God,—these two theories now make conflict in the world. This anti-
slavery battle is only part of the great struggle; God will be victorious,—and wo, in his might. 

 
 
2.    According to the document, how did Rev. Ross justify the existence of slavery?                [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
             
_______________________________________________________________________ 
 
             Score 
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Document 3 
 

On February 6, 1837, South Carolina Senator John C. Calhoun addressed his colleagues 
regarding a petition for the abolition of slavery. 

 
 

. . . I hold that in the present state of civilization, where two races of different origin, and 
distinguished by color, and other physical differences, as well as intellectual, are brought 
together, the relationship now existing in the slaveholding States between the two, is, instead 
of an evil, a good—a positive good. . . . Compare his condition with the tenants of the poor 
houses in the more civilized portions of Europe—look at the sick, and the old and infirm slave, 
on one hand, in the midst of his family and friends, under the kind superintending care of his 
master and mistress, and compare it with the forlorn and wretched condition of the pauper in 
the poor house. . . .There is and always has been in an advanced stage of wealth and 
civilization, a conflict between labor and capital. The condition of society in the South 
exempts us from the disorders and dangers resulting from this conflict; and which explains 
why it is that the political condition of the slaveholding States has been so much more stable 
and quiet than that of the North. . . .  

 
 
3a. According to this document, how does Sen. Calhoun characterize the institution of  
      slavery?                   [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________ 

 
Score 

 
3b. According to this document, how does Sen. Calhoun justify his position on the issue of  
      slavery?                   [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________ 
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Score 

 
 
 
 
Document 4 
 

In 1854 an Illinois lawyer who had yet to achieve national prominence named Abraham 
Lincoln tried to formulate a logical syllogism concerning slavery.  
 

 
        If A. can prove, however conclusively, that he may, of right, enslave B.—why may not 
B. snatch the same argument, and prove equally, that he may enslave B.— 
        You may say A. is white, and B. is black. It is color, then; the lighter, having the right 
to enslave the darker? Take care. By this rule, you are to be slave to the first man you meet, 
with a fairer skin than your own. 
        You do not mean color exactly? You mean the whites are intellectually the superiors of 
blacks; and, therefore, have the right to enslave them? Take care again. By this rule you are 
to be a slave to the first man you meet, with an intellect superior to your own. 
        But, you say, it is a question of interest; and, if you can make it your interest, you have 
a right to enslave another. Very well. And if he can make it his interest, he has the right to 
enslave you. 

 
          

4.  Based on this reading, what does Mr. Lincoln say are two specific arguments that have been 
     used to support slavery?                 [1] 
 

(1) ________________________________________________________________________ 
 
      ________________________________________________________________________ 
 
      ________________________________________________________________________ 
 
(2)  ________________________________________________________________________ 
 
      ________________________________________________________________________ 
 
      ________________________________________________________________________ 
 

 
                        Score
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Document 5 
 

In December 1832, the publisher of The Liberator, William Lloyd Garrison, would once 
again write on the subject about which he had sworn to be “as harsh as truth, and as 
uncompromising as justice.” 

  
 

        People of New-England and of the free States! . . . Be not afraid to look the monster 
SLAVERY boldly in the face. He is your implacable foe—the vampire who is sucking your 
life-blood—the ravager of a large portion of your country, and the enemy of God and man. 
Never hope to be a united, or happy, or prosperous people while he exists. He has an 
appetite like the grave—a spirit as malignant as that of the bottomless pit—and an 
influence as dreadful as the corruption of death. Awake to your danger! the struggle is a 
might one—it cannot be avoided—it should not be, if it could. 
 

                                                       
5a. According to the document, how does Mr. Garrison characterize slavery?                           [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________             
      

  Score 
 
 
5b. According to the document, what does Mr. Garrison predict the result will be if the issue of 
      slavery is not adequately addressed?                         [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________             
   

  Score 
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Document 6 
 

In 1857 the Supreme Court of the United States of America issued its ruling on the case 
of Dred Scott v. Sanford. Writing for the majority, Chief Justice Roger Taney would first pose, 
and then respond to, a rhetorical question.   

  

                                            
6a. According to this document, what does Chief Justice Taney believe is the fundamental issue 
      of the Dred Scott case?                    [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________               
 

  Score 
 
 
6b. According to this document, how does Chief Justice Taney support the Supreme Court’s 
      decision in the Dred Scott case?                            [1] 
 
______________________________________________________________________________ 

 
        The question is simply this: Can a negro, whose ancestors were imported into this 
country, and sold as slaves, become a member of the political community formed and 
brought into existence by the Constitution of the United States, and as such become entitled 
to all rights, and privileges, and immunities, guaranteed by that instrument to the citizen? . . . 
        It becomes necessary, therefore, to determine who were citizens of the several States 
when the Constitution was adopted. And in order to do this, we must recur to the 
Governments and institutions of the thirteen colonies, when they separated from Great 
Britain and formed new sovereignties, and took their places in the family of independent 
nations. We must inquire who, at that time were recognized as the people or citizens of a 
State, whose rights and liberties had been outraged by the English Government; and who 
declared their independence, and assumed the powers of Government to defend their rights 
by force of arms. 
        In the opinion of the court, the legislation and histories of the times, and the language 
used in the Declaration of Independence, show, that neither the class of persons who had 
been imported as slaves, nor their descendants, whether they had become free or not, were 
then acknowledged as a part of the people, nor intended to be included in the general words 
used in that memorable instrument. 
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______________________________________________________________________________ 
 
_______________________________________________________________________               
 

  Score 
Document 7 
 

In 1852, on the anniversary of the signing of the Declaration of Independence., the 
runaway slave and abolitionist, Frederick Douglass, used the occasion to remind Americans of 
their history. Some of Mr. Douglass’ remarks are excerpted below. 

 
 
        Oppression makes a wise man mad. Your fathers were wise men, and if they did not go 
mad, they became restive under this treatment. They felt themselves to be victims of 
grievous wrongs, wholly incurable in their colonial capacity. With brave men there is always 
a remedy for oppression. Just here, the idea of a total separation of the colonies from the 
crown was born! It was a startling idea, much more so, than we, at this distance of time, 
regard it. The timid and the prudent (as has been intimated) of that day, were, of course, 
shocked and alarmed by it. 
        Such people lived then, had lived before, and will, probably, ever have a place on this 
planet; and their course, in respect to any great change, (no matter how great the good to be 
attained, or the wrong to be addressed by it), may be calculated with as much precision as 
can be the course of the stars. They hate all changes, but silver, gold and copper change! Of 
this sort of change they are always strongly in favor.   
        . . . This Fourth [of] July is yours, not mine. You may rejoice, I must morn. . . .  
        Fellow-citizens; above your national, tumultuous joy, I hear the mournful wail of 
millions! whose chains, heavy and grievous yesterday, are to-day, rendered more intolerable 
by the jubilee shouts that reach them. . . . I do not hesitate to declare, with all my soul, that 
that character and conduct of this nation never looked blacker to me than on this 4th of July! 
Whether we turn to the declarations of the past, or to the professions of the present, the 
conduct of the nation seems equally hideous and revolting. America is false to the past, false 
to the present, and solemnly binds herself to be false to the future. Standing with God and 
the crushed and bleeding slave on this occasion, I will, in the name of humanity which is 
outraged, in the name of liberty which is fettered, in the name of the constitution and the 
Bible, which are disregarded and trampled upon, dare to call in question and to denounce, 
with all the emphasis I can command, everything that serves to perpetuate slavery-the great 
sin and shame of America! "I will not equivocate; I will not excuse;" I will use the severest 
language I can command; and yet not one word shall escape me that any man, whose 
judgment is not blinded by prejudice, or who is not at heart a slaveholder, shall not confess 
to be right and just.  

 
 
7a. According to Mr. Douglass, why do some people continue to support slavery?                    [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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______________________________________________________________________________ 
 
_______________________________________________________________________               
 

  Score 
 
 Document 8a 
 

On August 21, 1858, Illinois Senator Stephen A. Douglas and his Republican challenger 
Abraham Lincoln met in Ottawa, Illinois for the first of their seven joint debates. First, we will 
read an excerpt for Sen. Douglas regarding the question of slavery. 

 
 
. . . For one, I am opposed to negro citizenship in any and every form. I believe this 
government was made on the white basis. I believe it was made by white men, for the benefit 
of white men and their posterity for ever, and I am in favor of confining citizenship to white 
men, men of European birth and descent, instead of conferring it upon negroes, Indians and 
other inferior races. 

 
8a. According to this excerpt, why does Sen. Douglas oppose “negro citizenship”?                   [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________               
 

  Score 
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Document 8b 
 
 The excerpt below contains the relevant portion of Mr. Lincoln’s reply to Sen. Douglas’ 
opening statement. 

 
 
. . . I have no purpose directly or indirectly to interfere with the institution of slavery in the 
States where it exists. I believe I have no lawful right to do so, and I have no inclination to do 
so. I have no purpose to introduce political and social equality between the white and the black 
races. There is a physical difference between the two, which in my judgment will probably 
forever forbid their living together upon the footing of perfect equality, and inasmuch as it 
becomes a necessity that there must be a difference, I, as well as Judge Douglas, am in favor of 
the race to which I belong, having the superior position. I have never said anything to the 
contrary, but I hold that notwithstanding all this, there is no reason in the world why the negro 
is not entitled to all the natural rights enumerated in the Declaration of Independence, the right 
to life, liberty and the pursuit of happiness. I hold that he is as much entitled to these as the 
white man. I agree with Judge Douglas he is not my equal in many respects—certainly not in 
color, perhaps not in moral or intellectual endowment. But in the right to eat the bread, without 
leave of anybody else, which his own hand earns, he is my equal and the equal of Judge 
Douglas, and the equal of every living man. 

 
                                  

8b. According to the document, on what grounds does Mr. Lincoln justify his position regarding 
      equality?                             [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________               
 

  Score 
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Document 9 
 

On March 21, 1861, in Savannah, Georgia, Alexander H. Stevens delivered the 
Cornerstone for the newly-adopted Constitution of the Confederate States of America, portions 
of which are excerpted below.  

 
 
         This new constitution, or form of government, constitutes the subject to which your 
attention will be partly invited. In reference to it, I make this first general remark: it amply 
secures all our ancient rights, franchises, and liberties. 
        . . . The new constitution has put at rest, forever, all the agitating questions relating to our 
peculiar institution—African slavery as it exists amongst us—the proper status of the negro in 
our form of civilization. . . . 
        Our new government is founded upon exactly the opposite idea; its foundations are laid, 
its corner-stone rests, upon the great truth that the negro is not equal to the white man; that 
slavery—subordination to the superior race—is his natural and normal condition. This, our 
new government, is the first, in the history of the world, based upon this great physical, 
philosophical, and moral truth. This truth has been slow in the process of its development, like 
all other truths in the various departments of science. It has been so even amongst us. Many 
who hear me, perhaps, can recollect well, that this truth was not generally admitted, even 
within their day. The errors of the past generation still clung to many as late as twenty years 
ago. . . .   

  
                                  

9. According to Mr. Stevens, what is the political foundation of the Confederate States of  
    America?                              [1] 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
_______________________________________________________________________               
 

  Score 
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Part B 
 
Essay 
 
Directions:  Write a well-organized essay that includes an introduction, several paragraphs, and a 

        conclusion. Use evidence from at least five documents to support your response. 
 
 Historical Context:  
 
    The issue of human slavery was addressed by the Founding Fathers at Philadelphia in  

   1776 and 1787. On both occasions, disagreements concerning how best to deal with the  
   problem nearly caused the dissolution of the conventions. In both instances, however,     
   compromises were reached. Nevertheless, the ultimate resolution of the problem would  
   be postponed. During the nineteenth century, the controversy over slavery would  
   become increasingly bitter. How an individual thought about slavery—and what he did  
   to support or oppose it—might be based on political, economic, moral or geographic  
   considerations. 

 
Task: Using information from the documents and your knowledge of United States History   
           answer the questions that follow each document in Part A. Your answers to the  
           questions will help you write the Part B essay in which you will be asked to: 

 
 

 
• Discuss the political, economic, and/or moral reasons given by the supporter’s 

of slavery; 
 

• Discuss the political, economic, and/or moral reasons given by the 
opponents of slavery; and, 

 

• Describe how geography contributed to the differing opinions regarding the 
issue of slavery. 

 
   
  Guidelines: 
 
         In your essay, be sure to: 
 

• Address all aspects of the Task by accurately analyzing and interpreting at least five 
documents; 

• Incorporate information from the documents in the body of the essay; 
• Support the theme with relevant facts, examples, and details; 
• Use a logical and clear plan of organization; 
• Introduce the theme by establishing a framework that is beyond a simple restatement of 

the Task or Historical Context and conclude with a summation of the theme. 
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Jamie Brindel     E.L. Wright Middle School 
 
Sources: 
John L. Magee (American, active 1850s-1860s). Southern Chivalry – Argument versus Club’s. Lithograph, 1856  
 
"U.S. Senate: Art & History Home >Historical Minutes >1851-1877 >The Caning of Senator Charle." United States Senate. 3 Jul 
2007 <http://www.senate.gov/artandhistory/history/minute/The_Caning_of_Senator_Charles_Sumner.htm>. 
 
Background Information: 
On May 22, 1856, the United States Senate became a battle ground. The confrontation involved a member of the 
House of Representatives, entering the Senate chamber, and brutally beating a senator unconscious. 
The cause of the assault was a speech given by Massachusetts Senator Charles Sumner on May 19. The speech 
was entitled “Crime Against Kansas" and addressed the issue of whether Kansas should enter the union as a free 
state or a slave state. In his speech, Mr. Sumner accused two senators of this crime, including South Carolina 
Senator Andrew Butler, who was not present for the speech. In the accusation, Mr. Sumner said that Mr. Butler had 
"a mistress . . . who, though ugly to others, is always lovely to him; though polluted in the sight of the world, is chaste 
in his sight—I mean, the harlot, Slavery."  
Coming to the rescue of the honor of Mr. Butler was his cousin from South Carolina Representative Preston Brooks. 
Three days after this verbal attack by Mr. Sumner, Mr. Brooks entered the Senate chambers shortly after it had 
adjourned for the day. As Mr. Sumner was attaching his postal frank to copies of his speech, Mr. Brooks quickly 
approached him and struck him over the head with a metal tipped cane. Mr. Sumner was repeated struck by the cane 
as he was trying to protect himself. This attack lasted a little more than a minute. 
 
Document: 

 
 
Questions: 

1. Why or why not do you feel that this image is appropriate in presenting the information to the public? 
2. List 3 and describe the purpose of three images used by the artist in the cartoon. 
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3. Describe the expression of the people in the background.  
4. Based on the information that you know about this event, do you think that the cartoonist is supporting 

Preston Brooks or Charles Sumner? 
 
 
 
 
 
 
 
Jamie Brindel     E.L. Wright Middle School 
 
Sources: 
"The Avalon Project : Confederate States of America - Declaration of the Immediate Causes Which Induce and Justify the 
Secession of South Carolina from the Federal Union." The Avalon Project. 07/04/2007. Yale Law School. 4 Jul 2007 
<http://www.yale.edu/lawweb/avalon/csa/scarsec.htm>. 
 
Background Information: 
On December 20, 1860 in Charleston, South Carolina, a special convention passed the Ordinance of Secession. This movement 
had been gaining steam as Abraham Lincoln got closer to being elected as President of the United States. Town meetings were 
held. Finally on December 17, 1860 a convention was called to convene at First Baptist Church in Columbia to discuss whether 
or not to secede from the Union. Due to a smallpox outbreak the convention had to reconvene in Charleston. 
This document is set up to follow the guidelines of the Declaration of Independence.  
 
Document: 

Confederate States of America 
Declaration of the Immediate Causes Which Induce and Justify the Secession of South 

Carolina from the Federal Union  

The people of the State of South Carolina, in Convention assembled, on the 26th day of April, A.D., 1852, declared that 
the frequent violations of the Constitution of the United States, by the Federal Government, and its encroachments upon 
the reserved rights of the States, fully justified this State in then withdrawing from the Federal Union; but in deference to 

the opinions and wishes of the other slaveholding States, she forbore at that time to exercise this right. Since that time, 
these encroachments have continued to increase, and further forbearance ceases to be a virtue.  

And now the State of South Carolina having resumed her separate and equal place among nations, deems it due to 
herself, to the remaining United States of America, and to the nations of the world, that she should declare the immediate 

causes which have led to this act.  

In the year 1765, that portion of the British Empire embracing Great Britain, undertook to make laws for the 
government of that portion composed of the thirteen American Colonies. A struggle for the right of self-government 

ensued, which resulted, on the 4th of July, 1776, in a Declaration, by the Colonies, "that they are, and of right ought to be, 
FREE AND INDEPENDENT STATES; and that, as free and independent States, they have full power to levy war, 

conclude peace, contract alliances, establish commerce, and to do all other acts and things which independent States may 
of right do."  

They further solemnly declared that whenever any "form of government becomes destructive of the ends for which it 
was established, it is the right of the people to alter or abolish it, and to institute a new government." Deeming the 
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Government of Great Britain to have become destructive of these ends, they declared that the Colonies "are absolved 
from all allegiance to the British Crown, and that all political connection between them and the State of Great Britain is, 

and ought to be, totally dissolved."  

In pursuance of this Declaration of Independence, each of the thirteen States proceeded to exercise its separate 
sovereignty; adopted for itself a Constitution, and appointed officers for the administration of government in all its 

departments-- Legislative, Executive and Judicial. For purposes of defense, they united their arms and their counsels; and, 
in 1778, they entered into a League known as the Articles of Confederation, whereby they agreed to entrust the 

administration of their external relations to a common agent, known as the Congress of the United States, expressly 
declaring, in the first Article "that each State retains its sovereignty, freedom and independence, and every power, 

jurisdiction and right which is not, by this Confederation, expressly delegated to the United States in Congress 
assembled."  

Under this Confederation the war of the Revolution was carried on, and on the 3rd of September, 1783, the contest 
ended, and a definite Treaty was signed by Great Britain, in which she acknowledged the independence of the Colonies in 

the following terms: "ARTICLE 1-- His Britannic Majesty acknowledges the said United States, viz: New Hampshire, 
Massachusetts Bay, Rhode Island and Providence Plantations, Connecticut, New York, New Jersey, Pennsylvania, 

Delaware, Maryland, Virginia, North Carolina, South Carolina and Georgia, to be FREE, SOVEREIGN AND 
INDEPENDENT STATES; that he treats with them as such; and for himself, his heirs and successors, relinquishes all 

claims to the government, propriety and territorial rights of the same and every part thereof."  

Thus were established the two great principles asserted by the Colonies, namely: the right of a State to govern itself; 
and the right of a people to abolish a Government when it becomes destructive of the ends for which it was instituted. And 

concurrent with the establishment of these principles, was the fact, that each Colony became and was recognized by the 
mother Country a FREE, SOVEREIGN AND INDEPENDENT STATE.  

In 1787, Deputies were appointed by the States to revise the Articles of Confederation, and on 17th September, 1787, 
these Deputies recommended for the adoption of the States, the Articles of Union, known as the Constitution of the United 

States.  

The parties to whom this Constitution was submitted, were the several sovereign States; they were to agree or disagree, 
and when nine of them agreed the compact was to take effect among those concurring; and the General Government, as 

the common agent, was then invested with their authority.  

If only nine of the thirteen States had concurred, the other four would have remained as they then were-- separate, 
sovereign States, independent of any of the provisions of the Constitution. In fact, two of the States did not accede to the 

Constitution until long after it had gone into operation among the other eleven; and during that interval, they each 
exercised the functions of an independent nation.  

By this Constitution, certain duties were imposed upon the several States, and the exercise of certain of their powers 
was restrained, which necessarily implied their continued existence as sovereign States. But to remove all doubt, an 
amendment was added, which declared that the powers not delegated to the United States by the Constitution, nor 

prohibited by it to the States, are reserved to the States, respectively, or to the people. On the 23d May , 1788, South 
Carolina, by a Convention of her People, passed an Ordinance assenting to this Constitution, and afterwards altered her 

own Constitution, to conform herself to the obligations she had undertaken.  
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Thus was established, by compact between the States, a Government with definite objects and powers, limited to the 
express words of the grant. This limitation left the whole remaining mass of power subject to the clause reserving it to the 

States or to the people, and rendered unnecessary any specification of reserved rights.  

We hold that the Government thus established is subject to the two great principles asserted in the Declaration of 
Independence; and we hold further, that the mode of its formation subjects it to a third fundamental principle, namely: 
the law of compact. We maintain that in every compact between two or more parties, the obligation is mutual; that the 

failure of one of the contracting parties to perform a material part of the agreement, entirely releases the obligation of the 
other; and that where no arbiter is provided, each party is remitted to his own judgment to determine the fact of failure, 

with all its consequences.  

In the present case, that fact is established with certainty. We assert that fourteen of the States have deliberately 
refused, for years past, to fulfill their constitutional obligations, and we refer to their own Statutes for the proof.  

The Constitution of the United States, in its fourth Article, provides as follows: "No person held to service or labor in 
one State, under the laws thereof, escaping into another, shall, in consequence of any law or regulation therein, be 

discharged from such service or labor, but shall be delivered up, on claim of the party to whom such service or labor may 
be due."  

This stipulation was so material to the compact, that without it that compact would not have been made. The greater 
number of the contracting parties held slaves, and they had previously evinced their estimate of the value of such a 

stipulation by making it a condition in the Ordinance for the government of the territory ceded by Virginia, which now 
composes the States north of the Ohio River.  

The same article of the Constitution stipulates also for rendition by the several States of fugitives from justice from the 
other States.  

The General Government, as the common agent, passed laws to carry into effect these stipulations of the States. For 
many years these laws were executed. But an increasing hostility on the part of the non-slaveholding States to the 

institution of slavery, has led to a disregard of their obligations, and the laws of the General Government have ceased to 
effect the objects of the Constitution. The States of Maine, New Hampshire, Vermont, Massachusetts, Connecticut, Rhode 
Island, New York, Pennsylvania, Illinois, Indiana, Michigan, Wisconsin and Iowa, have enacted laws which either nullify 

the Acts of Congress or render useless any attempt to execute them. In many of these States the fugitive is discharged 
from service or labor claimed, and in none of them has the State Government complied with the stipulation made in the 
Constitution. The State of New Jersey, at an early day, passed a law in conformity with her constitutional obligation; but 

the current of anti-slavery feeling has led her more recently to enact laws which render inoperative the remedies provided 
by her own law and by the laws of Congress. In the State of New York even the right of transit for a slave has been denied 
by her tribunals; and the States of Ohio and Iowa have refused to surrender to justice fugitives charged with murder, and 
with inciting servile insurrection in the State of Virginia. Thus the constituted compact has been deliberately broken and 

disregarded by the non-slaveholding States, and the consequence follows that South Carolina is released from her 
obligation.  

The ends for which the Constitution was framed are declared by itself to be "to form a more perfect union, establish 
justice, insure domestic tranquility, provide for the common defence, promote the general welfare, and secure the 

blessings of liberty to ourselves and our posterity."  

These ends it endeavored to accomplish by a Federal Government, in which each State was recognized as an equal, 
and had separate control over its own institutions. The right of property in slaves was recognized by giving to free persons 
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distinct political rights, by giving them the right to represent, and burthening them with direct taxes for three-fifths of 
their slaves; by authorizing the importation of slaves for twenty years; and by stipulating for the rendition of fugitives 

from labor.  

We affirm that these ends for which this Government was instituted have been defeated, and the Government itself 
has been made destructive of them by the action of the non-slaveholding States. Those States have assume the right of 

deciding upon the propriety of our domestic institutions; and have denied the rights of property established in fifteen of 
the States and recognized by the Constitution; they have denounced as sinful the institution of slavery; they have 

permitted open establishment among them of societies, whose avowed object is to disturb the peace and to eloign the 
property of the citizens of other States. They have encouraged and assisted thousands of our slaves to leave their homes; 

and those who remain, have been incited by emissaries, books and pictures to servile insurrection.  

 
Questions: 

1. In your opinion, what are the three strongest reasons that South Carolina gives in seceding from the union? 
Why? 

2. What three reasons do you have the most problem accepting for South Carolina seceding? Why? 
3. What United States document does this sound the most like? 
4. Does South Carolina make a good presentation to justify their secession? If what makes id good enough? If 

not what could have made it stronger? 
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Lincoln/ Gilder Lerhman Summer Institute 
 

Jean Chantrill 
 

North Fremont Middle School 
Ashton Idaho  83420 

 
June 30, 2008 

 
Statement of Purpose:  this lesson is designed to help the students see the 
correlation between the political campaigns of 1860 and 2008.  Although the 
cartoon of 1860 deals with the Republican Party and the cartoon of 2008 deals 
with the Democratic party there are some interesting parallels involving the two 
states involved. 
   
Source:  harperweekly.com 
             American Political Prints 1766-1876 
             “The Irrepressible Conflict.” 
 
Background Information:  This is a political cartoon about William Seward from  
New York and his reaction to not being chosen as the Republican Presidential 
candidate for the election of 1860. 
 
Document Text: 
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Captions: 
 
The “Republican Barge” tosses on a stormy sea, precariously close to a rocky 
shore, with Lincoln (far left) at the rudder.  “I’ll take the helm.  I’ve steered a 
“flat” boat before, “ says Lincoln. Also in the barge are (left to right) “Tribune” 
editor and powerful Lincoln supporter Horace Greeley, Missourian Edward Bates, 
an unidentified man, and former Washington “Globe” editor and influential 
Jacksoninan Democrat Francis Preston Blair.  The three men together heave 
Seward overboard.  
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Five Student Questions: 
 

1- What political party is the first cartoon about? 
2- What was the name of the man who wanted to be the Presidential 

candidate for his party? 
3- What state was that man from? 
 
Questions 4 and 5 refer to the second political cartoon. 
 
4- Who is the man in the bed? 
5- What state is he from? 
6- Abraham Lincoln won the election of 1860 and he was from Illinois, do 

you think the candidate from Illinois will win the election this year? 
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Jim Chrismer 
John Carroll School 
Bel Air, MD 21014 
 

Gilder Lehrman Summer Institute – Lincoln 
Gettysburg College, July 1-July 7, 2007 

 
 

Source: America in Caricature 1765 -1865 – Abraham Lincoln 1861 - 1865 
 
 
http://www.indiana.edu/~liblilly/cartoon/confederate2.html 
 
 
Background Information: 
 
Adalbert Volck (1828-1912) was a German émigré who settled in Baltimore following the failed 
German Revolution of 1848. A dentist by profession and an artist by inclination, he was a strong 
supporter of the Confederacy who used his talents to satirize Lincoln, the Union government, and 
what he regarded as government hypocrisy. The caricature above, subsequently printed as part 
of a collection of similar works, deals with President-elect Abraham Lincoln’s secret passage 
through northeastern Maryland and Baltimore while traveling to his inauguration in Washington in 
March of 1861.  
 
Responding to substantial rumors of an effort by Maryland secessionists to blow up his train and 
either to kidnap or assassinate him, Lincoln’s advisers devised an alternative itinerary that 
involved a detour from Harrisburg, to Philadelphia (where he switched to another railroad line), 
and then south to Baltimore and Washington. This all took place in the dead of the night, instead 
of in the middle of the day amidst the planned public ceremonies. Opponents lampooned Lincoln, 
concocting outrageous stories about the means he used to avoid detection and to sneak past his 
honest critics. A number of these tales involved the clothing he wore.  
 
Some recent authors believe these efforts to brand Lincoln as a miserable coward led to his 
tendency during the war  to take what might be regarded as foolish actions to display his courage 
and defy threats to his safety (e.g., visiting D.C. forts while under attack, walking through 
Richmond the day after it was taken by Union forces). 
 
 
Questions:  
 

1. What do you think Abraham Lincoln is doing in the cartoon below? 
2. What elements in the cartoon serve to characterize Lincoln’s behavior? 
3. What literary/artistic devices does the cartoonist employ to convey her/his impression of 

Abraham Lincoln? 
4. The cartoonist drew this image of Abraham Lincoln in the weeks after the first southern 

states began to secede. For what purposes might the artist have depicted Mr. Lincoln in 
this manner?       
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Jim Chrismer 
John Carroll School 
Bel Air, MD 21014 
 

Gilder Lehrman Summer Institute – Lincoln 
Gettysburg College, July 1-July 7, 2007 

 
Source: The Papers of Abraham Lincoln – The National Archives 
 
http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d3626300) 
 
 
Background Information 
 
Maryland was a slave state at the time of Civil War that remained loyal to the Union 
despite significant support among the citizenry for secession and the Confederacy. To 
suppress the pro-South elements and assure the continued loyalty of the state, President 
Lincoln employed all the Constitutional authority he had—as well as some he did not 
directly possess—to suppress dissention. This fact grated on the secessionist-oriented 
citizens as well as the Confederate government, as Maryland possessed great abundance 
of resources, including its crucial geographic location. 
 
In the Summer of 1864 the Army of Northern Virginia, seeking once again to disrupt 
Union activities and encourage additional support from pro-South Marylanders, sent 
several companies of Confederate cavalry under Major Harry Gilmor across the Potomac 
and into Frederick, Carroll, Baltimore, and Harford Counties. It was during their 
movement west of Baltimore through the latter two counties that they encountered 
Ishmael Day, who escaped but whose property was set afire for his insolence tward the 
Confederate raiders, many of whom resided in the area before joining the CSA Army. 
 
John Carroll Walsh, son of a prominent Baltimore contactor, was a large Harford County 
land owner and owner/published the The Southern Aegis, one of two weekly papers 
printed in Bel Air, the county seat of Harford County. Hugh Simms was a prosperous 
farmer/businessman of outspoken views who lived in Baltimore County just beyond the 
border with Harford.  
 
The Document 

Abraham Lincoln Papers at the Library of Congress. Transcribed and 
Annotated by the Lincoln Studies Center, Knox College. Galesburg, 
Illinois. 
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John Carroll Walsh and Hugh Simms to Abraham Lincoln, Tuesday, 
September 13, 1864 (Maryland citizens protest assessments) 

From John Carroll Walsh and Hugh Simms to Abraham Lincoln [With Endorsement by 
Lincoln]1, September 13, 1864 

At a meeting of the Citizens of Harford and Baltimore Counties, Maryland held on 
Saturday Sept 3d 1864 for the purpose of appointing a Committee to proceed to 
Washington and present to your Excellency their respectful remonstrances against the 
assessment of any particular parties of the Community to make good the loss sustained by 
Mr Ishmael Day at the time of the recent raid, the undersigned were selected to perform 
that duty. In its discharge we will brielfy relate the facts in the case. 

A battalion of rebel cavalry which had been detached from Johnson's Brigade at or near 
Cockeysville to proceed to the Phild Wilmgt & Balto R. Road for the purpose of 
destroying the bridges over Bush and Gunpowder Rivers reached on Monday July 11th 
the residence of Mr Ishmael Day situated immediately on their route. At this house they 
found the American flag displayed and in the act of taking it down one of their number 
was shot by Mr Day, upon which the exasperated soldiers set fire to and destroyed the 
buildings upon the property. 

To recompense Mr Day for this loss the Brig Genl. commanding this District has ordered 
an assessment to be made upon those persons who in the language of the "order" are 
"disloyal" and "unaffected" residing within a radius of five miles of the property 
destroyed. This order we believe has been issued by the Maj Genl. commdg. only at the 
persistent solicitation of Citizens of our own State distinguished more for political 
intolerance than for good sense or liberality, but who unfortunately have succeeded in 
obtaining political prominence and subsequently its attendent influence 

Let the motive however be what it may which prompted the issue of the order we most 
earnestly and respectfully protest against its enforcement because of its arbitrary and 
unjust character heavily taxing as it will Citizens who emphatically bring the charge of 
disloyalty or disaffection made against them not by Majr Genl. Wallace2 or his officers 
but by creatures who would be among the very first if it becomes their interest to do so to 
prove recreant to your Excellency and your administration We are neither "disloyal" or 
"disaffected" we are and always have been peace men opposed to the war or its 
continuance, but since the Government under which we live has been engaged in war and 
so long as it continues to wage it we are aware that notwithstanding our private 
sentiments we still owe certain obligations to the Goverment which are not to be violated, 
one of which is not to give aid or comfort to the public enemy this we have not done 
knowing that by doing so we bring upon ourselves and our property the just penalty 
which the law inflicts 
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Another obligation we have cheerfully performed that is the payment of taxes -- to all the 
excises, imposts &c placed upon us for the support of the Government we have willingly 
submitted 

Our position is that of non-combatants (still we have in no wise obstructed the 
volunteering or enlisting of men) and we as such respectfully ask your Excellency to 
interpose your Authority between us and the execution of a Military order that has neither 
necessity or justice to excuse its enforcement…. 

 Permit me to observe that we claim to be American citizens and in respectfully 
demanding at your Excellency's hands the recognition of our rights as such we must be 
allowed to say that if notwithstanding our earnest and respectful remonstrance, such 
arbitrary measures as the one of which we complain (depriving us of our property and 
perhaps of our liberty if not willingly submitted to) are imposed upon us, our loyalty will 
certainly not be rendered more zealous nor our affection increased for a Government 
which permits them3 

Very respectfully 

Yr Excellys Obd Servts 

Jno Carroll Walsh. 

[The Mound?]. Harford Co. Md 

Hugh Simms 

Jericho Balt. Co Md 

September 13' 1864 

Questions: 

1. Through what different means could a historian coming upon this letter learn 
more about Mr. Walsh, Mr. Simms, and the incident they describe? 

2. What different factors might have influenced the Confederates to order this raid 
into Maryland in 1864? 

3. For what different reasons might the Commanding General have singled Mr. 
Walsh and Mr. Simms out to help provide “recompense” to Mr. Day?  

4. On what bases did Walsh and Simms submit their “respectful remonstrance”? To 
what extent do you think they might be justified in their protest against the 
“assessment”?  
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Steve Coleman 
Terra Linda High School 
San Rafael, California 
 
 
 
Chicago Times Editorial, November 23, 1863 
 
On November 19, 1863, Abraham Lincoln delivered the Gettysburg Address, which over 
the ages has been deemed one of the finest speeches ever composed in the English 
language.  This editorial provides at least one perspective of the reaction to the speech 
right after it was given.  The editorial additionally causes us to think about the true nature 
of the Gettysburg Address, and what Lincoln truly was doing with it. 
 
 

 
 
 
 
 

The President at Gettysburg 
 

Chicago Times editorial  
November 23, 1863  

 

It is not supposed by any one, we believe, that Mr. Lincoln is possessed of much 
polish in manners or conversation. His adherents, however, claim for him an average 
amount of common sense, and more than an ordinarily kind and generous heart. We 
have failed to distinguish his pre-eminence in the latter, and apprehend the former 
to be somewhat mythical, but imagine that his deficiencies herein being less palpable 
than in other qualities constituting a statesman have led his admirers greatly to 
overestimate him in these regards. These qualities are unfailing guides to 
appropriateness of speech and action in mising with the world, however slight may 
have been the opportunities afforded their possessor for becoming acquainted with 
the usages of society.  

The introduction of Dawdleism in a funeral sermon is an innovation upon established 
conventionalities, which, a year or two ago, would have been regarded with scorn by 
all who thought custom should, to a greater or less extent, be consulted in 
determining social and public proprieties. And the custom which forbids its 
introduction is founded on the propriety which grows out of the fitness of things, and 
is not therefore merely arbitrary, or confined to special localities, but has suggested 
to all nations the exclusion of political partianship in funeral discourses. Common 
sense, then, should have taught Mr. Lincoln that its intrusion upon such an occasion 
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was an offensive exhibition of boorishness and vulgarity. An Indian in eulogizing the 
memories of warriors who had fallen in battle would avoid allusion to differences in 
the tribe which had no connection with the prevailing circumstances, and which he 
knew would excite unnecessarily the bitter prejudices of his hearers, Is Mr. Lincoln 
less refined than a savage?  

But aside from the ignorant rudeness manifest in the President’s exhibition of 
Dawdleism at Gettysburg,—and which was an insult at least to the memories of a 
part of the dead, whom he was there professedly to honor,—in its misstatement of 
the cause for which they died, it was a perversion of history so flagrant that the most 
extended charity cannot regard it as otherwise than willful. That, if we do him 
injustice, our readers may make the needed correction, we append a portion of his 
eulogy on the dead at Gettysburg:  

"Four score and ten [sic] years ago our fathers brought forth upon this continent a 
nation consecrated [sic] to liberty and dedicated to the proposition that all men are 
created equal. [Cheers.] Now we are engaged in a great civil war, testing whether 
that nation or any other [sic] nation so consecrated [sic] and so dedicated can long 
endure." 

As a refutation of this statement, we copy certain clauses in the Federal constitution:  

"Representatives and direct taxes shall be apportioned among the several States 
which may be included in this Union, according to their respective numbers, which 
shall be determined by adding to the whole number of free persons, including those 
bound to service for a term of years, and excluding Indians not taxed, three-fifths of 
all other persons." 
"The migration or importation of such persons as any of the States now existing shall 
think proper to admit shall not be prohibited by the Congress prior to the year 1808, 
but a tax or duty may be imposed on such importation, not exceeding ten dollars for 
each person." 
"No amendment to the constitution, made prior to 1808, shall affect the preceding 
clause." 
"No person held to service or labor in one State under the laws thereof, escaping into 
another, shall, in consequence of any law or regulation therein, be discharged from 
such service or labor, but shall be delivered up on claim of the party to whom such 
service or labor may be due." 

Do these provisions in the constitution dedicate the nation to "the proposition that all 
men are created equal"? Mr. Lincoln occupies his present position by virtue of this 
constitution, and is sworn to the maintenance and enforcement of these provisions. 
It was to uphold this constitution, and the Union created by it, that our officers and 
soldiers gave their lives at Gettysburg. How dared he, then, standing on their graves, 
misstate the cause for which they died, and libel the statesmen who founded the 
government? They were men possessing too much self-respect to declare that 
negroes were their equals, or were entitled to equal privileges. 
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Questions: 
 

1. Research the meaning of “Dawdleism”. 
 

2. Explain what you think the general editorial perspective of the Chicago Times is 
toward Lincoln?  Does it seem similar to today’s newspapers, or different?  
Explain.  Who do you think this newspaper favored in the 1858 Lincoln-Douglas 
debates? 

 
3. Chicago is in Illinois.  What do you think the significance is of this editorial 

coming from Illinois? 
 

4. Who do you think was more correct – Lincoln or the newspaper – about what 
words are appropriate to deliver at a ceremony such as that at Gettysburg to honor 
thousands of dead soldiers?  Explain and support your opinion.  If you think the 
newspaper, does the importance of the speech in the long run justify the 
inappropriateness of it in the short run?  If you think Lincoln, is your position that 
“the end justifies the means”, or is your position something else?  Explain. 

 
5. Explain the newspaper’s point and meaning when it quotes provisions of the 

Constitution.   
 

6. What is the newspaper’s overarching criticism of the substance of Lincoln’s 
argument about the cause for which the soldiers died?  Do you agree with the 
newspaper?  Explain. 

 
7. Why do you think the Gettysburg Address was able to overcome such criticisms 
of its day and become such an important and influential speech? 
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Chris Dean 
Oak Mountain High School 
Birmingham, AL 
 
 
 
Background:  

Although the war seemed to be nearly over in 1864, people were growing tired of the war and 
wished it to be over immediately. President Lincoln, who also was trying to convince a nation to re-elect 
him to another term, was trying to remind the American public the necessity of the war and the importance 
of what the US was fighting for. He also had to plan for a post-Civil War US and how the country would be 
restored.  
 The following two documents from late 1864/early 1865 show how these issues were ever 
pressing on Lincoln’s mind. In the first document, Lincoln is writing to a Mrs. Bixby in Massachusetts who 
had been informed that she had lost all five sons in combat. The second document is an excerpt from 
Lincoln’s Second Inaugural Address. Here Lincoln again tries to help a grieving nation while reminding 
them of what he refers to as the “greater sacrifice.”  
 
 
Document #1: Lincoln’s Letter to Mrs. Bixby 
 

Executive Mansion, 
Washington, Nov. 21, 1864.  

Dear Madam,--  

I have been shown in the files of the War Department a statement of the Adjutant General of Massachusetts 
that you are the mother of five sons who have died gloriously on the field of battle.  

I feel how weak and fruitless must be any word of mine which should attempt to beguile you from the grief 
of a loss so overwhelming. But I cannot refrain from tendering you the consolation that may be found in the 
thanks of the Republic they died to save.  

I pray that our Heavenly Father may assuage the anguish of your bereavement, and leave you only the 
cherished memory of the loved and lost, and the solemn pride that must be yours to have laid so costly a 
sacrifice upon the altar of freedom.  

Yours, very sincerely and respectfully,  

A. Lincoln 

Document #2: Excerpt from Lincoln’s Second Inaugural Address 
 

Yet, if God wills that it (The Civil War) continue, until all the wealth piled by the bond-man's two hundred 
and fifty years of unrequited toil shall be sunk, and until every drop of blood drawn with the lash, shall be 
paid by another drawn with the sword, as was said three thousand years ago, so still it must be said "the 
judgments of the Lord, are true and righteous altogether"  
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With malice toward none; with charity for all; with firmness in the right, as God gives us to see the right, 
let us strive on to finish the work we are in; to bind up the nation's wounds; to care for him who shall have 
borne the battle, and for his widow, and his orphan--to do all which may achieve and cherish a just and 
lasting peace, among ourselves, and with all nations. 

 
Questions: Answer the following in complete sentences. 
 

1.) In the letter to Mrs. Bixby, Lincoln says that he feels “weak and fruitless” in trying to console her. 
Why does he feel this way? Has there been any other speech/document that we have studied in 
which he has felt the same way? 

 
2.) In the letter to Mrs. Bixby, what does Lincoln say is the consolation for the loss of the lives of her 

sons? 
 

3.) In the letter to Mrs. Bixby, Lincoln tells her that she can take pride about her family’s “sacrifice 
upon the altar of freedom.” What does this infer to? 

 
4.) According to Lincoln’s Second Inaugural Address, what may have to happen to finally end the 

war? 
 

5.) In his speech, Lincoln alludes to binding up “the nation’s wounds.” What needs to take place for 
this to happen? 

 
6.) According to his speech, what other things must the US do after the nation’s wounds have been 

sewn up? 
 

7.) One of these documents is written to an individual and one is written for an entire nation. Are they 
similar in style and content? Do they differ in any way? 

 
8.) Is there any “unwritten” language within these documents? What is being said, but yet not said? 

Why? 
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Mary Frank       Gilder Lehrman Summer Institute 
Holub/Olle Middle Schools     Lincoln – Gettysburg College 
Alief ISD - Houston, Texas     July 2008 
 

Lincoln’s views on Union and Government as expressed through 
Excerpts from his First and Second Inaugural Addresses 

 

Lincoln’s First Inaugural Address 
Source: http://www.nationalcenter.org/LincolnFirstInaugural.html 
 
Background Information:  In his First Inaugural Address, Abraham Lincoln is speaking to a fracturing 
country. Seven states have already seceded from the Union. His words are meant to establish what he 
sees as his role as President of the United States, the legality of secession and the meaning and 
importance of the Union, and his views on the Constitution and the Rule of Law. 

Union 

“Perpetuity (continuing on indefinitely) is implied, if not expressed, in the fundamental law of all national 
governments. It is safe to assert that no government proper ever had a provision in its organic law for its 
own termination…. Again: If the United States be not a government proper, but an association of States 
in the nature of contract merely, can it, as a contract, be peaceably unmade by less than all of the parties 
who made it? One party to a contract may violate it – break it, so to speak – but does it not require all to 
lawfully rescind it (take it away completely)?” 

1. In this statement, Lincoln is saying that all governments are created with the assumption that 
they will be around forever.  Then he makes the point that although it only takes one person to 
break a contract, everyone involved must agree to dissolving the contract completely. What is 
Lincoln referring to here? Do you agree with his argument? What would you add to convince 
someone in the South that secession is not legal? 
 

“It follows from these views that no State upon its own mere motion can lawfully get out of the  Union; 
that resolves and ordinances to that effect are legally void, and that acts of violence within any State or 
States against the authority of the United States are insurrectionary or revolutionary, according to 
circumstances.” 

2. Look up the word “insurrectionary”. What is Lincoln’s message in this statement? 
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“In your hands, my dissatisfied fellow-countrymen, and not in mine, is the momentous issue of civil war. 
The Government will not assail you. You can have no conflict without being yourselves the aggressors. 
You have no oath registered in heaven to destroy the Government, while I shall have the most solemn 
one to ‘preserve, protect, and defend it.” 

3. What does Lincoln see as his duty as the new President of the United States?  
4. Who does Lincoln say will be at fault if war happens? Why? 

 

Government 

“…I do suggest that it will be much safer for all, both in official and private stations, to conform to and 
abide by all those acts (laws) which stand unrepealed (not taken away) than to violate any of them 
trusting to find impunity (innocence after breaking the law) in having them held to be unconstitutional.” 

5. In this excerpt, Lincoln is arguing that it is better to follow all laws equally than to not follow a 
law in the hopes that it will be declared unconstitutional at some later time. He refers 
specifically to people in official stations. Who is he referring to? What principle of the 
Constitution does this statement reflect? 

6. Why would Lincoln consider it important to follow every law, even ones that a person did not 
agree with? 
 

“This country, with its institutions, belongs to the people who inhabit it. Whenever they shall grow 
weary of the existing Government, they can exercise their constitutional right of amending it or their 
revolutionary right to dismember or overthrow it.” 

7. What historic document is Lincoln referencing here?  
8. What principle of the Constitution is reflected in this statement? Who has the power in the 

United States? 
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Lincoln’s Second Inaugural Address 
http://www.yale.edu/lawweb/avalon/presiden/inaug/lincoln2.htm 
 
Background Information: In his Second Inaugural Address, Abraham Lincoln is dealing with a country 
that has seen four long years of war. With the end in sight, he makes it clear that he continues to see 
the country as a Union and that in order for the country to remain united after the war, the South 
must be treated with respect.  The majority of the 2nd inaugural Address is taken with Lincoln’s 
passionate argument regarding the role of slavery in the causes of the war. 

“With malice toward none, with charity for all, with firmness in the right as God gives us to see the right, 
let us strive on to finish the work we are in, to bind up the nation’s wounds, to care for him who shall 
have borne the battle and for his widow and his orphan, to do all which may achieve and cherish a just 
and lasting peace among ourselves and with all nations.” 

1. Who is Lincoln referring to when he says, “care for him who shall have borne the battle and for 
his widow and his orphan”? 

2. What is Lincoln’s overall goal? 
3. Why is the statement, “with malice toward none, with charity for all”, so important to Lincoln’s 

overall goal? 

 



                            
 

Source: Abraham Lincoln, “Speech at New Haven, Connecticut” (March 6, 1860), in Don E. Fehrenbacher, ed., Abraham Lincoln: 
Speeches and Writings, vol. 2, 1858-1865.  (New York: Library of America, 1989), pp. 135-138. 
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from Lincoln’s 1860 Speech at New Haven, Connecticut 
Just over a week after Lincoln delivered his memorable 1860 address at the Cooper Institute in New York, he continued his 
introductory swing through the northeast with a rousing address to the assembled Republicans in the college town of New 
Haven, Connecticut.  The speech he delivered in New Haven echoed some parts of the more famous New York speech—especially 
in its conclusion— and expanded on others. 

In this passage from an early part of the lengthy New Haven speech, Lincoln expands on a reference he made near the end of 
the New York speech.  He had denounced as “sophistical contrivances” any attempts to find a middle ground on the issue of 
slavery, specifically referring to politicians who followed a policy of “don’t care” (as Lincoln noted) “on a question about which 
all true men do care.”  In case anyone missed his meaning, in New Haven he made it clear that he had been referring to an old 
political rival of his—without ever mentioning that man’s name. 

Read these selections from Lincoln’s 1860 New Haven speech, and answer the questions that follow. 
 
. . . Now these two ideas, the property idea that 
Slavery is right, and the idea that it is wrong, 
come into collision. . . .  The two ideas conflict, 
and must conflict. . . . 

Now I have spoken of a policy based on the 
idea that slavery is wrong, and a policy based on 
the idea that it is right.  But an effort has been made 
for a policy that shall treat it as neither right nor  
wrong.  It is based upon utter indifference.  Its 
leading advocate has said “I don’t care whether it 
be voted up or down.” . . .  Its central idea is 
indifference.  It holds that it makes no difference    
to us whether the Territories become free or slave 
States, than whether my neighbor stocks his farm 
with horned cattle or puts it into tobacco.   All 
recognize this policy, the plausible sugar-coated 
name of which is “p____________  s____________.” 

This policy chiefly stands in the way of a 
permanent settlement of the question.  I believe 
there is no danger of its becoming the permanent 
policy of the country, for it is based on a public 
indifference.  There is nobody that “don’t care.”  
ALL  THE  PEOPLE  DO  CARE!  one way or the other.  
I do not charge that its author, when he says he 
“don’t care,” states his individual opinion; he only 
expresses his policy for the government.  I under-
stand that he has never said, as an individual, 
whether he thought Slavery right or wrong—and 
he is the only man in the nation that has not!  
Now such a policy may have a temporary run; it 
may spring up as necessary to the political 
prospects of some gentleman; but it is utterly 
baseless; the people are not indifferent; and it can 
therefore have no durability or permanence. . . . 

 
1. What are the two missing words at the end of the second paragraph quoted here?  Identify 

the words, and explain the policy based on them and criticized here by Lincoln. 

2. In Lincoln’s view, what flaw guaranteed that the policy mentioned in Question 1 would not 
succeed?  (HINT:  Look for a word, forms of which are repeated four or five times in this short 
passage from Lincoln’s speech.) 

3. The same man, never named by Lincoln, was referred to three times in this short passage—as 
the policy’s “leading advocate,” as “its author,” and as “some gentleman.”  Who was this 
mysterious man?  Why do you think Lincoln did not name him in this 1860 speech? 

4. If the man mentioned in Question 3 had been present in New Haven when Lincoln made his 
speech, how might he have responded? 

5. TO BE ANSWERED AT THE END OF THE CIVIL WAR UNIT:  In what ways were Lincoln’s views on 
slavery in this speech consistent with his views about slavery as expressed in the Lincoln-
Douglas debates and other speeches from the 1858  Senate campaign in Illinois?  In what 
ways were they consistent with the speeches Lincoln would make and the actions he would 
take regarding slavery after he became president? 

 



                             
 

Source: Abraham Lincoln, “Annual Message to Congress” (December 1, 1862), in Don E. Fehrenbacher, ed., Abraham Lincoln: Speeches 
and Writings, vol. 2, 1859-1865.  (New York: Library of America, 1989), pp. 414-415. 
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from Lincoln’s Annual Message to Congress, December 1862 
After Lincoln had announced his plan to emancipate people held in slavery in the states then in rebellion, but before he signed 
that Emancipation Proclamation, he addressed the urgent question of the status of slavery in the states that had not rebelled.  In 
his Annual Message to Congress, he proposed a plan that would bring American slavery to its ultimate extinction by the end of 
the nineteenth century.  Lincoln’s plan called for gradual emancipation by a constitutional amendment, compensation for slave-
owners who had not rebelled, and voluntary colonization in Africa for some freed people.  (It was later eclipsed, of course, by the 
Thirteenth Amendment.) 

In the carefully crafted final paragraphs of Lincoln’s 1862 message to Congress, he rolled out more than twenty pairs of 
terms—some of them complementary ideas, some of them extreme opposites—to instill in his audience an almost physical 
sensation of duality or doubleness.  Lincoln was a skilled orator who knew the effect of such patterns of repetition, or anaphora.  
But by far his favorite and most commonly used number of such repetitions was three—as it would have been for any classical or 
classically trained orator.  (Think of the Gettysburg Address—“We can not dedicate—we cannot consecrate—we cannot 
hallow—this ground”; or the Second Inaugural Address—“With malice toward none; with charity for all; with firmness in the 
right. . . .”)  What does Lincoln accomplish here by unleashing this steady, almost overwhelming stream of paired items? 

To get a teaching script of 22 questions that call attention to the specific items Lincoln pairs up in this speech, please visit 
http://fcw.needham.k12.ma.us/%7Etimothy_kenslea/AmCiv-H/lastbestscript.  Different classes will need to answer different 
numbers of these questions until they see Lincoln’s rhetorical strategy, but they are best answered by a full class, 
conversationally, rather than in writing in class or for homework. 
 
Is it doubted, then, that the plan I propose, if 
adopted, would shorten the war, and thus lessen 
its expenditure of money and of blood?  Is it 
doubted that it would restore the national 
authority and national prosperity, and perpetuate 
both indefinitely?  Is it doubted that we here—
Congress and Executive—can secure its adoption?  
Will not the good people respond to a united, and 
earnest appeal from us?  Can we, can they, by any 
other means, so certainly, or so speedily, assure 
these vital objects?  We can succeed only by 
concert.  It is not “can any of us imagine better?” 
but, “can we all do better?” The dogmas of the 
quiet past, are inadequate to the stormy present.  
The occasion is piled high with difficulty, and we 
must rise with the occasion.  As our case is new, 
so we must think anew, and act anew.  We must 
disenthrall ourselves, and then we shall save our 
country.  

Fellow-citizens, we cannot escape history.  
We of this Congress and this administration, will 
be remembered in spite of ourselves.  No personal 
significance, or insignificance, can spare one or 
another of us.  The fiery trial through which we 
pass, will light us down, in honor or dishonor, to 
the latest generation.  We say we are for the 
Union.  The world will not forget that we say this.  
We know how to save the Union.  The world 
knows we do know how to save it.  We—even we 
here—hold the power, and bear the responsibility.  
In giving freedom to the slave, we assure freedom 
to the free—honorable alike in what we give, and 
what we preserve.  We shall nobly save, or 
meanly lose, the last best hope of earth.  Other 
means may succeed; this could not fail.  The way 
is plain, peaceful, generous, just—a way which, if 
followed, the world will forever applaud, and 
God must forever bless. 

 
1. Approximately how many times does Lincoln present paired ideas, terms, or concepts to his 

listeners in the last two paragraphs of this message to Congress?  

2. Approximately how many of these pairs represent ideas, people, institutions, or other factors 
that must work together cooperatively or unite in combination with each other? 

3. Approximately how many of these pairs represent ideas, people, institutions, or other factors 
that are each other’s opposites, or are in some way mutually hospitable or incompatible? 

4. How does Lincoln’s repeated use of paired items in this speech underscore his point that the 
government of the United States was faced with a fateful choice? 



                             
 

Source: Abraham Lincoln, “Annual Message to Congress” (December 1, 1862), in Don E. Fehrenbacher, ed., Abraham Lincoln: Speeches 
and Writings, vol. 2, 1859-1865.  (New York: Library of America, 1989), pp. 414-415. 
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5. Only in two sentences in these paragraphs does Lincoln not present paired ideas.   (They are 
printed in boldface type.)  Why?  What does he call attention to by interrupting the steady 
flow of paired items? 

6. Does Lincoln group any items in quantities other than two in the last two paragraphs of this 
message?  (HINT: Look at the final sentence.)  What does he accomplish by this departure 
from the pattern he has so carefully established? 
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Zach D. Garver 
Gardiner Area High School 
Gardiner, Maine 
 
Lincoln 
 
Gilder Lehrman Institute of American History, Summer 2008 
 
Sources 
 
Abraham Lincoln letter to Ephraim and Phoebe Ellsworth of  May 25, 1861: Selected 
letters by Abraham Lincoln, Abraham Lincoln on-line, showcase.netins.net 
 
Abraham Lincoln letter to Fanny McCullough of December 23, 1862: Selected Letters 
 
Background 
 
The personal side of Abraham Lincoln, one that demonstrates a capacity for sincere 
sympathy and compassion, is demonstrated in the many personal letters he wrote to 
surviving family members of Union war dead. Colonel Elmer Ellsworth was killed in 
May of 1861, shortly after the fall of Fort Sumter, as he was removing a Confederate flag 
from a building in Alexandria Virginia that Lincoln had recently ordered occupied by 
federal troops. Fanny McCullough was the daughter of a Union Officer killed in battle in 
December of 1863. Both families had been acquaintances of Lincoln in Springfield. 
 
Text 1 
 

the Father and Mother of Col. Elmer E. Ellsworth:  

My dear Sir and Madam, In the untimely loss of your noble son, our 
affliction here, is scarcely less than your own. So much of promised 
usefulness to one's country, and of bright hopes for one's self and friends, 
have rarely been so suddenly dashed, as in his fall. In size, in years, and in 
youthful appearance, a boy only, his power to command men, was 
surpassingly great. This power, combined with a fine intellect, an 
indomitable energy, and a taste altogether military, constituted in him, as 
seemed to me, the best natural talent, in that department, I ever knew. And 
yet he was singularly modest and deferential in social intercourse. My 
acquaintance with him began less than two years ago; yet through the 
latter half of the intervening period, it was as intimate as the disparity of 
our ages, and my engrossing engagements, would permit. To me, he 
appeared to have no indulgences or pastimes; and I never heard him utter 
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a profane, or intemperate word. What was conclusive of his good heart, he 
never forgot his parents. The honors he labored for so laudably, and, in the 
sad end, so gallantly gave his life, he meant for them, no less than for 
himself.  

In the hope that it may be no intrusion upon the sacredness of your sorrow, 
I have ventured to address you this tribute to the memory of my young 
friend, and your brave and early fallen child.  

May God give you that consolation which is beyond all earthly power. 
Sincerely your friend in a common affliction --  

A. Lincoln  

 

Text 2 

 

Executive Mansion, 
Washington, December 23, 1862.  

Dear Fanny  

It is with deep grief that I learn of the death of your kind and brave Father; 
and, especially, that it is affecting your young heart beyond what is 
common in such cases. In this sad world of ours, sorrow comes to all; and, 
to the young, it comes with bitterest agony, because it takes them 
unawares. The older have learned to ever expect it. I am anxious to afford 
some alleviation of your present distress. Perfect relief is not possible, 
except with time. You can not now realize that you will ever feel better. Is 
not this so? And yet it is a mistake. You are sure to be happy again. To 
know this, which is certainly true, will make you some less miserable now. I 
have had experience enough to know what I say; and you need only to 
believe it, to feel better at once. The memory of your dear Father, instead of 
an agony, will yet be a sad sweet feeling in your heart, of a purer and holier 
sort than you have known before.  

Please present my kind regards to your afflicted mother.  

Your sincere friend 
A. Lincoln 
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Questions 

1. Is it surprising a president of the United States would take the time to write 
personal letters such as this in wartime? 

2. Have other wartime presidents done the same? Has the current 
president? 

3. Considering the time and other period letters, should any significance be 
attached to the near total absences of God or spiritual references? 

4. Is there any risk or potential problems that can develop by Lincoln’s select 
writing of personal sympathy letters in wartime? 

5. Which of the two individuals was Lincoln closest to? What is the evidence 
for this? 

6. What is the “experience enough” that Lincoln refers to in the McCullough 
letter? 

 

 
Source: http://www.hti.umich.edu/l/lincoln/ 
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Angela Gin 
High School of Art and Design 
 
Source 
Title: Candidates and Platforms 
Published by Rickey, Mallory & Company, Cincinnati, July 1860. 
http://www.indiana.edu/~liblilly/cartoon/platform.html  
 
Figures from left to right:  
 In upper left hand corner a figure looks out a window titled: Before  
Stephen Douglas with one foot through the Cincinnati Platform and the other on the 
Mason Dixon Line waves two flags: SOUTH. Dred Scott Decision" and NORTH. 
Unfriendly Legislation. Lincoln stands on a No Extension of Slavery platform holds tight 
with his right hand the rope around Douglas' neck which reads: Squatter sovereignty, and 
brandishes a rail with his left. John Bell stands on the ground without a platform and has 
a bell over his head; John C. Breckinridge seated behind him writing New York Ledger; 
his head is also under the bell.  In the upper right hand corner a figure looks out a window 
titled: After the Chicago Convention.  
 
Background 
The United States presidential election of 1860 set the stage for the American Civil War. 
The political system split four ways and all of them proved unable to hold the nation 
together as a Union. The nation had been divided throughout most of the 1850s on 
questions of states' rights and slavery in the territories. Since 1857, the nation had been 
deeply divided along sectional lines by the Dred Scott decision.  
Die-hard former Whigs and Know-Nothings who felt they could support neither the 
Democratic Party nor the Republican Party formed the Constitutional Union Party, 
nominating John C. Bell of Tennessee for president and Edward Everett for vice 
president in Baltimore on May 9, 1860 (one week before Lincoln was nominated).John 
Bell was a former Whig who had opposed the Kansas-Nebraska Act and the Lecompton 
constitution. The party platform advocated compromise to save the Union, with a slogan 
of "the Union as it is, and the Constitution as it is." 
The Democratic Party was divided over the issue of slavery. The Democrats convened in 
Baltimore in June 18 and nominated  Stephen A. Douglas of Illinois for President. The 
Southern Democrats reconvened in Richmond, Virginia, and on June 28 nominated the 
pro-slavery incumbent Vice President, John Cabell Breckenridge of Kentucky, for 
President. 
Because Lincoln had a national reputation from his debates and speeches as the most 
articulate moderate, he won the Republican party's nomination on the third ballot. 
 
Source: http://en.wikipedia.org/wiki/U.S._presidential_election,_1860 
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Questions 
 
1. What are key words and symbols used in this political cartoon? 
2. Who does the artist consider to be the main candidates in the election of 1860? 
3. What is the main issue? What are the viewpoints that distinguish the candidates from 
one another?  
4. Which candidate do you think the artist of this political cartoon supports and why? 
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Rebecca L. Harriett       GLI Lincoln Seminar 
National Park Service       Gettysburg College 
Booker T. Washington National Monument    Summer 2008-06-30 
 
 
Document: Emancipation/Thomas Nast (1840-1902)- artist; King & Baird, 

printers; Philadelphia, PA, c1865 
 
Summary: With the end of the American Civil War, nineteenth century illustrator 

Thomas Nast created this work of art in celebration of the emancipation of 
Southern slaves. His collage speaks to the black experience from slavery 
to emancipation then takes an optimistic view for the future of free blacks 
in the United States.  

 

 
 
 
Image from Library of Congress  
 
 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\18_Harriett 01.docx 

 
 
 
 
Questions: 
 

1. Study the Thomas Nast illustration. What do the images tell you about the 
institution of slavery? What do the images tell you about Nast’s hope for the 
future of blacks in America? Has Nast’s vision been realized today? Why or why 
not? 

2. The picture of President Lincoln illustrates his prominence in the emancipation of 
the slaves. What role did he play in the freeing of the slaves?  

3. What other governmental entity or entities was (is) needed to secure this freedom? 
Are they represented in the picture and if so, how? 
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Rebecca L. Harriett      GLI Lincoln Seminar 
National Park Service      Gettysburg College 
Booker T. Washington National Monument   Summer 2008-07-02 
 
Document: 13th Amendment of the U.S. Constitution 
 

Section 1. Neither slavery nor involuntary servitude, except as a 
punishment for crime whereof the party shall have been duly convicted, 
shall exist within the United States, or any place subject to their 
jurisdiction. 
 
Section 2. Congress shall have the power to enforce this article by 
appropriate legislation. 

 
Summary: Formally abolishing slavery in the United States, the 13th Amendment was 

passed by the Congress on January 31, 1865. John Nicolay, President 
Lincoln’s secretary sent him a telegram reporting its passage. Twenty 
seven of the thirty six states ratified the amendment by December 6, 1865. 

 
Questions: 1. President Lincoln issued The Emancipation Proclamation in January 1, 

1863. Why was there a need for an amendment to the U.S. Constitution? 
  
 2. Why didn’t President Lincoln tell Congress to pass the 13th Amendment 

during the beginning of the Civil War and by-pass a presidential 
proclamation? 

 
 3. What is the one exemption to slavery in the United States? 
 
 4. Explain “any place subject to their jurisdiction”. 
 
 5. How do you think Lincoln felt at the ratification of the 13th 

Amendment? 
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John Hayward 
Windham Middle School 
 
Sources: 
Photograph-Harvest of Death- 
www.getty.edu/art/gettyguide/artObjectDetails?artobj=64592&handle=li 
President Lincoln’s Gettysburg Address 
www.loc.gov/exhibits/gadd 
 
Background: 
John H Johnson enlisted in the 5th NJ on August 28, 1861 and marched off to 
war. He was 18 years old. For Almost 2 years, he wrote home to his mother, 
Mary, telling her he was in good health and not to worry. On July 2, 1863, 
the letters stopped. On that date, in a farmer’s field in Gettysburg, 
Pennsylvania, Private Johnson was killed. For 4 hot and rainy days, his body 
laid uncared for. On July 6, a photographer took a photo of Johnson and his 
comrades, still in death. 
For almost a year his mother tried to find out his fate. Little did she know 
that as President Lincoln spoke his famous words her son laid less than 50 
yards, in a grave marked unknown. Mary Johnson would not know that her 
of her son’s death until March 30, 1864. To her Lincoln’s words had a 
deeper, personal meaning. 
 
Document: 
Dear Mrs. Mary Johnson, 
I received this morning from Washington this answer to my question 
about John H Johnson, Co H 5th NJ Vols. 
He is reported missing at Gettysburg and his comrades believe him to 
have killed. Those of his company who were taken prisoner and have 
been heard from since, declare he was not among them. This is from the 
Regimental Surgeon. 
That he is dead seems almost certain. There is more to say but I must 
express my sympathy for you. 
Respectfully and sorrowfully,  
C.A. Howard 
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Questions; 

1. Give examples of some thoughts these men had as they went into combat. Describe 
the intensity of what is going on around them. 

 
2. How do the men use their previous experiences to help them? 

 
   3.  Do you feel that the men believe the individual has much control over  
        his fate when engaged in battle? What about the fate of those around 
        them? Explain your answer. 
 
   4.   How does combat create a bond among those who have experienced it? 
 

5.   What is a hero? Do we expect soldiers to be heroes? Why do you  
      think many soldiers don’t consider themselves heroes when they 
      perform what seem to us incredibly heroic acts? 
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6. What aspects of combat are common to all wars? What experiences might be 
different in different wars? Think about the battles of the Civil War, WWI, WWII, 
and more recent wars.  

 
7.  How has combat changed? Was there more to fear in battle in the past? 

     or now? 
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By Bernadette Iannaci 
Franklin L. Williams Middle School 
Jersey City, New Jersey 
 
 
Willie Lincoln’s, Lines on the Death of Col. Edward D. Baker 
 

Dear Sir: 

 

I enclose you my first attempt at poetry. 

 

Yours truly, 

William W. Lincoln  

 

There was no patriot like Baker, 

So noble and so true; 

He fell as a soldier on the field, 

His face to the sky of blue. 

His voice is silent in the hall, 

Which oft his presence grac’d. 

No more he’ll hear the loud acclaim 

Which rang from place to place. 

No squeamish notions filled his breast, 

The Union was his theme; 

‘No surrender and no compromise,’ 

His day-thought and night’s dream. 

His Country has her part to play, 

To’rd those he has left behind; 

His widow and his children all, 

She must always keep in mind.  
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Background information:   
Students will view film, Tad.  When the class reaches the part of the film that 
shows Lincoln reading Willie’s poem, we will stop the film and read the poem 
together and discuss what students think Willie is trying to say in his poem.   
 
 
Questions 
 

1. What is a patriot, according to Willie Lincoln? 
2. What do you think happened to Baker? 
3. Do you think this poem was good enough to be published in a 

newspaper?  Why or why not?  Can you do better? 
4. Some say that Willie wrote the first stanza of the poem, but that his 

father, President Abraham Lincoln, helped Willie write the rest of the 
poem.  What do you think? 

 
 
 
Willie’s Poem was found on line the Lincoln Studies website: 
http://lincolnstudies.blogspot.com/2007/10/lines-on-death-ofcol-edward-d-
baker.html 
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Debbie Jones 
Viewmont High School 
 
Sources: 
http://www.law.cornell.edu/supct/html/historics/USSC_CR_0067_0635_ZS.html 
 
 
Background 
In April 1961, Abraham Lincoln took his first action against the Confederate states by 
ordering a naval blockade of all Southern ports.  An official declaration of war was not 
authorized by Congress until July of 1861.  Prior to the July date, several ships were 
captured by the Union as a result of the blockade.  These four ships were considered 
Prize of war , consequently, they cases were known as the Prize cases.  Justice Grier 
argued the case against the dissenting opinion of Justice Nelson.   
 
 
Issue The issue behind these cases has to do with Presidential power.  Did  Lincoln have 
the right to order a blockade under Article II of the Constitution  without an official 
declaration of war from Congress?  Was the Confederacy a considered an enemy and 
entitled to belligerent nation status?  Was Lincoln entitled to extraordinary Constitutional 
powers in order to save the Union?   
 
 
Document 1  
 

GRIER, J., Opinion of the Court  

SUPREME COURT OF THE UNITED STATES  

 

67 U.S. 635  

Prize Cases 

 
Argued: --- Decided:  

 

Mr. Justice GRIER. 
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There are certain propositions of law which must necessarily affect 
the ultimate decision of these cases, and many others which it will 
be proper to discuss and decide before we notice the special facts 
peculiar to each. 

They are, 1st. Had the President a right to institute a blockade of 
ports in possession of persons in armed rebellion against the 
Government, on the principles of international law, as known and 
acknowledged among civilized States? 

2d. Was the property of persons domiciled or residing within those 
States a proper subject of capture on the sea as "enemies' property?" 

I. Neutrals have a right to challenge the existence of a blockade de 
facto, and also the authority of the party exercising the right to 
institute it. They have a right to enter the ports [p666] of a friendly 
nation for the purposes of trade and commerce, but are bound to 
recognize the rights of a belligerent engaged in actual war, to use 
this mode of coercion, for the purpose of subduing the enemy. 

That a blockade de facto actually existed, and was formally 
declared and notified by the President on the 27th and 30th of 
April, 1861, is an admitted fact in these cases. 

That the President, as the Executive Chief of the Government and 
Commander-in-chief of the Army and Navy, was the proper person 
to make such notification has not been, and cannot be disputed. 

The right of prize and capture has its origin in the "jus belli," and is 
governed and adjudged under the law of nations. To legitimate the 
capture of a neutral vessel or property on the high seas, a war must 
exist de facto, and the neutral must have knowledge or notice of 
the intention of one of the parties belligerent to use this mode of 
coercion against a port, city, or territory, in possession of the other. 

Let us enquire whether, at the time this blockade was instituted, a 
state of war existed which would justify a resort to these means of 
subduing the hostile force. 

War has been well defined to be, "That state in which a nation 
prosecutes its right by force." 

The parties belligerent in a public war are independent nations. But 
it is not necessary, to constitute war, that both parties should be 
acknowledged as independent nations or sovereign States. A war 
may exist where one of the belligerents claims sovereign rights as 
against the other. 
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Insurrection against a government may or may not culminate in an 
organized rebellion, but a civil war always begins by insurrection 
against the lawful authority of the Government. A civil war is never 
solemnly declared; it becomes such by its accidents -- the number, 
power, and organization of the persons who originate and carry it 
on. When the party in rebellion occupy and hold in a hostile manner 
a certain portion of territory, have declared their independence, 
have cast off their allegiance, have organized armies, have 
commenced hostilities [p667] against their former sovereign, the 
world acknowledges them as belligerents, and the contest a war. 
They claim to be in arms to establish their liberty and 
independence, in order to become a sovereign State, while the 
sovereign party treats them as insurgents and rebels who owe 
allegiance, and who should be punished with death for their 
treason. 

The laws of war, as established among nations, have their 
foundation in reason, and all tend to mitigate the cruelties and 
misery produced by the scourge of war. Hence the parties to a civil 
war usually concede to each other belligerent rights. They exchange 
prisoners, and adopt the other courtesies and rules common to 
public or national wars. 

Document 2 

NELSON, J., Dissenting Opinion  

SUPREME COURT OF THE UNITED STATES  

 

67 U.S. 635  

Prize Cases 

 
Argued: --- Decided:  

 

Mr. Justice NELSON, dissenting. 

The property in this case, vessel and cargo, was seized by a 
Government vessel on the 20th of May, 1861, in Hampton Roads for 
an alleged violation of the blockade of the ports of the State of 
Virginia. The Hiawatha was British vessel, and the cargo belonged to 
British subjects. The vessel had entered the James River before the 
blockade, on [p683] her way to City Point, upwards of one hundred 
miles from the mouth, where she took in her cargo. She finished 
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loading on the 15th of May, but was delayed from departing on her 
outward voyage till the 17th for want of a tug to tow her down the 
river. She arrived at Hampton Roads on the 20th, where, the 
blockade in the meantime having been established, she was met by 
one of the ships and the boarding officer endorsed on her register, 
"ordered not to enter any port in Virginia, or south of it." This 
occurred some three miles above the place where the flagship was 
stationed, and the boarding officer directed the master to heave his 
ship to when he came abreast of the flag ship, which was done, 
when she was taken in charge as prize. 

On the 30th April, flag officer Pendergrast, U.S. ship Cumberland, 
off Fortress Monroe, in Hampton Roads, gave the following notice: 

All vessels passing the capes of Virginia, coming from a 
distances and ignorant of the proclamation (the 
proclamation of the President of the 27th of April that 
a blockade would be established) will be warned off, 
and those passing Fortress Monroe will be required to 
anchor under the guns of the fort and subject 
themselves to an examination. 

The Hiawatha, while engaged in putting on board her cargo at City 
Point, became the subject of correspondence between the British 
Minister and the Secretary of State, under date of the 8th and 9th of 
May, which drew from the Secretary of the Navy a letter of the 9th 
in which, after referring to the above notice of the flag officer 
Pendergrast, and stating that it had been sent to the Baltimore and 
Norfolk papers, and by one or more published, advised the Minister 
that fifteen days had been fixed as a limit for neutrals to leave the 
ports after an actual blockade had commenced, with or without 
cargo. The inquiry of the British Minister had referred not only to 
the time that a vessel would be allowed to depart, but whether it 
might be ladened within the time. This vessel, according to the 
advice of the Secretary, would be entitled to the whole of the 15th 
of May to leave City Point, her port of lading. As we have seen, her 
cargo was on board within the time, but the vessel was [p684] 
delayed in her departure for want of a tug to tow her down the 
river. 

We think it very clear upon all the evidence that there was no 
intention on the part of the master to break the blockade, that the 
seizure under the circumstances was not warranted, and, upon the 
merits, that the ship and cargo should have been restored. 

Another ground of objection to this seizure is that the vessel was 
entitled to a warning endorsed on her papers by an officer of the 
blockading force, according to the terms of the proclamation of the 
President, and that she was not liable to capture except for the 
second attempt to leave the port. 
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The proclamation, after certain recitals not material in this branch 
of the case, provides as follows: the President has 

deemed it advisable to set on foot a blockade of the 
ports within the States aforesaid (the States referred 
to in the recitals) in pursuance of the laws of the 
United States and of the law of nations, in such case 
made and provided. . . . If, therefore, with a view to 
violate such blockade, a vessel shall approach or shall 
attempt to leave either of said ports, she will be duly 
warned by the commander of one of the blockading 
vessels, who will endorse on her register the fact and 
date of such warning, and if the same vessel shall 
again attempt to enter or leave the blockaded port, 
she will be captured and sent to the nearest 
convenient port for such proceedings against her and 
her cargo, as prize, as may be deemed advisable. 

The proclamation of the President of the 27th of April extended 
that of the 19th to the States of Virginia and North Carolina. 

It will be observed that this warning applies to vessels attempting to 
enter or leave the port, and is therefore applicable to the 
Hiawatha.  

We must confess that we have not heard any satisfactory answer to 
the objection founded upon the terms of this proclamation. 

It has been said that the proclamation, among other grounds, as 
stated on its face, is founded on the "law of nations," and [p685] 
hence draws after it the law of blockade as found in that code, and 
that a warning is dispensed with in all cases where the vessel is 
chargeable with previous notice or knowledge that the port is 
blockaded. But the obvious answer to the suggestion is that there is 
no necessary connection between the authority upon which the 
proclamation is issued and the terms prescribed as the condition of 
its penalties or enforcement, and, besides, if founded upon the law 
of nations, surely it was competent for the President to mitigate the 
rigors of that code and apply to neutrals the more lenient and 
friendly principles of international law. We do not doubt but that 
considerations of this character influenced the President in 
prescribing these favorable terms in respect to neutrals, for, in his 
message a few months later to Congress (4th of July), he observes: 
"a proclamation was issued for closing the ports of the 
insurrectionary districts" (not by blockade, but) "by proceedings in 
the nature of a blockade." 

This view of the proclamation seems to have been entertained by 
the Secretary of the Navy, under whose orders it was carried into 
execution. In his report to the President, 4th July, the observes, 
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after referring to the necessity of interdicting commerce at those 
ports where the Government were not permitted to collect the 
revenue, that, 

in the performance of this domestic municipal duty, 
the property and interests of foreigners became to 
some extent involved in our home questions, and with 
a view of extending to them every comity that 
circumstances would justify, the rules of blockade 
were adopted, and, as far as practicable, made 
applicable to the cases that occurred under this 
embargo or nonintercourse of the insurgent States. 
The commanders, he observes, were directed to 
permit the vessels of foreigners to depart within 
fifteen days as in case of actual effective blockade, 
and their vessels were not to be seized unless they 
attempted, after having been once warned off, to 
enter an interdicted port in disregard of such warning. 

The question is not a new one in this Court. The British Government 
had notified the United States of the blockade of certain ports in 
the West Indies, but 

not to consider blockades as existing, unless in respect 
to particular ports which may be [p686] actually 
invested, and, then not to capture vessels bound to 
such ports unless they shall have been previously 
warned not to enter them. 

 
Questions: 
 

1. Provide at least two arguments used by Justice Grier to support the Prize cases. 
2. Provide at least one argument used by Justice Nelson in his dissent on this case. 
3. What was the impact of this ruling on the Civil War? 
4. What do you think the impact of this ruling would be on Lincoln’s other 

presidential actions such as conscription, suspension of habeas corpus, and 
emancipation? 

5. How did this case establish a precedent for further Presidential authority? 
6. What are your thoughts on the ruling considering the President Johnson’s Gulf on 

Tonkin resolution? 
7. What are your thoughts on the ruling considering the U.S. action in Iraq? 

 



                      
 
“All the People Do Care!”     Timothy Kenslea, Needham (MA) High School 

Gilder Lehrman Institute 2008: Lincoln 
from Lincoln’s 1860 Speech at New Haven, Connecticut 
Just over a week after Lincoln delivered his memorable 1860 address at the Cooper Institute in New York, he continued his 
introductory swing through the northeast with a rousing address to the assembled Republicans in the college town of New 
Haven, Connecticut.  The speech he delivered in New Haven echoed some parts of the more famous New York speech—especially 
in its conclusion— and expanded on others. 

In this passage from an early part of the lengthy New Haven speech, Lincoln expands on a reference he made near the end of 
the New York speech.  He had denounced as “sophistical contrivances” any attempts to find a middle ground on the issue of 
slavery, specifically referring to politicians who followed a policy of “don’t care” (as Lincoln noted) “on a question about which 
all true men do care.”  In case anyone missed his meaning, in New Haven he made it clear that he had been referring to an old 
political rival of his—without ever mentioning that man’s name. 

Read these selections from Lincoln’s 1860 New Haven speech, and answer the questions that follow. 
 
. . . Now these two ideas, the property idea that Slavery is right, and the idea that it is wrong, come into 
collision. . . .  The two ideas conflict, and must conflict. . . . 

Now I have spoken of a policy based on the idea that slavery is wrong, and a policy based on the idea 
that it is right.  But an effort has been made for a policy that shall treat it as neither right nor  wrong.  It is 
based upon utter indifference.  Its leading advocate has said “I don’t care whether it be voted up or down.” 
. . .  Its central idea is indifference.  It holds that it makes no difference    to us whether the Territories 
become free or slave States, than whether my neighbor stocks his farm with horned cattle or puts it into 
tobacco.   All recognize this policy, the plausible sugar-coated name of which is “p____________  
s____________.” 

This policy chiefly stands in the way of a permanent settlement of the question.  I believe there is no 
danger of its becoming the permanent policy of the country, for it is based on a public indifference.  There 
is nobody that “don’t care.”  ALL  THE  PEOPLE  DO  CARE!  one way or the other.  I do not charge that its 
author, when he says he “don’t care,” states his individual opinion; he only expresses his policy for the 
government.  I under-stand that he has never said, as an individual, whether he thought Slavery right or 
wrong—and he is the only man in the nation that has not!  Now such a policy may have a temporary run; 
it may spring up as necessary to the political prospects of some gentleman; but it is utterly baseless; the 
people are not indifferent; and it can therefore have no durability or permanence. . . . 
 

1. What are the two missing words at the end of the second paragraph quoted here?  Identify 
the words, and explain the policy based on them and criticized here by Lincoln. 

2. In Lincoln’s view, what flaw guaranteed that the policy mentioned in Question 1 would not 
succeed?  (HINT:  Look for a word, forms of which are repeated four or five times in this short 
passage from Lincoln’s speech.) 

3. The same man, never named by Lincoln, was referred to three times in this short passage—as 
the policy’s “leading advocate,” as “its author,” and as “some gentleman.”  Who was this 
mysterious man?  Why do you think Lincoln did not name him in this 1860 speech? 

4. If the man mentioned in Question 3 had been present in New Haven when Lincoln made his 
speech, how might he have responded? 

5. TO BE ANSWERED AT THE END OF THE CIVIL WAR UNIT:  In what ways were Lincoln’s views on 
slavery in this speech consistent with his views about slavery as expressed in the Lincoln-
Douglas debates and other speeches from the 1858  Senate campaign in Illinois?  In what 
ways were they consistent with the speeches Lincoln would make and the actions he would 
take regarding slavery after he became president? 
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“The Last, Best Hope”     Timothy Kenslea, Needham (MA) High School 
Gilder Lehrman Institute 2008: Lincoln 

from Lincoln’s Annual Message to Congress, December 1862 
After Lincoln had announced his plan to emancipate people held in slavery in the states then in rebellion, but before he signed 
that Emancipation Proclamation, he addressed the urgent question of the status of slavery in the states that had not rebelled.  In 
his Annual Message to Congress, he proposed a plan that would bring American slavery to its ultimate extinction by the end of 
the nineteenth century.  Lincoln’s plan called for gradual emancipation by a constitutional amendment, compensation for slave-
owners who had not rebelled, and voluntary colonization in Africa for some freed people.  (It was later eclipsed, of course, by the 
Thirteenth Amendment.) 

In the carefully crafted final paragraphs of Lincoln’s 1862 message to Congress, he rolled out more than twenty pairs of 
terms—some of them complementary ideas, some of them extreme opposites—to instill in his audience an almost physical 
sensation of duality or doubleness.  Lincoln was a skilled orator who knew the effect of such patterns of repetition, or anaphora.  
But by far his favorite and most commonly used number of such repetitions was three—as it would have been for any classical or 
classically trained orator.  (Think of the Gettysburg Address—“We can not dedicate—we cannot consecrate—we cannot 
hallow—this ground”; or the Second Inaugural Address—“With malice toward none; with charity for all; with firmness in the 
right. . . .”)  What does Lincoln accomplish here by unleashing this steady, almost overwhelming stream of paired items? 

To get a teaching script of 22 questions that call attention to the specific items Lincoln pairs up in this speech, please visit 
http://fcw.needham.k12.ma.us/%7Etimothy_kenslea/AmCiv-H/lastbestscript.  Different classes will need to answer different 
numbers of these questions until they see Lincoln’s rhetorical strategy, but they are best answered by a full class, 
conversationally, rather than in writing in class or for homework. 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Is it doubted, then, that the plan I propose, if 
adopted, would shorten the war, and thus lessen 
its expenditure of money and of blood?  Is it 
doubted that it would restore the national 
authority and national prosperity, and 
perpetuate both indefinitely?  Is it doubted that 
we here—Congress and Executive—can secure 
its adoption?  Will not the good people respond 
to a united, and earnest appeal from us?  Can we, 
can they, by any other means, so certainly, or so 
speedily, assure these vital objects?  We can 
succeed only by concert.  It is not “can any of us 
imagine better?” but, “can we all do better?” The 
dogmas of the quiet past, are inadequate to the 
stormy present.  The occasion is piled high with 
difficulty, and we must rise with the occasion.  
As our case is new, so we must think anew, and 
act anew.  We must disenthrall ourselves, and 
then we shall save our country.  

Fellow-citizens, we cannot escape history.  We 
of this Congress and this administration, will be 
remembered in spite of ourselves.  No personal 
significance, or insignificance, can spare one or 
another of us.  The fiery trial through which we pass, 
will light us down, in honor or dishonor, to the latest 
generation.  We say we are for the Union.  The world 
will not forget that we say this.  We know how to 
save the Union.  The world knows we do know how 
to save it.  We—even we here—hold the power, and 
bear the responsibility.  In giving freedom to the slave, 
we assure freedom to the free—honorable alike in 
what we give, and what we preserve.  We shall nobly 
save, or meanly lose, the last best hope of earth.  
Other means may succeed; this could not fail.  The 
way is plain, peaceful, generous, just—a way which, 
if followed, the world will forever applaud, and God 
must forever bless. 
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1. Approximately how many times does Lincoln present paired ideas, terms, or concepts to his 
listeners in the last two paragraphs of this message to Congress?  

2. Approximately how many of these pairs represent ideas, people, institutions, or other factors 
that must work together cooperatively or unite in combination with each other? 

3. Approximately how many of these pairs represent ideas, people, institutions, or other factors 
that are each other’s opposites, or are in some way mutually hospitable or incompatible? 

4. How does Lincoln’s repeated use of paired items in this speech underscore his point that the 
government of the United States was faced with a fateful choice? 

5. Only in two sentences in these paragraphs does Lincoln not present paired ideas.   (They are 
printed in boldface type.)  Why?  What does he call attention to by interrupting the steady 
flow of paired items? 

6. Does Lincoln group any items in quantities other than two in the last two paragraphs of this 
message?  (HINT: Look at the final sentence.)  What does he accomplish by this departure 
from the pattern he has so carefully established? 
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Teacher’s Script: “The Last, Best Hope”  
 
1. What will Lincoln’s plan do? (shorten the war and lessen the expenditure) 

2. Expenditure of what? What are Lincoln & Union forces expending? (money and blood) 

3. What will the proposed measure restore? (national authority and national prosperity) 

4. Who can secure its adoption? (we here—Congress and the Executive) 

5. What kind of appeal will the people respond to? (united and earnest) 

6. Who can assure these vital objects? (we and they) 

7. How can we and they assure these vital objects? (certainly and speedily) 

“We can succeed only by concert.”  (See Question 5) 

8. What is, and what is not, the question Lincoln’s listeners must ask themselves?                     

(Not “can any of us imagine better?” but “can we all do better?”) 

9. What time periods have come into conflict? (the quiet past and the stormy present) 

10. What must we do in a new way? (think anew and act anew) 

11. What must we do for ourselves, and what shall we then do for our country?                        

(We must disenthrall ourselves, and then we shall save our country.) 

“Fellow-citizens, we cannot escape history.” (See Question 5) 

12. Who will be remembered in spite of themselves? (this Congress and this administration) 

13. What cannot spare one or another of us? (personal significance or insignificance) 

14. How shall we be lighted down to the last generation by the fiery trial?  (in honor or dishonor) 

15. What do we say, and what will the world do about this?  (We say we are for freedom, the 

world will not forget that we say this.) 

16. What do we know, and what does the world know we know?  (We know how to save the 

Union, the world knows we do know how to save it.) 

17. What do we hold, and what do we bear?  (We hold the power, and bear the responsibility.) 

18. How shall we address the issue of freedom for slaves and free people alike? (In giving 

freedom to the slave, we assure freedom to the free.) 

19. In doing so, how are we honorable? (alike in what we give, and what we preserve) 

20. What shall we do to the last best hope of earth?  (nobly save or meanly lose) 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\26_Kenslea 03.docx 

21. Is this the only way to succeed?  (Other means may succeed; this could not fail.) 

“The way is plain, peaceful, generous, just.” (See Question 6) 

22. Who will applaud us, and who must bless us?  (The world will applaud, and God must bless.) 
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Gerald A. Kincaid, LTC, USA (ret)                                The Gilder Lehrman Institute 
Cartoon 1, “Universal Advice to Abraham”                Gettysburg College 
 

July 2008 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Universal Advice to Abraham 
DROP ‘EM! 
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Political Cartoon, Harpers Weekly, Jan 10, 1863. Online at, 
failures.http://www.abrahamlincolnsclassroom.org/Cartoon_Corner/index3.asp?ID=184&TypeI
D=4 
 
Discussion points. 
 
1.     In this political cartoon Lincoln is holding two men over “MERITED OBLIVION.”   One is 
a general, the other a civilian.   What is “merited oblivion” and who are the men in the cartoon?    
 
2.    Dates are usually essential to understanding political Cartoons.   Why is the date, early 1863, 
key in this cartoon?     What are union circumstances during this period?   
 
3.     The cartoon, drawn by Louis Stephens, appeared in the January 10th edition of Harper’s 
Weekly.   Stephens obviously wants Lincoln to drop the two men, why? 
 
4.    What did Lincoln do with the officials?    In general, was Lincoln loyal to subordinates?    
What do you think their eventual fate of the two says about Lincoln’s leadership? 
 
5.    What additional symbolism do you see in the cartoon?   Explain. 
 
6.    Is this a pro-Lincoln cartoon?  Why or why not? 
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Gerald A. Kincaid, LTC, USA (ret)                                The Gilder Lehrman Institute 
Cartoon 2, “A Little Joke”                                        Gettysburg College 
 

July 2008 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
COLUMBIA. "Where are my 15,000 Sons—murdered at Fredericksburg?"   LINCOLN. 
"This reminds me of a little Joke—"   COLUMBIA. "Go tell your Joke AT 
SPRINGFIELD!!" 
 
Political Cartoon, Harpers Weekly, Jan 3, 1863. http://www.sonofthesouth.net/leefoundation/civil-
war/1863/january/fredericksburg-cartoon.htm 
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Discussion points. 
 
1.     In this cartoon Columbia angrily demands Lincoln tell her “Where are my 15,000 sons 
murdered at Fredericksburg?”     Who does Columbia represent?    Who else is represented in the 
cartoon? 
 
2.   Why is the date of the cartoon essential to understanding the Cartoonist’s message? Given 
recent events, is Columbia justified in being displeased with Lincoln?     
 
3.   Given Lincoln’s response to Columbia, what is the Cartoonist saying about Lincoln?    
 
4.    Compare and contrast this cartoon with the “Universal Advice to Abraham” cartoon which 
deals with essentially the same subject.    
 
5.    What symbols do you see in the cartoon?   Explain. 
 
6.    Is this a pro-Lincoln cartoon?  Why or why not? 
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The National Game Baseball Editorial Cartoon on 1860 Election 
 
Eric Langhorst – South Valley Jr. High, Liberty, Missouri 
 
Source – Original from Louis Maurer, Currier and Ives, New York 
 
The election of 1860 was basically a 4 man race between John Bell, Stephen A Douglas, John 
Breckinridge and Abraham Lincoln.  This editorial cartoon from Currier and Ives uses a baseball 
theme to create a commentary on the election from the perspective of the participants involved.  
Each candidate has a comment which makes a baseball reference. 
 
 
Document Text : 
 

John Bell, Stephen A. Douglas, John C. Breckinridge, and Abraham Lincoln are on the 
baseball field.  
 
They are saying: 
Bell: It appears to me very singular that we three should strike "foul" and be "put out" 
while old Abe made such a "good lick. 
 
Douglas: That's because he had that confounded rail, to strike with. I thought our fusion 
would be a "short stop" to his career. 
 
Breckinridge: I guess I'd better leave for Kentucky, for I smell something strong around 
here, and begin to think that we are completely "skunked." 
 
Lincoln: Gentlemen, if any of you should ever take a hand in another match at this game, 
remember that you must have "a good bat" and strike a "fair ball" to make a "clean score" 
& a "home run." 

 
 
Questions: 
 
1.  What clues make it possible to identify each of the characters in the editorial cartoon? 
 
2.  List all the references made to baseball terms and then explain how they relate to the 
presidential election of 1860. 
 
3.  All of the candidates are holding a baseball bat in the editorial cartoon except for Lincoln.  
What is he holding and why is holding something different? 
 
4.  Do you think the artist who created his cartoon was a supporter of Lincoln?  Explain why you 
think the way you do? 
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Linda Smith 
Clearwater High School 
Freshman Honors American Government 
 
Background 
 
Most people throughout the world know about the assassination of our beloved president, 
Abraham Lincoln.   However, his wife, our First Lady, Mary Todd Lincoln is a controversial 
figure.  Mary Todd Lincoln suffered more tragedy than most people could ever bear.  She had 
two sons die in childhood, her family was split over the Civil War and her husband was mortally 
wounded in her presence.  At this time there was no provision for a President’s widow to receive 
a provision and she had no money.  Eventually her won son had her declared insane.   
 
Source:www.alplm.org/education/views_of_Mary.pdf 
Read the “Views Of Mary” 
 
  
“I have no hesitation, in pronouncing her sane, and far more 
reasonable, and gentle, than in former years…Surely, the evidences 
of derangement exhibited last spring, must have arisen 
from physical disorder—she informs me that her health was 
poor before going to Florida, and during her stay there, and on 
her return, was often conscious of the presence of fever—moreover, 
had used Chloral very freely, for the purpose of inducing 
sleep—those causes, had doubtless much to do, with producing 
the sad result.” 
Elizabeth Todd Edwards to Robert Todd Lincoln, November 5, 1875 

Views of Mary 
“Mrs. Lincoln is 
making and unmaking 
the political 
fortunes of men 
and is similar to 
Queen Elizabeth in 
her statesmanlike 
tastes.” 
New York Times, 
February 23, 1861 
“Among the many ladies who visits the 
hospitals none is more indefatigable 
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than Mrs. Lincoln.” 
Washington Daily Chronicle, 
August 29, 1862 
“She tells me she is a conservative, 
repudiates the 
idea that her secessionist 
brothers can have any infl uence 
on her, spoke of the 
Herald as a paper friendly to 
Mr. Lincoln…. She told what 
orders she had given for 
renewing the White House 
and her elegant fi tting up 
of Mr. Lincoln’s room, her 
conservatory and love of 
fl owers…and ended with 
giving me a gracious invitation 
to repeat my visit and 
saying she would send me 
a bouquet. I came home 
entranced.” 
George Bancroft 
“Are the President 
and Mrs. Lincoln 
aware there is a Civil 
War? If they are not, 
Mr. and Mrs. Wade are 
for that reason decline 
to participate in 
feasting and dancing.” 
Senator Benjamin 
Wade, 1862 

“Aunt Mary is nervous and dependent upon 
the companionship of someone.” 
Elizabeth Todd Edwards 
to her daughter, April 26, 1862 
“The devil is abroad, having great wrath. His daughter, the Hell-Cat [Mary 
Lincoln], sent Stackpole in to blackguard me about the feed of her horses. 
She thinks there is cheating round the board and with that candor so charming 
in the young does not hesitate to say so. I declined opening communication 
on the subject.” 
John Hay to John Nicolay, 
April 5, 1862 
“Th e weak minded Mrs. Lincoln 
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had her bosom on ex hibition, and 
a fl ower pot on her head…” 
Senator James W. 
Nesmith to his wife, 
Washington, 
February 5, 1862 
“As you look at her [Mary Lincoln] and talk with 
her, the fact that she has so many enemies strikes you 
as one of the moral curiosities of this venomous 
time, for she has never in any way harmed one of 
the men and women who are so recklessly assailing 
her.” 
William O. Stoddard 
“I was in Washington some day since and 
saw all. Mrs. Lincoln is a very curious— 
eccentric—wicked woman. Poor Lincoln! 
He is domestically a desolate man—has 
been for years to my own knowledge.” 
William H. Herndon to 
Caroline H. Dall, Springfi eld, 
January 28, 1862 
“I have no doubt but that she is insane.” 
John Todd Stuart to Robert Todd Lincoln, 1875 
 
 
Questions:   
 

1. Give four examples of negative views that people had of Mary Todd Lincoln. 
2. According to the statements made by the New York Times who’s political careers   might 

they be referring to? 
3. Give an example of a good comment made about Mrs. Lincoln. 
4. In the letter excerpt from Elizabeth Todd Edwards what does she attribute Mary’s 

problems to? 
 
 
Now read the article called Mary Todd Lincoln’s Ultimate Agony  
http://members.aol.com/RVSNorton1/Lincoln62.html 
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On the evening of April 14, 1865, President 
Abraham Lincoln and his wife, Mary, were 
enjoying the British comedy Our American 
Cousin at Ford's Theatre. They were sitting in 
an upper right-hand box. (To the right is a 
photo of an actual playbill from that fateful 
night. I would like to thank Ms. Rita Burton for 
sending it to me.) Mary wore a black and 
white striped silk dress, with black lace veiling 
on her hair. A young couple, Major Henry 
Rathbone and Miss Clara Harris, shared the 
box with the Lincolns. As the play 
progressed, Mary sat very close to her 
husband, her hand in his. She whispered to 
him, "What will Miss Harris think of my 
hanging on to you so?" The president replied, 
"She won't think anything about it." 

Those are the last recorded words of 
Abraham Lincoln. Estimates vary, but it was 
approximately 10:15 P.M. On stage actor 
Harry Hawk was saying, "Don't know the 
manners of good society, eh? Well, I guess I 
know enough to turn you inside out, old gal - 
you sockdologizing old mantrap!" John Wilkes 
Booth opened the door behind where the 
president was sitting and shot him in the head 
at near point blank range. Mary, still holding 
Mr. Lincoln's hand, clutched her husband. His 
head inclined toward his chest. Booth then 
stabbed Rathbone and jumped over 11 feet 
to the stage. Mary screamed as Rathbone 
yelled, "Stop that man!" But Booth was able 
to escape from the theater. 

 

 

Charles Leale, 23, was the 
first doctor to reach the State 
Box. He lifted Mary's head off 
the president's chest. Mary 
said, "Oh, Doctor! Is he 
dead? Can he recover? Will 
you take charge of him? Oh, 
my dear husband! My dear 
husband!" Mary was now in a 
state of near collapse. She 
sat down on a couch 
adjacent to the chair in which 
she had been sitting. Leale 
asked a few soldiers to place 
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the president on the floor. 
Other doctors arrived in the 
box. With the help of some 
brandy and water, the 
doctors were able to bring the 
stricken man to a state of 
irregular breathing and feeble 
action of the heart. After 
examining the nature of the 
wound, Leale said, "His 
wound is mortal. It is 
impossible for him to 
recover." From the couch, 
Mary quietly moaned, "His 
dream was prophetic."  

 

 

The doctors decided Mr. 
Lincoln should be taken 
to the nearest house. 
With the help of several 
soldiers, Mr. Lincoln was 
carried out of Ford's 
Theatre. Rathbone, 
leaving a trail of blood 
from his knife wound, 
and Mary followed 
behind. She was crying 
and wringing her hands. 
From the Petersen 
House, 25 year-old 
Henry S. Safford 
shouted, "Bring him in 
here!" The president was 
carried up the steps of 
the Petersen House (the 
building in the center of 
the photograph). Mary 
momentarily lost sight of 
Mr. Lincoln and yelled 
out, "Where is my 
husband? Where is my 
husband? Why didn't he 
kill me? Why was I not 
the one?" The president 
was carried into a room 
rented by William T. 
Clark (who was out of 
town). Being so tall, Mr. 
Lincoln had to be placed 
diagonally on Clark's 
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bed. Mary stood in the 
doorway along with 
Laura Keene (female 
lead of Our American 
Cousin) and Clara 
Harris. Mary entered and 
bent over her husband's 
unconscious face 
covering him with kisses, 
calling him by endearing 
names, and begging him 
to speak. As the doctors 
began their examination 
of the president, Mary 
was asked to wait in the 
front room of the 
Petersen House. The 
deathwatch began.  

Mary kept a nightlong 
vigil, alternately crying 
and making forays from 
the front parlor to the 
room where the 
president lay. She would 
kiss him and call him by 
tender names. Once she 
asked that son, Tad, be 
sent for; Tad had been 
watching a play at 
Grover's Theatre when 
his father was shot, but 
he was then taken to the 
White House, not the 
Petersen House. The 
Lincolns' older son, 
Robert, was at the White 
House at the time of the 
shooting and 
immediately went to be 
with his mother at the 
Petersen House when 
he heard the tragic 
news. He spent the night 
weeping and trying to 
comfort his mother. 

 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\29_Linda Smith.docx 

Around 6:00 A.M. it began to rain heavily. The dawn was very gray. Mary made her last visit at 
approximately 7:00 A.M. By now her husband's features had become distorted. His right eye 
had become very swollen and discolored. He was breathing at long pauses - a sign of imminent 
death. Mary said, "Love, live but one moment to speak to me once - to speak to our children." 
Then she let out with a piercing cry and fell half-fainting to the floor. Upon hearing this, 
Secretary of War Edwin Stanton said, "Take that woman out and do not let her in again." Mary 
was assisted back to the front parlor. She was heard to say, "Oh, my God, and I have given my 
husband to die."  

 
After reading this article answer these questions: 
 

1. What evidence do you see of Mary’s true affection for her husband? 
2. After reading of her vigil with her husband, what were Mary’s last words to her husband? 
3. Do you feel that Mary may have been misjudged?  Now going back to the first document 

write a letter to the editor showing your support of Mrs. Mary Todd Lincoln  
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Jim McCormick 
Rocky Point Middle School 
Rocky Point, New York 
 
Background 
The Know-Nothing Party developed in response to concerns over immigration in 
the 1840’s and 1850’s.  Members hoped to drastically restrict both immigration 
(particularly of Catholics) and the use of alcohol.  The Know-Nothings (so named 
due to their strict adherence to secrecy) were nativist but also tended to be anti-
slavery.  In the letter below, Lincoln informs his long-time friend Joshua Speed of 
his views on the Know-Nothings.  (Lincoln’s reference to the Declaration of 
Independence will become a common theme in his analysis of slavery in 
America.) 
 
Document: 
Letter from Abraham Lincoln to Joshua Speed (excerpt) 
August 24, 1855 
 
I am not a Know-Nothing.  That is certain.  How could I be?  How can anyone 
who abhors [hates] the oppression of negroes, be in favor of degrading classes 
of white people?  Our progress in degeneracy appears to me to be pretty rapid.  
As a nation, we begin by declaring that “all men are created equal.”  We now 
practically read it “all men are created equal, except negroes, and foreigners, and 
Catholics.”  When it comes to this I should prefer emigrating to some country 
where they make no pretense of loving liberty- to Russia, for instance, where 
despotism [tyranny] can be taken pure, and without the base allow of hypocrisy. 
 
Questions   
 

1. According to the document, why does Lincoln feel that he could not be a 
member of the Know-Nothings? 

2. How does Lincoln predict the nation will change if the Know-Nothings gain 
control? 

3. How does Lincoln claim he will react if the Know-Nothings gain power?  
Why do you think he makes this claim?   

4. Based on this letter, how do you think Lincoln will use the Declaration of 
Independence to deal with the issue of slavery?        
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Jim McCormick 
Rocky Point Middle School 
Rocky Point, New York 
 
Background 
 
In the letter below, Abraham Lincoln shares his views on slavery with fellow 
attorney George Robertson.  Lincoln cites the Declaration of Independence and 
the American Revolution in dealing with the slavery issue.  This is a theme he will 
return to repeatedly.  (Note Lincoln’s reference to a divided nation in the final 
paragraph.  He will return to this concept during the Lincoln-Douglas debates in 
1858.) 
Document 
Letter from Abraham Lincoln to George Robertson (excerpt) 
August 15, 1855 
 
On the question of liberty, as a principle, we are not what we have been.  When 
we were the political slaves of King George, and wanted to be free, we called the 
maxim that “all men are created equal” a self-evident truth; but now when we 
have grown fat, and have lost all dread of being slaves ourselves, we have 
become so greedy to be masters that we call the same maxim “a self evident lie.”  
The fourth of July has not quite dwindled away; it is still a great day for burning 
fire crackers! 
 
That spirit which desired the peaceful extinction of slavery, has itself become 
extinct, with the occasion, and the men of the Revolution. . . The Autocrat 
[dictator] of all the Russias will resign his crown, and proclaim his subjects free 
republicans sooner than will our American masters voluntarily give up their 
slaves. 
 
Our political problem now is “Can we, as a nation, continue together 
permanently-forever- half slave, half free?”  The problem is too mighty for me.  
May God, in his mercy, superintend [supervise] the solution.    
 
Questions 
 

1. According to the document, how does Lincoln feel that the attitude of the 
nation has changed since the American Revolution? 

2. Why does Lincoln imply that the Fourth of July has lost its significance?  
(Why does he write that is has become a day simply to use fireworks?) 

3. What is Lincoln’s opinion on the idea that slave owners might voluntarily 
give up on slavery? 

4. Based on this document, could Lincoln be considered an abolitionist in 
1855?  Why or why not? 
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David A. Multer 
Scotch Plains-Fanwood High School 
Scotch Plains, New Jersey 
 
Gilder Lehrman Summer Institute 
Lincoln at Gettysburg 

Gettysburg College  
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Background Information: 
 

Abraham Lincoln was our tallest President, but not necessarily our healthiest.  As early as the 1960s, 
medical historians intimated that he may have suffered from Manfan’s Syndrome, a disorder affecting 
connective tissue which most certainly would have shortened his life.  His exceptional height, slender and 
loose joints, and disproportionately long arms, legs, fingers, and toes – accentuated above by the political 
cartoonists of his day – are among the more obvious symptoms of this disease, which would not even be 
catalogued until thirty years after his death. 

 
By 2007, a new diagnosis was made:  Type 2 Multiple Endocrine Neoplasia [MEN 2B].  Its outward 

symptoms include a Marfan-like body shape, large bumpy lips, constipation, asymmetry of the face with a 
large jaw and drooping eyelid, and pseudo-depression, all of which could be readily attributed to Mr. 
Lincoln.  Evidence exists that his sons Edward, Willie, and Tad and, possibly, his mother, were to some 
degree afflicted.   

 
Thanks, unfortunately, to John Wilkes Booth, we will never know the direction that the President’s 

affliction would have taken, or how it may have affected his ability to serve as President.  The larger 
question, for would –be Chief Executives today, is whether or not the public SHOULD know the intimate 
details of the President’s health and HOW the public should be informed. 
 
Questions to Consider: 
 

1. Without the existence of direct living descendents, should Mr. Lincoln’s body be exhumed and 
DNA testing performed to determine the truth as to his medical condition? 

2. Does the public have a right to know about a President’s FULL medical history?  Under what 
circumstances?  What if his medical history includes nothing which should impair the exercise of 
Presidential power or duties? 

3. What medical condition[s], if any, should PRECLUDE a Presidential candidate from seeking office? 
 
Source Materials: 
 

Document 1:  “Our Presidential Merryman”  [1861] by Thomas Nast for  Harper’s Weekly 
Document 2:  “Long Abraham Lincoln a Little Longer”  [1864] by Frank Bellew for Harper’s  
                       Weekly 
www.abrahamlincolnsclassroom.org 
The National Marfan Foundation @ www.marfan.org 
Abraham Lincoln and the Marfan Syndrome @ www.doctorzebra.com 
 
 
June 30, 2008-06-30 
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Paul Smith 
Varndo  High School U.S. History  
Angie, Louisiana 
 
Historical back ground 
 
When the American Civil War erupted in April of 1861 Lincoln incorrectly believed that the war 
would not last long and enlistments were for short periods of time. By 1863 Lincoln was forced 
to the use of conscription to maintain an Army.  The war’s popularity had declined severely and 
opposition to both the war and the draft emerged. The fact that one of Lincoln’s former 
commanders was running against him for the office of President indicates the division with in the 
Union.  The following two documents provide some insight into the views of Abraham Lincoln 
as the Commander in Chief  
 
Gettysburg College ML Special Collections 04 Civil War Collection Box 5 Music  Johnny, Fill 
Up the Bowl 
 
 Abraham Lincoln, what yer ‘ bout? 
  Hurrah! Hurrah! 
 Stop this war: for its all played out- 
   Hurrah! Hurrah! 
          Abraham Lincoln, what yer ‘ bout? 
          Stop this war: for its all played out- 
  We’all drink stone blind- 
  Johnny, fill up the bowl 
          We’re getting anxious all of us, 
  Hurrah! Hurrah! 
          We’re getting anxious all of us, 
  Hurrah! Hurrah! 
          We’re getting anxious all of us, 
           For you to stop this southern muss; 
  Then we’all drink stone blind- 
  Johnny fill up the bowl 
           The Conscription Act it now is passed, 
  Hurrah! Hurrah! 
           The Conscription Act it now is passed, 
  Hurrah! Hurrah! 
            And we’ll be drafted all at last: 

Then we’all drink stone blind- 
  Johnny fill up the bowl 

 
            Gold it now is coming down- 

Hurrah! Hurrah! 
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Gold it now is coming down- 
Hurrah! Hurrah 

           Gold it now is coming down, 
 For they have run it in the ground: 
  So we’ll all drink stone blind- 

Johnny fill up the bowl 
 
Document two 
Gilder Lehrman Document Number: GLC08609 
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Title: [1864 election newspaper clipping] 
 
Author: unknown 1864 Newspaper  
 
Questions 

 
1. How does the song writer view Lincoln’s performance as Commander and Chief? 
2. Why doe the writer change his view of the war after the Conscription Act? 

      3.   What doe the writer mean in the lyrics We’re getting anxious all of us, 
Hurrah! Hurrah!? 

4.    How might the news paper’s list of Union victories support Enlistment in the Army? 
5. Site three examples of the union being preserved from the document 
6. Compare and contras the image of Lincoln in Document 2 with the first three lines in 
document 1.  
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Slavery or Union? 
 
Deborah Pettingill 
Largo High School 
 
Document 1: Letter to Horace Greeley 
 
Background: Horace Greeley was the editor of the influential New York Tribune.  Originally a 
Whig, he was one of the early members of the Republican Party.  He opposed slavery and 
addressed an editorial to Lincoln called "The Prayer of Twenty Millions," making demands that 
included that Lincoln enforce the Confiscation Act that would confiscate Rebel property, 
including slaves.   

Executive Mansion, 
Washington, August 22, 1862.  

Hon. Horace Greeley: 
Dear Sir.  

I have just read yours of the 19th. addressed to myself through the New-York Tribune. If there 
be in it any statements, or assumptions of fact, which I may know to be erroneous, I do not, now 
and here, controvert them. If there be in it any inferences which I may believe to be falsely 
drawn, I do not now and here, argue against them. If there be perceptable [sic] in it an impatient 
and dictatorial tone, I waive it in deference to an old friend, whose heart I have always supposed 
to be right.  

As to the policy I "seem to be pursuing" as you say, I have not meant to leave any one in doubt.  

I would save the Union. I would save it the shortest way under the Constitution. The sooner the 
national authority can be restored; the nearer the Union will be "the Union as it was." If there be 
those who would not save the Union, unless they could at the same time save slavery, I do not 
agree with them. If there be those who would not save the Union unless they could at the same 
time destroy slavery, I do not agree with them. My paramount object in this struggle is to save 
the Union, and is not either to save or to destroy slavery. If I could save the Union without 
freeing any slave I would do it, and if I could save it by freeing all the slaves I would do it; and if 
I could save it by freeing some and leaving others alone I would also do that. What I do about 
slavery, and the colored race, I do because I believe it helps to save the Union; and what I 
forbear, I forbear because I do not believe it would help to save the Union. I shall do less 
whenever I shall believe what I am doing hurts the cause, and I shall do more whenever I shall 
believe doing more will help the cause. I shall try to correct errors when shown to be errors; and 
I shall adopt new views so fast as they shall appear to be true views.  
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I have here stated my purpose according to my view of official duty; and I intend no 
modification of my oft-expressed personal wish that all men everywhere could be free.  

Yours, 
A. Lincoln. 

Source: Collected Works of Abraham Lincoln, edited by Roy P. Basler 
Found at http://showcase.netins.net/web/creative/lincoln/speeches/greeley.htm 
 
Document 2: The Monotonous Minstrel (A Political Cartoon) 
 
Published September 6th, 1862 
Vanity Fair  

 
Description: Horace 
Greeley is dressed as a 
minstrel playing a flute at 
the foot of a house. With 
him is a miniature black 
person on a leash asking for 
money. Lincoln is in the 
open doorway leaning over 
motioning for Greeley to 
leave.  
 
Caption: President Lincoln,    
(to Horace Greeley) –  
"Go away, you tiresome 
vagrant! It's always the 
same old croaking tune, 
'Abolition, Abolition, 
Marching On!'" 
 
Source: Special Collections, 
Gettysburg College 
Found at 
http://www.gettysburg.edu/l
ibrary/gettdigital/civil_war/
civilwar.htm 
 
 
 
 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\33_Pettingill.docx 
 

 
Questions: 
Answer the following questions using the documents above. 
 

1. Why is Lincoln writing to Greeley? 
2. What is Lincoln’s personal position on Slavery?   
3. What is Lincoln’s official position on Slavery?   
4. How are these two positions different and why? 
5. What is Horace Greeley trying to get President Lincoln to do? 
6. What is the point of view of the cartoonist for Document 2? 
7. The Emancipation Proclamation will be issued only a few months later on January 1, 

1863 and was already drafted by this time.  Knowing this, why do you think Lincoln had 
not come out against slavery? 
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Micheal Predmore 
Roosevelt High School 
Johnstown Colorado 
 
The Civil War was the fist war where the American people saw images of war.  Through the lens 
of the photographers, viewers came face to face with the soldiers living and fighting and dying 
on the field of battle as well as the aftermath of the battles. 
 
Look at each photo carefully and answer the following questions. 
 

1. What events lead up to the photo? 
 
 
 

2. Describe the scenes in your own words? 
 
 
 

3. How do you think these photographs would impact support for the cause on either side? 
 
 
 

4. What do you think public reaction to the photographs would be? 
 
 
 

5. Create a caption for each photograph. 
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Noncommissioned Officers Mess of Company D, 93rd New York Infantry-Bealeton, VA August 
1863 
http://www.civilwarphotos.net/files/images/238.jpg 
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Amputation Being Performed in a Hospital Tent-Gettysburg, PA July 1863 
http://www.civilwarphotos.net/files/images/036.jpg 
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Patients in Ward K of Armory Sq. Hospital-Washington DC, August 1865 
http://www.civilwarphotos.net/files/images/597.jpg 
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Dead Federal Soldiers on Battlefield-Gettysburg, PA, July 1863 
http://www.civilwarphotos.net/files/images/537.jpg 
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Kathy Saar 
Southeast High School 
Wichita Kansas 
 
Political Cartoon Analysis 
 
Analyze the following cartoons using the OPTIC strategy 
 
OPTIC 
Each element of text that students come across in a particular content area necessitates certain 
skills and strategies for constructing meaning.  Visuals and graphics are special types of text that 
require students to have targeted strategies for analysis and interpretation of meaning. 
 
O-Overview 
Conduct a brief overview of the visual or graphic. 
 
P-Parts 
Key in on the parts of the visual by reading all labels and noting any elements or details that 
seem important. 
 
T-Title 
Read the title or caption of the visual (if one is present.) 
 
I-Interrelationships 
Use the title as your theory and the parts for the visual as your clues to detect and specify the 
interrelationships in the graphic. 
 
C-Conclusion 
Draw a conclusion about the visual as a whole 
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DOCUMENT: # 1 
 

 
 

TITLE:  "I knew him, Horatio; a fellow of infinite jest . . . where be your gibes now?--"Hamlet, Act IV, Scene 1" 

PUBLISHED:  1864 
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SUMMARY:  McClellan, in the character of Hamlet stands near an open grave holding the head of Abraham 
Lincoln. He soliloquizes, "I knew him, Horatio: A fellow of infinite jest . . . Where be your gibes now?" The cartoon 
evidently appeared following publication in the "New York World" of a scandalous but fabricated account of callous 
levity displayed by Lincoln while touring the battlefield at Antietam. McClellan's lines here come from "Hamlet," 
act 4, scene 1, which takes place in a graveyard, where a gravedigger throws up the skull of Yorick, the king's jester. 
Hamlet picks up the skull and meditates on the nature of life. At left are the words, "Chicago Nominee," referring to 
McClellan. At right an Irish gravedigger pauses in his work. Horatio (far right) is New York governor and 
prominent Peace Democrat Horatio Seymour. The White House is visible in the distance. 

O- 

 

 

P- 

 

 

T- 

 

 

I- 

 

 

C- 

 

 

SOURCE:  http://lcweb2.loc.gov/cgi-
bin/query/D?app:1:./temp/~pp_YAEL::@@@mdb=fsaall,app,brum,detr,swann,look,gottsc
ho,pan,horyd,genthe,var,cai,cd,hh,yan,bbcards,lomax,ils,prok,brhc,nclc,matpc,iucpub,tgmi
,lamb, 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\35_Saar.docx 
 

 

 

 

 

DOCUMENT: #2 
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TITLE:  The true issue or "That's what's the matter" 

PUBLISHED:  1864 

SUMMARY:  In a rare pro-Democrat cartoon presidential aspirant George Brinton McClellan is portrayed as the 
intermediary between Abraham Lincoln and Confederacy president Jefferson Davis. Gen. McClellan is in the center 
acting as a go-between in a tug-of-war over a "Map of the United States" engaged in by Lincoln (left) and Davis. He 
holds the two men by their lapels and asserts, "The Union must be preserved at all hazards!" Lincoln tugs at the 
northern side of the map, saying, "No peace without abolition." Davis pulls at the southern portion, advocating, "No 
peace without Separation!!" 

 

O- 

 

 

P- 

 

 

T- 

 

 

I- 

 

 

C- 
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SOURCE:  http://lcweb2.loc.gov/cgi-
bin/query/D?ils:1:./temp/~pp_SkaG::@@@mdb=fsaall,app,brum,detr,swann,look,gottscho,pan,h
oryd,genthe,var,cai,cd,hh,yan,bbcards,lomax,ils,prok,brhc,nclc,matpc,iucpub,tgmi,lamb, 

Final Analysis:  
Based on your findings, how would George McClellan have responded to these cartoons? Why?  
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Lincoln – Gilder Lehrman Summer Institute at Gettysburg 
 
The Thirteenth Amendment 
 
By Theresa Silvester 
Buhl Middle School, Buhl, Idaho 
 
Source 
 
Thirteenth Amendment signed by Lincoln and his cabinet from the Gilder Lehrman Collection, 
GLC00263 
 
Background Information (Annotation from the Gilder Lehrman Collection) 
 
The Emancipation Proclamation freed only those slaves in states still at war. As a wartime order, 
it could subsequently be reversed by presidential degree or congressional legislation. The 
permanent emancipation of all slaves therefore required a constitutional amendment. In April 
1864, the Senate passed the Thirteenth Amendment to abolish slavery in the United States. 
Opposition from Democratic Representatives prevented the amendment from receiving the 
required two-thirds majority. If McClellan and the Democrats had won the election of 1864, as 
Lincoln and most Northerners expected in the summer, the amendment would almost certainly 
have been defeated and slave emancipation repudiated as a war aim. Only after Lincoln was 
reelected did Congress approve the amendment. Ratification by the states was completed in 
December 1865. 
 
Document Text 
 
Thirty-Eighth Congress of the United States of America at the second session begun and held at the 
City of Washington, on Monday, the fifth day of December, one thousand eight hundred and sixty-four 
A Resolution submitting to the legislatures of the several states a proposition to amend the 
Constitution of the United States. Resolved by the Senate and House of Representatives of the United 
States of America in Congress assembled, (two thirds of both Houses concurring.) That the following 
article be proposed to the legislatures of the several States as an amendment to the Constitution of 
the United States which, when ratified by three-fourths of said legislatures, shall be valid to all intents 
and purposes, as a part of the said Constitution, namely: Article XIII. Sec. 1. Neither slavery nor 
involuntary servitude, except as a punishment for crime, whereof the party shall have been duly 
convicted, shall exist within the United States, or any place subject to their jurisdiction. Sec. 2. 
Congress shall have power to enforce this article by appropriate legislation. I certify that this 
Resolution originated in the Senate. J. W. Forney, Secretary Schuyler Colfax Speaker of the House of 
Representatives H. Hamlin Vice President of the United States and President of the Senate Attest. E. 
McPherson Clerk of the House of Representatives Approved February 1 A.D. 1865. Abraham Lincoln  
 
1. S. C. Pomeroy 11. Lyman Trumbull 2. W. T. Willey 12. L. F. S. Foster In the Senate April 8. 1864 3. 
H. S. Lane13. Solomon Foot21. J. Collamer28. Edgar Cowan36. Timy. O Howe 4. L. M. Morrill14. Jn C. 
Ten Eyck 22. B. F. Wade29. John P. Hale 37. James W. Grimes 5. J. W. Nesmith15. James Dixon23. J. 
B. Henderson30. B. Gratz Brown38. 6. J. R. Doolittle16. J. H. Lane24. Ira Harris31. J. M. Howard 7. 
Reverdy Johnson17. Alex. Ramsey25.Wm Sprague32. H. B. Anthony 8. P. C. Van Winkle18. Jas. 
Harlan26.Charles Sumner33. John Conness 9. M. S. Wilkinson19. E. D Morgan27.L. M. Morrill34. 
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Henry Wilson 10. Z. Chandler20. Daniel Clark35. John Sherman  In the House of Representatives 
January 31. 1865. Schuyler ColfaxHenry G. WorthingtonThaddeus StevensAlex. H. Rice Isaac N. 
ArnoldHenry C. Deming E. R. EckleyJustin S. Morrill Amasa Cobb J. F. DriggsFredck E. 
WoodbridgeWm. HigbyN. B. Smithers J. M. Broomall Luc. Anderson Cornelius ColeD. W. 
GoochTheodore M. PomeroyC. T. Hulburd N.Y. J. M. MarvinJohn D. BaldwinPortus BaxterW. B. 
WashburnR. B. Van Valkenburgh J. A. GarfieldWm. B. Allison F. W. KelloggA. W. Hubbard Francis 
Thomas Oakes Ames Mass.E Dumont Rufus P. SpaldingChas. O'NeillJ.W. Patterson N. H. H. PriceGeo. 
S. BoutwellJesse O. NortonH. W. TracyJohn A. Kasson E. C. IngersollS. HooperJohn B. SteeleJno. W. 
LongyearE. C. Washburne Ill. H. L. Dawes M. Russell ThayerThomas D. EliotJames T. HaleSidney 
Perham John H. Rice A. Myers Pa.Wm. D. KelleyD. Morris N.Y.Wm. G. Brown W. Va. F. C. BeamanJ. M 
AshleyD. C. Littlejohn John H. Hubbard J. F. Farnsworth Sempronius H. BoydT. A. JenckesNathan F. 
Dixon R. I.A. C. Wilder Kan.S. F. Miller N.Y. James F. WilsonI. C. SloanOrlando S. KelloggChas. 
UpsonHenry T. Blow F. ClarkeJ. W. McClurgLeonard MyersJohn A. GriswoldThos. T. Davis N. Y. Jno R. 
McBrideThom Williams Pa.Edwin H. WebsterAug. C. BaldwinWm. Windom James E. EnglishIgnatius 
DonnellyA. McAllister Godlove S. OrthW. H. Randall Augustus FrankFred A PikeGiles W. Hotchkiss E. H. 
Rollins K. V. Whaley Samuel KnoxBenjn. F. Loan Mo.T. B. ShannonM. F. Odell Anson Herrick N.Y. John 
B Alley MaGeo. H. YeamanJ. G. BlaineG. W. Scofield A. H. Coffroth Augustus BrandegeeJ. B. Grinnell 
Iowa W. A. HutchinsEzra WheelerJacob B. Blair G. Clay Smith J. K. Moorhead Pa. H. A. NelsonH. 
Winter Davis Austin A. KingJoseph BailyRbt C. Schenck 
 
 
Questions 
 
      1.  What does this document propose? 
 

2.  Why is this document important to citizens of the United States? 
 

3. What other document did Lincoln issue during the Civil War that accomplished a similar 
purpose? 

 
4. Since Lincoln had already issued the Emancipation Proclamation, why was it necessary 

to amend the Constitution? 
 

5. How might the history of the United States have been different if Lincoln had not won 
reelection in 1864? 
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Lincoln – Gilder Lehrman Summer Institute at Gettysburg 
 
"House Divided" speech fragment 
 
By Theresa Silvester 
Buhl Middle School, Buhl, Idaho 
 
Source 
 
House Divided Speech fragment from the Gilder Lehrman Collection, GLC02533 
 
Background Information: 
 
Before 1854, Lincoln's interest in politics had begun to wan.  After the passage of the Kansas –
Nebraska Act, he was drawn back into the political arena.  He had thought that the Missouri 
Compromise had settled the question of whether or not slavery would be allowed to spread.  
Now he was ready to run against Stephen Douglas and refute the legitimacy of the Kansas-
Nebraska Act with all of its implications for slavery.  He was nominated by the Republicans to 
run against Douglas for the Senate in 1858 and it was in that acceptance speech that he put forth 
his ideas about "a house divided." 
 
Document Text 
 
"Why, Kansas is neither the whole, nor a tithe of the real question. "A house divided against itself can 
not stand" I believe this government can not endure permanently, half slave, and half free - I 
expressed this belief a year ago; and subsequent developments have but confirmed me. I do not 
expect the Union to be dissolved - I do not expect the house to fall; but I do expect it will cease to be 
divided - It will become all one thing, or all the other - Either the opponents of slavery will arrest the 
further spread of it, and put it in course of ultimate extinction; or its advocates will push it forward till 
it shall become alike lawful in all the states, old, as well as new - Do you doubt it? Study the Dred 
Scott decision, and then see, how little, even now, remains to be done - That decision may be reduced 
to three points - The first is, that a negro can not be a citizen - That point is made in order to deprive 
the negro in every possible event, of the benefit of that provision of the U. S Constitution which 
declares that: "The citizens of each State shall be entitled to all privileges and immunities of citizens in 
the several States" The second point is, that the U. S. constitution protects slavery, as property, in all 
the U. S. territories, and that neither Congress, nor the peoples of the territories, nor any other 
power, can prohibit it, at any time prior to the formation of State constitutions - This point is made, in 
order that the territories may safely be filled up with slaves, before the formation of State 
constitutions, and thereby to embarrass the free state [sentiment, and enhance the chances of slave 
constitutions being adopted.] [The third point decided is that the voluntary bringing of Dred Scott into 
Illinois by his master, and holding him here a long time as a slave, did not operate his emancipation - 
did not make him free.]" 
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Questions 
 

1. When Lincoln says "...a house divided against itself cannot stand.", what does the 
"house" represent? 

 
2. What does Lincoln feel will eventually happen to the country on the issue of slavery? 

 
3. What three points does Lincoln use to make his point about slavery? 

 
4. How does the Constitution protect slavery? 

 
How did this speech affect Lincoln's campaign for President, particularly in the southern part of 
the United 
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Harold Small 
I.S. 364/Gateway Academy 
Brooklyn, New York 
 
Topic: American Civil War 
 
Document Title: The Draft 
 
Source: Harper’s Weekly. Saturday, July 25, 1863.  The Draft. 
 
Historical Context: On March 3, 1863 Congress passed the Enrollment Act better known at the 
Conscription Act. The Conscription Act required that men between the ages of 20 and 45 be 
enrolled in the military service of the United States.  In New York City on July 11, 1863, ballots 
containing the names of conscripts or draftees were placed in an enclosed wheel.  After the 
wheel was turned, the names of the first men drafted were selected.  What happened during the 
next few days remains a blot on New York City history and demonstrates the attitude of some 
towards fighting in the Civil War.  The reaction to required military enlistment by the federal 
government resulted in the New York city Draft Riots that lasted for three days leaving hundreds 
of people dead, thousands injured and causing approximately one million dollars in property 
damage.   
In addition, fifty buildings and two Protestant churches were burned to the ground. 
Some African-Americans were killed in the riots causing many to flee Manhattan and seek safety 
in Weeksville, a free African-American community in Brooklyn.   
Finally, troops were called in to assist the New York City Police, and order was restored in New 
York City. 
 
Directions: Read the following document and answer the questions below based on your 
analysis of the magazine article and your knowledge of social studies.  
 
Document 2                             The Draft    
                                                   
 
 THE attempt to enforce the draft in the city of New York has led to rioting.  Men have been 
killed and houses burned; worst of all, an orphan asylum...a noble monument of charity for the 
reception of colored orphans…has been ruthlessly destroyed, and children and nurses have lost 
everything they had in the world. 
 
The event should cause no surprise.  It should have been anticipated.  It was not reasonable to 
expect that the operatives of this large city…who have never been forced to realize the 
obligations of citizenship…should at once realize what is thoroughly understood by the people of 
almost every European town.  It will take time to make them understand that every government 
must, for its own protection, enjoy the power of compelling its citizens to perform military 
service.  And it will take still more time, reflection, and information to satisfy them that the 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\39_Small1.docx 
 

Conscription Act passed at the last session of Congress is in reality fair, liberal, and humane; that 
it is far more generous to the operative class than the conscription laws of Europe, inasmuch as it 
tenderly guards orphans, widows, and aged parents from being deprived of their natural support, 
while it exempts very few indeed of the wealthier class. 
 
 

1. Define the Conscription Act passed by Congress during the Civil War? 
 

2. Who could be exempted from military service? 
 

3. List two reasons the July 1863 Draft Riots occurred in New York City? 
 

4. Describe what happened to African-Americans during the Draft Riots in July 1863? 
 

5. Identify another method used by some states within the Union to encourage men to enlist 
in the military? 

 
 

Extension of Activity: 
 

Write an essay comparing and contrasting the different methods used to augment or increase the 
military population in the United States during the Civil War and Vietnam War.  Explain who 
could receive exemptions in each war, briefly describe the opposition displayed by men drafted 
who didn’t want to enlist in military service  and conclude by outlining how men become part of 
the United States military service today. 
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Harold Small 
I.S. 364/Gateway Academy 
Brooklyn, New York 
 
Topic: American Civil War 
 
Document Title: Benediction at Gettysburg 
 
Source: Benediction by the President of Gettysburg College on November 19, 1863.                      
Excerpt taken from The Gettysburg Gospel…The Lincoln Speech that Nobody Knows by Gabor 
Boritt, p.244 Appendix A  
 
Historical Context: The three day battle at Gettysburg, Pennsylvania in July 1863 is recorded as 
one of the bloodiest of the American Civil War.  During those days some parts of Gettysburg 
were reduced to rubble and over 55,000 men loss their lives.  Several months later at the 
dedication of the National Cemetery at Gettysburg, the great orator Edward Everett delivered a 
two hour speech near the scene of this historical event, followed by one of the most memorable 
addresses given by President Abraham Lincoln.  However, the Benediction at the conclusion of 
the ceremony really summarized the feeling of what had occurred and the reasons for the conflict 
between the North and South. 
 
Directions: Read the following document and answer the questions below based on your analysis 
of the passage and your knowledge of social studies. 
 
Document 1                                   Benediction at Gettysburg 
 
                                                      BENEDICTION [Prayer] 
                                                                  By 
                                                      Rev. H.L. Baugher, D. D; 
                                               President of Pennsylvania College, Gettysburg 
 
…Thy kind providence has permitted us to engage in these solemn services, grant us Thy 
blessing. 
     Bless this consecrated ground, and these holy graves. 
Bless the President of these United States, and his Cabinet. 
Bless the Governors and the Representatives of the States here assembled with all needed grace 
to conduct the affairs committed into their hands, to the glory of Thy name, and the greatest good 
of the people. 
     May this great nation be delivered from treason and rebellion at home, and from the power of 
enemies abroad.  And now may the grace of our Lord…the love of God our Heavenly 
Father…be with you all.  Amen. 
 
                                                         November 19, 1863, Gettysburg, Pennsylvania  
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1. Who gave the benediction and on what occasion was it given? 
 
2. Why did the ground have to be blessed and who were buried in these holy graves? 
 
3. Describe the treason that is referred to have taken place in the nation? 

 
4. Identify the rebellion that has occurred? 

 
5. What enemies abroad may the speaker have been alluding or making reference to? 

 
6. Why did what occurred earlier at his location on three days in July of 1863 prove to be a 

significant event? 
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Lincoln Seminar – Gilder Lehrman Institute – Summer, 2008 
Paul Sommers 
Anthony Middle School, Minneapolis, MN 
 
Source: excerpts from “Three Weeks at Gettysburg” by George Anne M. Woosley, a diary 
written by a women who volunteered with the U.S. Sanitary Commission in the days 
immediately after the Battle of Gettysburg. 
 
Background: In the aftermath of the famous three day battle at Gettysburg, the town and 
surrounding countryside lie in ruins. As General Robert E. Lee leads the retreat of his defeated 
Confederate army back across the Potomac River, thousands of dead and injured soldiers (and 
animals) lay strewn across the battlefield and beyond. Neither the Confederate or Union armies 
leave behind sufficient medical staff to handle the scope of devastation that remained. Families 
from all over came looking for their injured or fallen soldiers, and volunteer organizations 
arrived to help out. One of these organizations, the U.S. Sanitary Commission, sent a group of 
volunteers to attend to the sick and dying. George Anne M. Woosley and her sixty-three year old 
mother were two of these volunteers. During their three-week stay in Gettysburg, they worked 
out of a “lodge” set up near the train station. Soldiers who were able walked from medical tents 
in the area into the town to catch the train bound for hospitals in Baltimore. The volunteers 
supplied soldiers with medical care, food, clothes donated by people in northern cities. Her 
writings were published anonymously in 1963 & again in 1864. 
 
Document Excerpts: 

A. “I do not think that a man of the 16,000 who were transported during our stay went away 
from Gettysburg without a good meal – rebels and Unionists together.” 

 
B. “Have you friends in the army, madam?,” a rebel soldier laying on the floor of the (train) 

car, said to me as I gave him some milk. “Yes, my brother is on ______’s staff.” “I 
thought so, ma’am. You can always tell; when people are good to soldiers, they are sure 
to have friends in the army.” 

 
C. “We are rebel soldier, you know, ma’am,” another said; “Do you treat rebels so?” 

 
D. “It was strange to see good brotherly feeling come over the soldiers, our own and the 

rebels, when side by side they lay in our tents. “Hullo, boys, this is the pleasantest way to 
meet, isn’t it? We are better friends when we are close as this than a little farther off.” 
And they would go over the battles together: “we were here,” and “you were there,” in 
the friendliest of way. 

 
E. “I went to him (a rebel soldier) after his wounds were dressed, and found him lying on his 

blanket stretched over the straw – a fair headed, blue eyed young lieutenant, a face 
innocent enough for one of our own New England boys.” 
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F. “You will not, I am sure, regret that these most wretched men, these “enemies,” “sick and 
in prison” were helped and cared for through your supplies, though certainly, they were 
not in your minds when you packed your barrels and boxes. The clothing we reserved for 
our own men, except now and then when a shivery rebel needed it, but in feeding them 
we could make no distinctions.” 

 
G. “It was curious to see among our workers at the Lodge, the disgust and horror felt for 

rebels giving place to the kindest feeling for wounded men.” 
 
 
Instructions – Read over the background and document excepts carefully and answer the 
questions below. 
 

1. What does Ms. Woosley see as her primary job in helping soldiers? Give 
examples from different excerpts. 

 
2. How do rebel soldiers respond to her generous care? How do you think Union 

soldiers might have reacted to seeing a northerner give care to the rebels? 
 

3. Imagine you are in that train car waiting to leave for Baltimore, you are lying 
between rebel and union soldiers, what conversations might you have heard based 
on Ms. Woosley’s journal? 

 
4. What evidence suggests that not all volunteer workers were so generous to the 

rebels? How might these workers have responded to rebel requests for help?  
 

5. In the last excerpt (G), Ms. Woosley is aware that her actions towards the rebels 
might not be well received when she returns to New York. Speculate on what 
different reactions people in the north would have had to her actions. How might 
you have felt if you donated supplies to Ms. Woosley? 

 
6. The Civil War often pitted neighbors against neighbors, family member against 

family member. Ms. Woosley’s actions provide interesting insight into what is the 
proper, or depending on your opinion, improper, response to injured enemy 
combatants. Analyze Ms. Woosley’s actions. Would you have acted similarly? 
Differently? How so?  

 
i. In today’s terms, if you donated supplies to injured US soldiers in Iraq or 

Afghanistan, how would you feel about the use of these supplies for Iraqui 
terrorist prisoners? Be ready to explain your answer and reasons. 
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Lincoln Seminar – Gilder Lehrman Institute – Summer, 2008 
Paul Sommers 

Anthony Middle School, Minneapolis, MN 
 
Source: "The President's Inaugural," New York Illustrated News, March 23, 1861 by Thomas 
Nast 
 
Background: Having been elected by a weak coalition of free northern and slaving owning 
border states, Lincoln comes to Washington in February, 1861 with the country in turmoil. 
Already some southern states have seceded from the Union and other states are debating this 
very issue. Tension run high and all parties are looking to the president’s first inaugural speech 
for signs that he supports their agenda. Main issues they are looking for Lincoln to address are: 
will federal government intervene in the south to keep union together, will Lincoln start a war 
with the South, will government protect state rights, will the president seek to abolish slavery. 
These caricatures were created after Lincoln gave his first inaugural address in March, 1861 
 

 
A. The way the ________ sees it B. The way the _______ Sees it 
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Instructions – Look at each caricature individually, study them section by section, comparing 
the heads of each, the arms, torso, etc. Answer the questions below. 
 

1. Each drawing is full of many symbols. What are the different symbols you see in drawing 
A? What are the symbols you see in drawing B? After each symbol, write down what you 
think the illustrator is trying to represent. 

 
Drawing A Drawing B 

Symbol Meaning Symbol Meaning 
    
    
    
    
    
    
    
 

2. Which drawing do you think represents how Northerners would have heard Lincoln’s 
speech? Which represents how Southerners would have taken his speech? (If done in 
conjunction with the text of Lincoln’s first inaugural, have students back up their opinion 
with examples from the text.) 

 
3. Can you think of a situation in today’s world (your immediate circle of friends, family, 

leaders in school, community leaders, politicians) who have said one thing that has been 
understood to mean different things to different people? 

 
4. In your opinion, why is it so common for groups of people to hear the same words but 

take away different meanings?  How might Lincoln (and others – politicians today, 
adults, kids, etc.) avoid these problems? 
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Lincoln as Commander-in-Chief and Politician 
 
Lesson By:  Rhonda Stange 
                    Athens High School 
                    Athens, Wisconsin 

Source: Abraham Lincoln to Carl Schurz, Monday, June 16, 1862 (Reply to Schurz's letter of 
June 12) from The Abraham Lincoln Papers at the Library of Congress  

http://memory.loc.gov/cgi-bin/query/r?ammem/mal:@field(DOCID+@lit(d1650400 

Abraham Lincoln Papers at the Library of Congress. Transcribed and Annotated by 
the Lincoln Studies Center, Knox College. Galesburg, Illinois. 

Abraham Lincoln to Carl Schurz, Monday, June 16, 1862 (Reply to Schurz's letter of 
June 12) 

From Abraham Lincoln to Carl Schurz [Copy in Hay's Hand]1, June 16, 1862 

Washington, June 16, 1862 

Your long letter is received.2 The information you give is valuable. You say it is fortunate, that 
Fremont did not intercept Jackson & that Jackson had the superior force, and would have 
overwhelmed him. If this is so, how happened it, that Fremont fairly fought and routed him on 
the 8th?3 

Or, is the account that he did fight and route him false and fabricated? Both General Fremont, 
and you speak of Jackson having beaten Shields. By our accounts he did not beat Shields. He had 
no engagement with Shields. 

He did meet and drive back, with disaster, about two thousand of Shields' advance till they were 
were met by an additional brigade of Shields, when Jackson himself turned and retreated. 

Shields himself, and more than half his force, were not nearer than twenty miles to any of it 

A. Lincoln 

[Note 1 Lincoln's somewhat peevish note is in response to a long letter from Schurz (Schurz to 
Lincoln, June 12, 1862), which was written shortly after Schurz had joined John C. Fremont's 
troops. It shows Lincoln to have been less than totally well-informed about the operations of 
Fremont in the mountains. See Schurz to Lincoln, June 16, 1862, for Schurz's telegraphic reply 
to Lincoln.]  
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[Note 2 At this point, someone has marked the text and written in the margin: Dear Col. It is that 
"long letter" that I want. R. N. S.-- ]  

[Note 3 Lincoln misconstrues the outcome of the battle at Cross Keys on June 8, 1862. Fremont 
attacked Confederate General Richard Ewell's division there, and was repulsed.]  

 
Background Information: 
 
In 1862 from March to early June, Thomas “Stonewall” Jackson was conducting his Valley Campaign.  
This campaign was meant to distract the Union leadership and Union forces from joining Union General 
George McClellan outside of Richmond, Virginia.  The Union general Jackson was harassing was John C. 
Fremont, who had been the first Republican presidential candidate in 1856. 
 
Fremont was thus a person that garnered support from fellow Republicans and could pose (and had done 
so at various times) a political threat to Lincoln from members of his own party. 
 
Carl Schurz was a prominent German who had made the United States and Watertown, Wisconsin his 
home.  He was very active in the Republican Party and was a key public speaker to groups of German-
Americans in 1856 in the Wisconsin state elections.  In 1858 he became a supporter of Lincoln and in 
1860 he served on the Committee on Resolutions for the Republican Party.  He campaigned to German-
Americans on the behalf of Lincoln.  Lincoln’s presidential victory brought Schurz an appointment as 
ambassador to Spain.   He resigned that position in 1862 to join the Union army. 
 
Therefore, in 1862 you have two prominent Republicans caught up in a major battle with one of the 
premier Confederate generals.  Lincoln’s talents as commander-in-chief and as a politician would be 
challenged. 
 
Questions: 
 
1.  Identify the tone set by Lincoln in his response to Schurz. 
 
2.  Why do you believe Lincoln is able to talk to Schurz the way he does? 
 
3.  What questions as commander-in-chief does Lincoln raise with his responses? 
 
4.  How does this letter reflect Lincoln’s dual role as a politician and commander-in-chief? 
 
5.  Based on this document why do many historians see Lincoln’s role as commander-in chief growing 
stronger? 
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Lincoln as Commander-in-Chief  
 
Lesson By:  Rhonda Stange 
                    Athens High School 
                    Athens, Wisconsin 
 
Source: Telegram from Abraham Lincoln to Ambrose Burnside June 28, 1862 from Lincoln Archives 
(http://www.lincolnarchives.us) 
http://www.lincolnarchives.us/index.php?sub=newdocuments&act=rg94e159b2f1_21p1 
 

United States Military Telegraph 

Received June 28 1862 

From Washington 28 

To Major General A. E. Burnside 

I think you had better go with any troops you can spare to General McClellan. 

A. Lincoln 

Background Information: 
 
President Lincoln was sworn into office in March, 1861 and shortly thereafter his role as commander-in-
chief was called into play.  The fall of Fort Sumter in April, 1861 demonstrated that the ultimate course of 
the war would be determined not only by Lincoln, but by his generals as well.  Lincoln had already lost 
many gifted military officers who had resigned their commissions to serve the Confederacy.  He also had 
a problem in that his overall commanding general, Winfield Scott, was old and infirm and truly couldn’t be 
on the battlefields to lead the Union to victory.  Thus, Lincoln as commander-in-chief was constantly 
searching for military leaders who could help the Union win the war. 
 
From April to July, 1862 the Union launched the Peninsular Campaign which was an effort to capture the 
Confederate capital of Richmond, Virginia.  The turning point of the campaign was fought from June 25-
July 1.  The Confederates were led by General Robert E. Lee who had replaced the wounded General 
Joseph Eggleston Johnson.  Lee’s troops suffered enormous losses but, because of the tactical 
maneuvers employed by Lee, McClellan was forced to retreat. 
 
Questions: 
 
1.  What role did the telegraph play in the Civil War? 
 
2.  How does Lincoln’s use of telegrams demonstrate his role as commander-in-chief? 
 
3.  What mood is conveyed in the document? 
 
4.  What seem to be Lincoln’s priorities in this telegram? 
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5.  What relationship could be inferred between Lincoln and Burnside? 
 
6.  Do you believe Lincoln is justified in taking the action he does in the telegram? 
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Gilder Lehrman Institute of American History Summer Seminar 2007: “Lincoln” 
 
The Political Ideology of Abraham Lincoln: The Maturation of Man and Ideas 

(1) “The Perpetuation of Our Political Institutions”: Address to the Young Men’s 
Lyceum of Springfield, Illinois, January 27, 1838. 

(2) Address at Cooper Institute, February 27, 1860. 
 
Brian Tann, Ridgefield High School, Ridgefield, Connecticut 
 

- Sources 
- Background Information 
- Document Text 
- Questions 

 
Sources: 
“The Perpetuation of Our Political Institutions”: Address to the Young Men’s Lyceum of 
Springfield, Illinois, January 27, 1838. 
http://teachingamericanhistory.org/library/index.asp?document=157  
 
Address at Cooper Institute, February 27, 1860. 
http://teachingamericanhistory.org/library/index.asp?document=54  
 
Background Information 
 While written and delivered twenty-two years apart, these two speeches share commonalities 
with regards to the political ideology and political thoughts of Abraham Lincoln.  Both speeches 
were opportunities for Lincoln to expound and reflect about his political philosophy.  From these 
speeches, we find the core of Lincoln’s political beliefs regarding liberty, our political institutions and 
legacy as well as the power, role, and authority of the government with regards to slavery. 
 The first document was speech given at the Young Men's Lyceum of Springfield, Illinois.  At 
the time, he was a 28-year old member of the Illinois State Legislature, an ardent Whig and rising 
political figure within Illinois.  Lincoln chose this as an opportunity to comment on the rising mob 
violence that had recently occurred.  Three months prior, abolitionist editor, Elijah Lovejoy, had 
been murdered in Alton Illinois by an anti-abolition mob.  In addition, just a few weeks earlier an 
angry mob killed and burned a negro in St. Louis who was accused of murder.  These events 
disturbed Lincoln because of the potential these events had for anarchy and the loss respect and 
adherence to the law and out political institutions.   
 Of the second document, his Address at Cooper Institute, Lincoln stated that it “made me 
president”.  Lincoln presented the speech in February of 1860 in New York City as part of a series of 
speeches sponsored by the Young Men’s Republican Union that enabled western Republicans a 
platform to present themselves and their political philosophy and platform to the eastern Republican 
establishment.  While it ultimately did not win him the election, the Cooper Institute Speech 
definitely helped.  The speech was Lincoln’s political introduction to and audition for the eastern 
Republicans. 
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Document 1: “The Perpetuation of Our Political Institutions” (Excerpt) 
 
…We, when mounting the stage of existence, found ourselves the legal inheritors of these 
fundamental blessings. We toiled not in the acquirement or establishment of them—they are a legacy 
bequeathed us, by a once hardy, brave, and patriotic, but now lamented and departed race of 
ancestors. Theirs was the task (and nobly they performed it) to possess themselves, and through 
themselves, us, of this goodly land; and to uprear upon its hills and its valleys, a political edifice of 
liberty and equal rights; ’tis ours only, to transmit these, the former, unprofaned by the foot of an 
invader; the latter, undecayed by the lapse of time, and untorn by usurpation—to the latest 
generation that fate shall permit the world to know. This task of gratitude to our fathers, justice to 
ourselves, duty to posterity, and love for our species in general, all imperatively require us faithfully to 
perform….  
 
…At what point then is the approach of danger to be expected? I answer, if it ever reach us, it must 
spring up amongst us. It cannot come from abroad. If destruction be our lot, we must ourselves be 
its author and finisher. As a nation of freemen, we must live through all time, or die by suicide….  

…I know the American People are much attached to their Government; —I know they would suffer 
much for its sake;—I know they would endure evils long and patiently, before they would ever think 
of exchanging it for another. Yet, notwithstanding all this, if the laws be continually despised and 
disregarded, if their rights to be secure in their persons and property, are held by no better tenure 
than the caprice of a mob, the alienation of their affections from the Government is the natural 
consequence; and to that, sooner or later, it must come. 

Here then, is one point at which danger may be expected…. 

…The question recurs "how shall we fortify against it?" The answer is simple. Let every American, 
every lover of liberty, every well wisher to his posterity, swear by the blood of the Revolution, never 
to violate in the least particular, the laws of the country; and never to tolerate their violation by 
others. As the patriots of seventy-six did to the support of the Declaration of Independence, so to 
the support of the Constitution and Laws, let every American pledge his life, his property, and his 
sacred honor;—let every man remember that to violate the law, is to trample on the blood of his 
father, and to tear the character of his own, and his children’s liberty. Let reverence for the laws, be 
breathed by every American mother, to the lisping babe, that prattles on her lap—let it be taught in 
schools, in seminaries, and in colleges;—let it be written in Primmers, spelling books, and in 
Almanacs;—let it be preached from the pulpit, proclaimed in legislative halls, and enforced in courts 
of justice. And, in short, let it become the political religion of the nation; and let the old and the 
young, the rich and the poor, the grave and the gay, of all sexes and tongues, and colors and 
conditions, sacrifice unceasingly upon its altars….   

…They were the pillars of the temple of liberty; and now, that they have crumbled away, that temple 
must fall, unless we, their descendants, supply their places with other pillars, hewn from the solid 
quarry of sober reason. Passion has helped us; but can do so no more. It will in future be our enemy. 
Reason, cold, calculating, unimpassioned reason, must furnish all the materials for our future support 
and defence. Let those materials be moulded into general intelligence, sound morality and, in 
particular, a reverence for the constitution and laws; and, that we improved to the last; that we 
remained free to the last; that we revered his name to the last; that, during his long sleep, we 
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permitted no hostile foot to pass over or desecrate his resting place; shall be that which to learn the 
last trump shall awaken our WASHINGTON.  
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Document 2: Address at Cooper Institute (Excerpt) 

… A few words now to Republicans. It is exceedingly desirable that all parts of this great Confederacy shall be 
at peace, and in harmony, one with another. Let us Republicans do our part to have it so. Even though much provoked, 
let us do nothing through passion and ill temper. Even though the southern people will not so much as listen to us, let us 
calmly consider their demands, and yield to them if, in our deliberate view of our duty, we possibly can. Judging by all 
they say and do, and by the subject and nature of their controversy with us, let us determine, if we 
can, what will satisfy them.  

Will they be satisfied if the Territories be unconditionally surrendered to them? We know they will 
not. In all their present complaints against us, the Territories are scarcely mentioned. Invasions and 
insurrections are the rage now. Will it satisfy them, if, in the future, we have nothing to do with 
invasions and insurrections? We know it will not. We so know, because we know we never had 
anything to do with invasions and insurrections; and yet this total abstaining does not exempt us 
from the charge and the denunciation.  

The question recurs, what will satisfy them? Simply this: We must not only let them alone, but we 
must, somehow, convince them that we do let them alone. This, we know by experience, is no easy 
task. We have been so trying to convince them from the very beginning of our organization, but with 
no success. In all our platforms and speeches we have constantly protested our purpose to let them 
alone; but this has had no tendency to convince them. Alike unavailing to convince them, is the fact 
that they have never detected a man of us in any attempt to disturb them….  

…Wrong as we think slavery is, we can yet afford to let it alone where it is, because that much is due 
to the necessity arising from its actual presence in the nation; but can we, while our votes will prevent 
it, allow it to spread into the National Territories, and to overrun us here in these Free States? If our 
sense of duty forbids this, then let us stand by our duty, fearlessly and effectively. Let us be diverted 
by none of those sophistical contrivances wherewith we are so industriously plied and belabored—
contrivances such as groping for some middle ground between the right and the wrong, vain as the 
search for a man who should be neither a living man nor a dead man—such as a policy of "don’t 
care" on a question about which all true men do care—such as Union appeals beseeching true Union 
men to yield to Disunionists, reversing the divine rule, and calling, not the sinners, but the righteous 
to repentance—such as invocations to Washington, imploring men to unsay what Washington said, 
and undo what Washington did.  

Neither let us be slandered from our duty by false accusations against us, nor frightened from it by 
menaces of destruction to the Government nor of dungeons to ourselves. LET US HAVE FAITH 
THAT RIGHT MAKES MIGHT, AND IN THAT FAITH, LET US, TO THE END, DARE TO 
DO OUR DUTY AS WE UNDERSTAND IT. 
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Questions: 
 
Document 1 

(1) What is the task of Lincoln’s generation with regards to the political legacy and 
institutions bequeathed to them by the Founding Fathers? 

(2) Identify and evaluate the internal danger that Lincoln says will spring up among us.  
How “real” is this danger? 

(3) How does Lincoln suggest his generation deal with this danger and perpetuate and 
strengthen our temple of political institutions?  How effective is his reasoning and logic? 

 
Document 2 

(1) According to Lincoln, what mustn’t Republicans do in responding to the Southern 
people and position? 

(2) In your own words, explain what Lincoln says Republicans must do to satisfy the South.  
Does he fell it will be successful?  Why? 

(3) Evaluate Lincoln’s final paragraph from the perspective of an eastern Republican seeing 
and hearing him for the first time.  How would you have felt and reacted to Lincoln’s 
final words?  
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Sherman Taylor 
Pocahontas County High School – Dunmore, West Virginia 
 
July 2, 2007 
 
Sources 
“Spot Resolutions” presented to Congress by Abraham Lincoln - December 22, 1847 
http://www.archives.gov/education/lessons/lincoln-resolutions/#documents &  
http://american_almanac.tripod.com/lincspot.htm 
 
Excerpt from Lincoln Douglas Debate at Ottawa, Illinois - August 21, 1858 
http://www.nps.gov/archive/liho/debate1.htm 
 
Lincoln’s “Spot Resolutions” – December 22, 1847 
 
Background 
 
Mexico had claimed the Nueces River as it’s Northern boundary since days before Texas 
gained its independence from Mexico, while Texas after gaining independence claimed 
its Southern border one hundred fifty miles South of the Nueces at the Rio Grande River.  
President James K. Polk, often accused of being a war hawk, supported the claim that the 
Rio Grande was indeed the Southern border of Texas and sent General Zachary Taylor 
and 3,500 troops South of the Nueces River yet still North of the Rio Grande, presumably 
still on American soil, as a “defensive measure,” according to Polk.  Viewing this as an 
act of aggression, Mexico then sends troops North of the Rio Grand, yet South of the 
Nueces, which was, from their point of view Mexican soil.  On April 25, 1847 a small 
skirmish occurred, which provoked President Polk to send a war resolution to Congress 
stating, “Mexico has passed the boundary of the United States, has invaded our territory 
and shed American blood upon America's soil."  Lincoln, being a rural lawyer, was 
familiar with land disputes and on December 22, 1847 would issue what became known 
as the “Spot Resolutions,” which opposed the war and questioned President Polk’s 
actions as Commander in Chief.   
 
Lincoln’s “Spot Resolutions” 

“Whereas the President of the United States, in his message of May 11th, 1846, has 
declared that "The Mexican Government not only refused to receive him" (the envoy of 
the U.S.) "or listen to his propositions, but, after a long continued series of menaces, have 
at last invaded our teritory [sic], and shed the blood of our fellow citizens on our own 
soil"  

And again, in his message of December 8, 1846 that "We had ample cause of war against 
Mexico, long before the breaking out of hostilities. but even then we forbore to take 
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redress into our own hands, until Mexico herself became the aggressor by invading our 
soil in hostile array, and shedding the blood of our citizens  

And yet again, in his message of December 7- 1847 that "The Mexican Government 
refused even to hear the terms of adjustment which he" (our minister of peace) "was 
authorized to propose; and finally, under wholly unjustifiable pretexts, involved the two 
countries in war, by invading the teritory of the State of Texas, striking the first blow, and 
shedding the blood of our citizens on our own soil"  

And whereas this House desires to obtain a full knowledge of all the facts which go to 
establish whether the particular spot of soil n which the blood of our citizens was so shed, 
was, or was not our own soil, at that time; therefore  

Resolved by the House of Representatives, that the President of the United States be 
respectfully requested to inform this House --  

First: Whether the spot of soil on which the blood of our citizens was shed, as in his 
messages declared, was, or was not, within the teritories of Spain, at least from the treaty 
of 1819 until the Mexican revolution  

Second: Whether that spot is, or is not, within the teritory which was wrested from Spain, 
by the Mexican revolution.  

Third: Whether that spot is, or is not, within a settlement of people, which settlement had 
existed ever since long before the Texas revolution, until it's inhabitants fled from the 
approach of the U. S. Army.Fourth: Whether that settlement is, or is not, isolated from 
any and all other settlements, by the Gulf of Mexico, and the Rio Grande, on the South 
and West, and by wise uninhabited regions on the North and East.  

Fifth: Whether the People of that settlement, or a majority of them, or any of them, had 
ever, previous to the bloodshed, mentioned in his messages, submitted themselves to the 
government or laws of Texas, or of the United States, by consent, or by compulsion, 
either by accepting office, or voting at elections, or paying taxes, or serving on juries, or 
having process served upon them, or in any other way.  

Sixth: Whether the People of that settlement, did, or did not, flee from the approach of 
the United States Army, leaving unprotected their homes and their growing crops, before 
the blood was shed, as in his messages stated and whether the first blood so shed, was, or 
was not shed, within the inclosure of the People, or some of them, who had thus fled 
from it.  
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Seventh: Whether our citizens, whose blood was shed, as in his message declared, were, 
or were not, at that time armed officers, and soldiers, sent into that settlement, by the 
military order of the President through the Secretary of War -- and  

Eighth Whether the military force of the United States, including those citizens, was, or 
was not, so sent into that settlement, after Genl. Taylor had, more than once, intimated to 
the War Department that, in his opinion, no such movement was necessary to the defence 
or protection of Texas.”  

Excerpts from First Lincoln Douglas Debate in Ottawa, Illinois – August 21, 1858 
 
Background 
 
Prior to the 1858 race for the Illinois Senate seat already held by Stephen Douglas, 
several Republicans in the East hoped Douglas would be reelected uncontested.  
Outraged by this, the Illinois Republican Committee unanimously selected Abraham 
Lincoln as their candidate to run opposed Douglas.  Shortly after being selected to run, 
Lincoln gave his famous “House Divided Speech” where he stated, “A house divided 
against itself cannot stand.”  Shortly after, Lincoln was in Chicago to follow up a coming 
home speech given by Douglas the evening before and subsequently challenged Douglas 
to a series of debates throughout Illinois of which Douglas agreed to seven.  At the first 
debate in Ottawa, Illinois August 21, 1858, Douglas charges that Lincoln is in favor of 
giving the Negro race equal citizenship rights on all accounts.  In rebuttal, Lincoln 
disputes this, which has been used by several to help substantiate the argument that “The 
Great Emancipator” was in fact a racist.   
 
Excerpts from First Lincoln Douglas Debate in Ottawa, Illinois – August 21, 1858 

Douglas Begins – “We are told by Lincoln that he is utterly opposed to the Dred Scott 
decision, and will not submit to it, for the reason that he says it deprives the negro of the 
rights and privileges of citizenship. (Laughter and applause.) That is the first and main 
reason which he assigns for his warfare on the Supreme Court of the United Sates and its 
decision. I ask you, are you in favor of conferring upon the negro the rights and privileges 
of citizenship? ("No, no.") Do you desire to strike out of our State Constitution that 
clause which keeps slaves and free negroes out of the State, and allow the free negroes to 
flow in, ("never,") and cover your prairies with black settlements? Do you desire to turn 
this beautiful State into a free negro colony, ("no, no,") in order that when Missouri 
abolishes slavery she can send one hundred thousand emancipated slaves into Illinois, to 
become citizens and voters, on an equality with yourselves? ("Never," "no.") If you 
desire negro citizenship, if you desire to allow them to come into the State and settle with 
the white man, if you desire them to vote on an equality with yourselves, and to make 
them eligible to office, to serve on juries, and to adjudge your rights, then support Mr. 
Lincoln and the Black Republican party, who are in favor of the citizenship of the negro. 
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("Never, never.") For one, I am opposed to negro citizenship in any and every form. 
(Cheers.) I believe this Government was made on the white basis. ("Good.") I believe it 
was made by white men for the benefit of white men and their posterity for ever, and I 
am in favor of confining citizenship to white men, men of European birth and descent, 
instead of conferring it upon negroes, Indians, and other inferior races.” ("Good for you." 
"Douglas forever.") 

Lincoln’s Reply – “Now, gentlemen, I don't want to read at any greater length, but this is 
the true complexion of all I have ever said in regard to the institution of slavery and the 
black race. This is the whole of it, and anything that argues me into his idea of perfect 
social and political equality with the negro, is but a specious and fantastic arrangement of 
words, by which a man can prove a horse-chestnut to be a chestnut horse. [Laughter.] I 
will say here, while upon this subject, that I have no purpose, directly or indirectly, to 
interfere with the institution of slavery in the States where it exists. I believe I have no 
lawful right to do so, and I have no inclination to do so. I have no purpose to introduce 
political and social equality between the white and the black races. There is a physical 
difference between the two, which, in my judgment, will probably forever forbid their 
living together upon the footing of perfect equality, and inasmuch as it becomes a 
necessity that there must be a difference, I, as well as Judge Douglas, am in favor of the 
race to which I belong having the superior position. I have never said anything to the 
contrary, but I hold that, notwithstanding all this, there is no reason in the world why the 
negro is not entitled to all the natural rights enumerated in the Declaration of 
Independence, the right to life, liberty, and the pursuit of happiness. [Loud cheers.] I hold 
that he is as much entitled to these as the white man. I agree with Judge Douglas he is not 
my equal in many respects-certainly not in color, perhaps not in moral or intellectual 
endowment. But in the right to eat the bread, without the leave of anybody else, which his 
own hand earns, he is my equal and the equal of Judge Douglas, and the equal of every 
living man.” [Great applause.] 
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Questions 
 

1. What two things is Abraham Lincoln most known for?  (Hopefully answering 
“President of the United States during the American Civil War and Emancipation) 

2. How do these two documents contradict this idea of Lincoln the Civil War 
President or “The Great Emancipator?” 

3. What argument does Lincoln make against Polk and war with Mexico? 
4. Do the “Spot Resolutions” necessarily mean Lincoln was not in favor of any war 

or just war with Mexico for reasons stated by President Polk? 
5. What does Lincoln say his thoughts are about racial equality between the two 

races? 
6. Do the excerpts from the first Lincoln Douglas debate necessarily mean Lincoln 

was a racist?   
7. If not, then why do you think Lincoln would state in front of a crowd in Illinois 

that he was not in favor of racial equality between the two races? 
8. What do these early views of Lincoln and his later actions as President say about 

Lincoln as both a leader and a politician? 
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Richard Uhler 
Easton Area High School 
The House Divided Speech, Springfield, Illinois, June 16, 1858  
 
Background 
In this speech made in 1858 after accepting the Republican Party’s nomination for the 
Senate for the state of Illinois, Abraham Lincoln criticizes his opponent Stephen Douglas 
for his involvement in the Kansas-Nebraska Act, and its effects on the nation in the years 
that have followed.  Instead of solving the problem of slavery, which popular sovereignty 
was supposed to do, it had magnified the problem.  Slavery was more of a problem in 
1858 than it had been in 1850, and Lincoln attacks Douglass, who was one the main 
author of the bill that would thrust Kansas into turmoil.   Lincoln hopes to use this speech 
as a springboard for the Republican victory, but it also shows his stance on slavery – 
which will be used against him in 1960 when he runs for the presidency. 
 
 
MR. PRESIDENT AND GENTLEMEN OF THE CONVENTION:  
If we could first know where we are, and whither we are tending, we could better judge what to do, and 
how to do it.  
 
We are now far into the fifth year since a policy was initiated with the avowed object, and confident 
promise, of putting an end to slavery agitation.  
 
Under the operation of that policy, that agitation has not only not ceased, but has constantly augmented.  
 
In my opinion, it will not cease, until a crisis shall have been reached and passed.  
 
"A house divided against itself cannot stand."  
 
I believe this government cannot endure permanently half slave and half free.  
 
I do not expect the Union to be dissolved -- I do not expect the house to fall -- but I do expect it will cease 
to be divided.  
 
It will become all one thing, or all the other.  
 
Either the opponents of slavery will arrest the further spread of it, and place it where the public mind shall 
rest in the belief that it is in the course of ultimate extinction; or its advocates will push it forward, till it 
shall become alike lawful in all the States, old as well as new -- North as well as South.  
 
Have we no tendency to the latter condition?  
 
Let any one who doubts, carefully contemplate that now almost complete legal combination -- piece of 
machinery, so to speak -- compounded of the Nebraska doctrine, and the Dred Scott decision. Let him 
consider not only what work the machinery is adapted to do, and how well adapted; but also, let him study 
the history of its construction, and trace, if he can, or rather fail, if he can, to trace the evidences of design, 
and concert of action, among its chief architects, from the beginning.  
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The new year of 1854 found slavery excluded from more than half the States by State Constitutions, and 
from most of the national territory by Congressional prohibition.  
 
Four days later, commenced the struggle which ended in repealing that Congressional prohibition.  
 
This opened all the national territory to slavery, and was the first point gained.  
 
But, so far, Congress only had acted; and an indorsement by the people, real or apparent, was indispensable, 
to save the point already gained, and give chance for more.  
 
This necessity had not been overlooked; but had been provided for, as well as might be, in the notable 
argument of "squatter sovereignty," otherwise called "sacred right of self-government," which latter phrase, 
though expressive of the only rightful basis of any government, was so perverted in this attempted use of it 
as to amount to just this: That if any one man choose to enslave another, no third man shall be allowed to 
object.  
 
That argument was incorporated into the Nebraska bill itself, in the language which follows: "It being the 
true intent and meaning of this act not to legislate slavery into any Territory or State, nor to exclude it 
therefrom; but to leave the people thereof perfectly free to form and regulate their domestic institutions in 
their own way, subject only to the Constitution of the United States." Then opened the roar of loose 
declamation in favor of "Squatter Sovereignty," and "sacred right of self-government." … 
 
… A leading Douglas democratic newspaper thinks Douglas's superior talent will be needed to resist the 
revival of the African slave trade.  
 
Does Douglas believe an effort to revive that trade is approaching? He has not said so. Does he really think 
so? But if it is, how can he resist it? For years he has labored to prove it a sacred right of white men to take 
negro slaves into the new Territories. Can he possibly show that it is less a sacred right to buy them where 
they can be bought cheapest? And unquestionably they can be bought cheaper in Africa than in Virginia.  
 
He has done all in his power to reduce the whole question of slavery to one of a mere right of property; and 
as such, how can he oppose the foreign slave trade -- how can he refuse that trade in that "property" shall be 
"perfectly free" -- unless he does it as a protection to the home production? And as the home producers will 
probably not ask the protection, he will be wholly without a ground of opposition.  
 
Senator Douglas holds, we know, that a man may rightfully be wiser to-day than he was yesterday -- that he 
may rightfully change when he finds himself wrong.  
 
But can we, for that reason, run ahead, and infer that he will make any particular change, of which he, 
himself, has given no intimation? Can we safely base our action upon any such vague inference?  
 
Now, as ever, I wish not to misrepresent Judge Douglas's position, question his motives, or do aught that 
can be personally offensive to him. … 
 
Two years ago the Republicans of the nation mustered over thirteen hundred thousand strong.  
 
We did this under the single impulse of resistance to a common danger, with every external circumstance 
against us.  
 
Of strange, discordant, and even hostile elements, we gathered from the four winds, and formed and fought 
the battle through, under the constant hot fire of a disciplined, proud and pampered enemy.  
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Did we brave all then, to falter now? --now, when that same enemy is wavering, dissevered and belligerent?  
 
The result is not doubtful. We shall not fail -- if we stand firm, we shall not fail.  
 
Wise counsels may accelerate, or mistakes delay it, but, sooner or later, the victory is sure to come.  
 
Questions: 

1. In this speech, Abraham Lincoln is addressing is opponent for the Senate in 1858, 
Stephen A. Douglas.  What Bill is he referring to and why does he address 
Douglas? 

2. What is Lincoln arguing in the beginning of the speech?  What is inevitable? 
3. Why do you think Lincoln brings up  the question of African Slave importation?  

Why is this inflammatory? 
4. What is the victory that Lincoln is pushing for? 
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Richard Uhler 
Easton Area High School 
 
Harpers Weekly August 25, 1860.  
Artist: Jacob Dallas (pos.) 
 
Background 
This cartoon was published prior to the election of 1860 and shows Lincoln trying to 
balance the slavery issue with the Constitution.  Charles Blondin was a French acrobat 
who crossed Niagara Falls on a tightrope many times during the 1850s, and was a popular 
cultural figure.  Tying Lincoln to Blondin demonstrates the difficult situation that Lincoln 
was in, and that at any moment his candidacy could collapse because of his views on 
slavery.  Lincoln’s view of slavery was clear, but he would not elaborate on his position, 
or ease the fears of the south during the campaign.   His House Divided speech in 1858 
made it quite clear to the South where he stood on slavery, and to many his beliefs on that 
subject would cause him to fall into the whirlpool below, or lose the presidency. 
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Questions: 
1. Blondin was a famous acrobat during the 1850s – knowing this fact, what is 

happening in the cartoon? 
2. What does the man on Lincoln’s shoulders represent? 
3. Using the House Divided Speech and this cartoon: 

a. Why is it likely that Lincoln is going to fall? 
b. To a southerner in 1860 – what did Lincoln represent?   

4. What is the importance of the Constitution in the cartoon.  What is it doing? 
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Rhetorical Intent and Efficiency in the Gettysburg Address 
 
by Joel Underwood 
Seattle Academy, Seattle, WA 
 
Source 
 
Collected Works of Abraham Lincoln, edited by Roy P. Basler. The text below is from the so-
called "Bliss Copy," one of several versions which Lincoln wrote, and believed to be the final 
version. 
 
Background Information 
 
On November 19, 1863, Abraham Lincoln delivered his immortal speech at Gettysburg, PA; part 
of a ceremony dedicating a portion of the battlefield as a cemetery for the fallen.  He was not 
even the featured speaker of the day. Edward Everett, universally acclaimed at the time as the 
finest orator alive, had that position. With an ever-growing list of casualties, few Union victories 
to report, and a presidential election on the horizon the following year, Lincoln attempted to 
explain to his fellow citizens why the conflict had to continue. 
 
Document Text 
 
Four score and seven years ago our fathers brought forth on this continent, a new nation, 
conceived in Liberty, and dedicated to the proposition that all men are created equal.  
Now we are engaged in a great civil war, testing whether that nation, or any nation so conceived 
and so dedicated, can long endure. We are met on a great battle-field of that war. We have come 
to dedicate a portion of that field, as a final resting place for those who here gave their lives that 
that nation might live. It is altogether fitting and proper that we should do this.  But, in a larger 
sense, we can not dedicate -- we can not consecrate -- we can not hallow -- this ground. The 
brave men, living and dead, who struggled here, have consecrated it, far above our poor power to 
add or detract. The world will little note, nor long remember what we say here, but it can never 
forget what they did here. It is for us the living, rather, to be dedicated here to the unfinished 
work which they who fought here have thus far so nobly advanced. It is rather for us to be here 
dedicated to the great task remaining before us -- that from these honored dead we take increased 
devotion to that cause for which they gave the last full measure of devotion -- that we here highly 
resolve that these dead shall not have died in vain -- that this nation, under God, shall have a new 
birth of freedom -- and that government of the people, by the people, for the people, shall not 
perish from the earth. 
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Questions 
 
1. Remember: How many times does Lincoln actually mention Gettysburg in the speech? 
 
2. Understand: What other specific founding document does he reference? 
 
3. Apply: What was “the cause for which they gave the last full measure of devotion”? 
 
4. Analyze: Box in the sentences that deal with the past. Underline those that deal with the 
present. Circle the sentences that talk about the future.  
 
5. Evaluate: Does the speech explain the causes of the war in an understandable way? 
 
6. Create: The Address contains 272 words. Rewrite it, communicating the same ideas, but using 
no more than 150. 
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An Old and New Testament God in Lincoln’s Second Inaugural  
 
by Joel Underwood 
Seattle Academy, Seattle, WA 
 
Source 
 
Collected Works of Abraham Lincoln, edited by Roy P. Basler. 
 
Background Information 
 
Speaking at his Second Inaugural ceremony, March 4, 1865, Lincoln must prepare the nation for 
the realities of the coming reconstruction. Always a user of antithesis and parallel structure, he 
references the wrath and judgment of God in the Old Testament, but closes with a vision of New 
Testament forgiveness and peace. With victory at hand, Lincoln’s audience in Washington, D.C. 
that day likely expected an exultant speech of victory. What they got instead was a meditation on 
the causes of the war, and a jeremiad on God’s purposes in the horrific conflict.  
 
Document Text 
 
At this second appearing to take the oath of the presidential office, there is less occasion for an 
extended address than there was at the first. Then a statement, somewhat in detail, of a course to 
be pursued, seemed fitting and proper. Now, at the expiration of four years, during which public 
declarations have been constantly called forth on every point and phase of the great contest 
which still absorbs the attention, and engrosses the energies of the nation, little that is new could 
be presented. The progress of our arms, upon which all else chiefly depends, is as well known to 
the public as to myself; and it is, I trust, reasonably satisfactory and encouraging to all. With high 
hope for the future, no prediction in regard to it is ventured.  

On the occasion corresponding to this four years ago, all thoughts were anxiously directed to an 
impending civil war. All dreaded it--all sought to avert it. While the inaugeral [sic] address was 
being delivered from this place, devoted altogether to saving the Union without war, insurgent 
agents were in the city seeking to destroy it without war--seeking to dissole [sic] the Union, and 
divide effects, by negotiation. Both parties deprecated war; but one of them would make war 
rather than let the nation survive; and the other would accept war rather than let it perish. And 
the war came.  

One eighth of the whole population were colored slaves, not distributed generally over the 
Union, but localized in the Southern part of it. These slaves constituted a peculiar and powerful 
interest. All knew that this interest was, somehow, the cause of the war. To strengthen, 
perpetuate, and extend this interest was the object for which the insurgents would rend the 
Union, even by war; while the government claimed no right to do more than to restrict the 
territorial enlargement of it. Neither party expected for the war, the magnitude, or the duration, 
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which it has already attained. Neither anticipated that the cause of the conflict might cease with, 
or even before, the conflict itself should cease. Each looked for an easier triumph, and a result 
less fundamental and astounding. Both read the same Bible, and pray to the same God; and each 
invokes His aid against the other. It may seem strange that any men should dare to ask a just 
God's assistance in wringing their bread from the sweat of other men's faces; but let us judge not 
that we be not judged. The prayers of both could not be answered; that of neither has been 
answered fully. The Almighty has his own purposes. "Woe unto the world because of offences! 
for it must needs be that offences come; but woe to that man by whom the offence cometh!" If 
we shall suppose that American Slavery is one of those offences which, in the providence of 
God, must needs come, but which, having continued through His appointed time, He now wills 
to remove, and that He gives to both North and South, this terrible war, as the woe due to those 
by whom the offence came, shall we discern therein any departure from those divine attributes 
which the believers in a Living God always ascribe to Him? Fondly do we hope--fervently do we 
pray--that this mighty scourge of war may speedily pass away. Yet, if God wills that it continue, 
until all the wealth piled by the bond-man's two hundred and fifty years of unrequited toil shall 
be sunk, and until every drop of blood drawn with the lash, shall be paid by another drawn with 
the sword, as was said three thousand years ago, so still it must be said "the judgments of the 
Lord, are true and righteous altogether"  

With malice toward none; with charity for all; with firmness in the right, as God gives us to see 
the right, let us strive on to finish the work we are in; to bind up the nation's wounds; to care for 
him who shall have borne the battle, and for his widow, and his orphan--to do all which may 
achieve and cherish a just and lasting peace, among ourselves, and with all nations. 

Questions 
 
1. Remember: How many times does Lincoln refer to God, in any wording, in the speech?  
 
2. Understand: Where are the references to the Bible? Hint: there are four.  
 
3. Apply: What cause of the conflict ceased before “the conflict itself should cease”? 
 
4. Analyze: Box in the sentences that deal with the past. Underline those that deal with the 
present. Circle the sentences that talk about the future.  
 
5. Evaluate: Who or what does Lincoln blame for beginning the Civil War? 
 
6. Create: Rewrite the final paragraph in the voice of one of the authors of the Wade/Davis bill. 
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Questions for the Stephens Document 

 

1) What audience is Vice-President Stephens trying to convince with his speech? 

 

2) Do you find the speech successful in convincing you that his argument is correct? 

 

3) What is the source of the copy of the speech? 

 

4) Do you think this speech would convince anyone on the side of the Union and 
Lincoln? 
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Speech of Confederate Vice President Alexander H. 
Stephens 

The following speech helps define what secession and Civil War were all about.  It 
was delivered by Confederate Vice President Alexander H. Stephens in Savannah, 
Georgia, on March 21, 1861.  Although Stephens did not provide a written version, 
this version was published in a newspaper at the time.  The origin of this version (full) 
is the Encyclopedia of the Confederacy. 

 

 
 

“Our new government is founded upon exactly the opposite 
idea; its foundations are laid, its corner- stone rests, upon 

the great truth that the negro is not equal to the white man; 
that slavery—subordination to the superior race—is his 

natural and normal condition. This, our new government, is 
the first, in the history of the world, based upon this great 

physical, philosophical, and moral truth.”
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Cornerstone Speech 
 

Alexander H. Stephens  
March 21, 1861 

Savannah, Georgia  

When perfect quiet is restored, I shall proceed. I cannot speak so long as there is 
any noise or confusion. I shall take my time—I feel quite prepared to spend the night 
with you if necessary. I very much regret that everyone who desires cannot hear 
what I have to say. Not that I have any display to make, or anything very 
entertaining to present, but such views as I have to give, I wish all, not only in this 
city, but in this State, and throughout our Confederate Republic, could hear, who 
have a desire to hear them.  

I was remarking that we are passing through one of the greatest revolutions in the 
annals of the world. Seven States have within the last three months thrown off an 
old government and formed a new. This revolution has been signally marked, up to 
this time, by the fact of its having been accomplished without the loss of a single 
drop of blood.  

This new constitution. or form of government, constitutes the subject to which your 
attention will be partly invited. In reference to it, I make this first general remark: it 
amply secures all our ancient rights, franchises, and liberties. All the great principles 
of Magna Charta are retained in it. No citizen is deprived of life, liberty, or property, 
but by the judgment of his peers under the laws of the land. The great principle of 
religious liberty, which was the honor and pride of the old constitution, is still 
maintained and secured. All the essentials of the old constitution, which have 
endeared it to the hearts of the American people, have been preserved and 
perpetuated. Some changes have been made. Some of these I should have preferred 
not to have seen made; but other important changes do meet my cordial 
approbation. They form great improvements upon the old constitution. So, taking the 
whole new constitution, I have no hesitancy in giving it as my judgment that it is 
decidedly better than the old.  

Allow me briefly to allude to some of these improvements. The question of building 
up class interests, or fostering one branch of industry to the prejudice of another 
under the exercise of the revenue power, which gave us so much trouble under the 
old constitution, is put at rest forever under the new. We allow the imposition of no 
duty with a view of giving advantage to one class of persons, in any trade or 
business, over those of another. All, under our system, stand upon the same broad 
principles of perfect equality. Honest labor and enterprise are left free and 
unrestricted in whatever pursuit they may be engaged. This old thorn of the tariff, 
which was the cause of so much irritation in the old body politic, is removed forever 
from the new.  

Again, the subject of internal improvements, under the power of Congress to 
regulate commerce, is put at rest under our system. The power, claimed by 
construction under the old constitution, was at least a doubtful one; it rested solely 
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upon construction. We of the South, generally apart from considerations of 
constitutional principles, opposed its exercise upon grounds of its inexpediency and 
injustice. Notwithstanding this opposition, millions of money, from the common 
treasury had been drawn for such purposes. Our opposition sprang from no hostility 
to commerce, or to all necessary aids for facilitating it. With us it was simply a 
question upon whom the burden should fall. In Georgia, for instance, we have done 
as much for the cause of internal improvements as any other portion of the country, 
according to population and means. We have stretched out lines of railroads from the 
seaboard to the mountains; dug down the hills, and filled up the valleys at a cost of 
not less than $25,000,000. All this was done to open an outlet for our products of 
the interior, and those to the west of us, to reach the marts of the world. No State 
was in greater need of such facilities than Georgia, but we did not ask that these 
works should be made by appropriations out of the common treasury. The cost of the 
grading, the superstructure, and the equipment of our roads was borne by those who 
had entered into the enterprise. Nay, more not only the cost of the iron—no small 
item in the aggregate cost—was borne in the same way, but we were compelled to 
pay into the common treasury several millions of dollars for the privilege of 
importing the iron, after the price was paid for it abroad. What justice was there in 
taking this money, which our people paid into the common treasury on the 
importation of our iron, and applying it to the improvement of rivers and harbors 
elsewhere? The true principle is to subject the commerce of every locality, to 
whatever burdens may be necessary to facilitate it. If Charleston harbor needs 
improvement, let the commerce of Charleston bear the burden. If the mouth of the 
Savannah river has to be cleared out, let the sea-going navigation which is benefited 
by it, bear the burden. So with the mouths of the Alabama and Mississippi river. Just 
as the products of the interior, our cotton, wheat, corn, and other articles, have to 
bear the necessary rates of freight over our railroads to reach the seas. This is again 
the broad principle of perfect equality and justice, and it is especially set forth and 
established in our new constitution.  

Another feature to which I will allude is that the new constitution provides that 
cabinet ministers and heads of departments may have the privilege of seats upon the 
floor of the Senate and House of Representatives and may have the right to 
participate in the debates and discussions upon the various subjects of 
administration. I should have preferred that this provision should have gone further, 
and required the President to select his constitutional advisers from the Senate and 
House of Representatives. That would have conformed entirely to the practice in the 
British Parliament, which, in my judgment, is one of the wisest provisions in the 
British constitution. It is the only feature that saves that government. It is that which 
gives it stability in its facility to change its administration. Ours, as it is, is a great 
approximation to the right principle.  

Under the old constitution, a secretary of the treasury for instance, had no 
opportunity, save by his annual reports, of presenting any scheme or plan of finance 
or other matter. He had no opportunity of explaining, expounding, enforcing, or 
defending his views of policy; his only resort was through the medium of an organ. 
In the British parliament, the premier brings in his budget and stands before the 
nation responsible for its every item. If it is indefensible, he falls before the attacks 
upon it, as he ought to. This will now be the case to a limited extent under our 
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system. In the new constitution, provision has been made by which our heads of 
departments can speak for themselves and the administration, in behalf of its entire 
policy, without resorting to the indirect and highly objectionable medium of a 
newspaper. It is to be greatly hoped that under our system we shall never have what 
is known as a government organ.  

Another change in the constitution relates to the length of the tenure of the 
presidential office. In the new constitution it is six years instead of four, and the 
President rendered ineligible for a re-election. This is certainly a decidedly 
conservative change. It will remove from the incumbent all temptation to use his 
office or exert the powers confided to him for any objects of personal ambition. The 
only incentive to that higher ambition which should move and actuate one holding 
such high trusts in his hands, will be the good of the people, the advancement, 
prosperity, happiness, safety, honor, and true glory of the confederacy.  

But not to be tedious in enumerating the numerous changes for the better, allow me 
to allude to one other —though last, not least. The new constitution has put at rest, 
forever, all the agitating questions relating to our peculiar institution—African slavery 
as it exists amongst us—the proper status of the negro in our form of civilization. 
This was the immediate cause of the late rupture and present revolution. Jefferson in 
his forecast, had anticipated this, as the "rock upon which the old Union would split." 
He was right. What was conjecture with him, is now a realized fact. But whether he 
fully comprehended the great truth upon which that rock stood and stands, may be 
doubted. The prevailing ideas entertained by him and most of the leading statesmen 
at the time of the formation of the old constitution, were that the enslavement of the 
African was in violation of the laws of nature; that it was wrong in principle, socially, 
morally, and politically. It was an evil they knew not well how to deal with, but the 
general opinion of the men of that day was that, somehow or other in the order of 
Providence, the institution would be evanescent and pass away. This idea, though 
not incorporated in the constitution, was the prevailing idea at that time. The 
constitution, it is true, secured every essential guarantee to the institution while it 
should last, and hence no argument can be justly urged against the constitutional 
guarantees thus secured, because of the common sentiment of the day. Those ideas, 
however, were fundamentally wrong. They rested upon the assumption of the 
equality of races. This was an error. It was a sandy foundation, and the government 
built upon it fell when the "storm came and the wind blew."  

Our new government is founded upon exactly the opposite idea; its foundations are 
laid, its corner- stone rests, upon the great truth that the negro is not equal to the 
white man; that slavery—subordination to the superior race—is his natural and 
normal condition. This, our new government, is the first, in the history of the world, 
based upon this great physical, philosophical, and moral truth. This truth has been 
slow in the process of its development, like all other truths in the various 
departments of science. It has been so even amongst us. Many who hear me, 
perhaps, can recollect well, that this truth was not generally admitted, even within 
their day. The errors of the past generation still clung to many as late as twenty 
years ago. Those at the North, who still cling to these errors, with a zeal above 
knowledge, we justly denominate fanatics. All fanaticism springs from an aberration 
of the mind—from a defect in reasoning. It is a species of insanity. One of the most 
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striking characteristics of insanity, in many instances, is forming correct conclusions 
from fancied or erroneous premises; so with the anti-slavery fanatics. Their 
conclusions are right if their premises were. They assume that the negro is equal, 
and hence conclude that he is entitled to equal privileges and rights with the white 
man. If their premises were correct, their conclusions would be logical and just—but 
their premise being wrong, their whole argument fails. I recollect once of having 
heard a gentleman from one of the northern States, of great power and ability, 
announce in the House of Representatives, with imposing effect, that we of the 
South would be compelled, ultimately, to yield upon this subject of slavery, that it 
was as impossible to war successfully against a principle in politics, as it was in 
physics or mechanics. That the principle would ultimately prevail. That we, in 
maintaining slavery as it exists with us, were warring against a principle, a principle 
founded in nature, the principle of the equality of men. The reply I made to him was, 
that upon his own grounds, we should, ultimately, succeed, and that he and his 
associates, in this crusade against our institutions, would ultimately fail. The truth 
announced, that it was as impossible to war successfully against a principle in politics 
as it was in physics and mechanics, I admitted; but told him that it was he, and 
those acting with him, who were warring against a principle. They were attempting 
to make things equal which the Creator had made unequal.  

In the conflict thus far, success has been on our side, complete throughout the 
length and breadth of the Confederate States. It is upon this, as I have stated, our 
social fabric is firmly planted; and I cannot permit myself to doubt the ultimate 
success of a full recognition of this principle throughout the civilized and enlightened 
world.  

As I have stated, the truth of this principle may be slow in development, as all truths 
are and ever have been, in the various branches of science. It was so with the 
principles announced by Galileo—it was so with Adam Smith and his principles of 
political economy. It was so with Harvey, and his theory of the circulation of the 
blood. It is stated that not a single one of the medical profession, living at the time 
of the announcement of the truths made by him, admitted them. Now, they are 
universally acknowledged. May we not, therefore, look with confidence to the 
ultimate universal acknowledgment of the truths upon which our system rests? It is 
the first government ever instituted upon the principles in strict conformity to nature, 
and the ordination of Providence, in furnishing the materials of human society. Many 
governments have been founded upon the principle of the subordination and serfdom 
of certain classes of the same race; such were and are in violation of the laws of 
nature. Our system commits no such violation of nature’s laws. With us, all of the 
white race, however high or low, rich or poor, are equal in the eye of the law. Not so 
with the negro. Subordination is his place. He, by nature, or by the curse against 
Canaan, is fitted for that condition which he occupies in our system. The architect, in 
the construction of buildings, lays the foundation with the proper material-the 
granite; then comes the brick or the marble. The substratum of our society is made 
of the material fitted by nature for it, and by experience we know that it is best, not 
only for the superior, but for the inferior race, that it should be so. It is, indeed, in 
conformity with the ordinance of the Creator. It is not for us to inquire into the 
wisdom of His ordinances, or to question them. For His own purposes, He has made 
one race to differ from another, as He has made "one star to differ from another star 
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in glory." The great objects of humanity are best attained when there is conformity 
to His laws and decrees, in the formation of governments as well as in all things else. 
Our confederacy is founded upon principles in strict conformity with these laws. This 
stone which was rejected by the first builders "is become the chief of the corner"—
the real "corner-stone"—in our new edifice. I have been asked, what of the future? It 
has been apprehended by some that we would have arrayed against us the civilized 
world. I care not who or how many they may be against us, when we stand upon the 
eternal principles of truth, if we are true to ourselves and the principles for which we 
contend, we are obliged to, and must triumph.  

Thousands of people who begin to understand these truths are not yet completely 
out of the shell; they do not see them in their length and breadth. We hear much of 
the civilization and Christianization of the barbarous tribes of Africa. In my judgment, 
those ends will never be attained, but by first teaching them the lesson taught to 
Adam, that "in the sweat of his brow he should eat his bread," and teaching them to 
work, and feed, and clothe themselves.  

But to pass on: Some have propounded the inquiry whether it is practicable for us to 
go on with the confederacy without further accessions? Have we the means and 
ability to maintain nationality among the powers of the earth? On this point I would 
barely say, that as anxiously as we all have been, and are, for the border States, 
with institutions similar to ours, to join us, still we are abundantly able to maintain 
our position, even if they should ultimately make up their minds not to cast their 
destiny with us. That they ultimately will join us—be compelled to do it—is my 
confident belief; but we can get on very well without them, even if they should not.  

We have all the essential elements of a high national career. The idea has been given 
out at the North, and even in the border States, that we are too small and too weak 
to maintain a separate nationality. This is a great mistake. In extent of territory we 
embrace five hundred and sixty-four thousand square miles and upward. This is 
upward of two hundred thousand square miles more than was included within the 
limits of the original thirteen States. It is an area of country more than double the 
territory of France or the Austrian empire. France, in round numbers, has but two 
hundred and twelve thousand square miles. Austria, in round numbers, has two 
hundred and forty-eight thousand square miles. Ours is greater than both combined. 
It is greater than all France, Spain, Portugal, and Great Britain, including England, 
Ireland, and Scotland, together. In population we have upward of five millions, 
according to the census of 1860; this includes white and black. The entire population, 
including white and black, of the original thirteen States, was less than four millions 
in 1790, and still less in ’76, when the independence of our fathers was achieved. If 
they, with a less population, dared maintain their independence against the greatest 
power on earth, shall we have any apprehension of maintaining ours now?  

In point of material wealth and resources, we are greatly in advance of them. The 
taxable property of the Confederate States cannot be less than twenty-two hundred 
millions of dollars! This, I think I venture but little in saying, may be considered as 
five times more than the colonies possessed at the time they achieved their 
independence. Georgia, alone, possessed last year, according to the report of our 
comptroller-general, six hundred and seventy-two millions of taxable property. The 
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debts of the seven confederate States sum up in the aggregate less than eighteen 
millions, while the existing debts of the other of the late United States sum up in the 
aggregate the enormous amount of one hundred and seventy-four millions of dollars. 
This is without taking into account the heavy city debts, corporation debts, and 
railroad debts, which press, and will continue to press, as a heavy incubus upon the 
resources of those States. These debts, added to others, make a sum total not much 
under five hundred millions of dollars. With such an area of territory as we have-with 
such an amount of population-with a climate and soil unsurpassed by any on the face 
of the earth-with such resources already at our command-with productions which 
control the commerce of the world-who can entertain any apprehensions as to our 
ability to succeed, whether others join us or not?  

It is true, I believe I state but the common sentiment, when I declare my earnest 
desire that the border States should join us. The differences of opinion that existed 
among us anterior to secession, related more to the policy in securing that result by 
co-operation than from any difference upon the ultimate security we all looked to in 
common.  

These differences of opinion were more in reference to policy than principle, and as 
Mr. Jefferson said in his inaugural, in 1801, after the heated contest preceding his 
election, that there might be differences of opinion without differences on principle, 
and that all, to some extent, had been Federalists and all Republicans; so it may now 
be said of us, that whatever differences of opinion as to the best policy in having a 
co-operation with our border sister slave States, if the worst came to the worst, that 
as we were all co-operationists, we are now all for independence, whether they come 
or not.  

In this connection I take this occasion to state, that I was not without grave and 
serious apprehensions, that if the worst came to the worst, and cutting loose from 
the old government should be the only remedy for our safety and security, it would 
be attended with much more serious ills than it has been as yet. Thus far we have 
seen none of those incidents which usually attend revolutions. No such material as 
such convulsions usually throw up has been seen. Wisdom, prudence, and patriotism, 
have marked every step of our progress thus far. This augurs well for the future, and 
it is a matter of sincere gratification to me, that I am enabled to make the 
declaration. Of the men I met in the Congress at Montgomery, I may be pardoned 
for saying this, an abler, wiser, a more conservative, deliberate, determined, 
resolute, and patriotic body of men, I never met in my life. Their works speak for 
them; the provisional government speaks for them; the constitution of the 
permanent government will be a lasting monument of their worth, merit, and 
statesmanship.  

But to return to the question of the future. What is to be the result of this revolution?  

Will every thing, commenced so well, continue as it has begun? In reply to this 
anxious inquiry, I can only say it all depends upon ourselves. A young man starting 
out in life on his majority, with health, talent, and ability, under a favoring 
Providence, may be said to be the architect of his own fortunes. His destinies are in 
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his own hands. He may make for himself a name, of honor or dishonor, according to 
his own acts. If he plants himself upon truth, integrity, honor and uprightness, with 
industry, patience and energy, he cannot fail of success. So it is with us. We are a 
young republic, just entering upon the arena of nations; we will be the architects of 
our own fortunes. Our destiny, under Providence, is in our own hands. With wisdom, 
prudence, and statesmanship on the part of our public men, and intelligence, virtue 
and patriotism on the part of the people, success, to the full measures of our most 
sanguine hopes, may be looked for. But if unwise counsels prevail—if we become 
divided—if schisms arise—if dissentions spring up—if factions are engendered—if 
party spirit, nourished by unholy personal ambition shall rear its hydra head, I have 
no good to prophesy for you. Without intelligence, virtue, integrity, and patriotism on 
the part of the people, no republic or representative government can be durable or 
stable.  

We have intelligence, and virtue, and patriotism. All that is required is to cultivate 
and perpetuate these. Intelligence will not do without virtue. France was a nation of 
philosophers. These philosophers become Jacobins. They lacked that virtue, that 
devotion to moral principle, and that patriotism which is essential to good 
government Organized upon principles of perfect justice and right-seeking amity and 
friendship with all other powers-I see no obstacle in the way of our upward and 
onward progress. Our growth, by accessions from other States, will depend greatly 
upon whether we present to the world, as I trust we shall, a better government than 
that to which neighboring States belong. If we do this, North Carolina, Tennessee, 
and Arkansas cannot hesitate long; neither can Virginia, Kentucky, and Missouri. 
They will necessarily gravitate to us by an imperious law. We made ample provision 
in our constitution for the admission of other States; it is more guarded, and wisely 
so, I think, than the old constitution on the same subject, but not too guarded to 
receive them as fast as it may be proper. Looking to the distant future, and, perhaps, 
not very far distant either, it is not beyond the range of possibility, and even 
probability, that all the great States of the north-west will gravitate this way, as well 
as Tennessee, Kentucky, Missouri, Arkansas, etc. Should they do so, our doors are 
wide enough to receive them, but not until they are ready to assimilate with us in 
principle.  

The process of disintegration in the old Union may be expected to go on with almost 
absolute certainty if we pursue the right course. We are now the nucleus of a 
growing power which, if we are true to ourselves, our destiny, and high mission, will 
become the controlling power on this continent. To what extent accessions will go on 
in the process of time, or where it will end, the future will determine. So far as it 
concerns States of the old Union, this process will be upon no such principles of 
reconstruction as now spoken of, but upon reorganization and new assimilation. Such 
are some of the glimpses of the future as I catch them.  

But at first we must necessarily meet with the inconveniences and difficulties and 
embarrassments incident to all changes of government. These will be felt in our 
postal affairs and changes in the channel of trade. These inconveniences, it is to be 
hoped, will be but temporary, and must be borne with patience and forbearance.  
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As to whether we shall have war with our late confederates, or whether all matters of 
differences between us shall be amicably settled, I can only say that the prospect for 
a peaceful adjustment is better, so far as I am informed, than it has been. The 
prospect of war is, at least, not so threatening as it has been. The idea of coercion, 
shadowed forth in President Lincoln’s inaugural, seems not to be followed up thus far 
so vigorously as was expected. Fort Sumter, it is believed, will soon be evacuated. 
What course will be pursued toward Fort Pickens, and the other forts on the gulf, is 
not so well understood. It is to be greatly desired that all of them should be 
surrendered. Our object is peace, not only with the North, but with the world. All 
matters relating to the public property, public liabilities of the Union when we were 
members of it, we are ready and willing to adjust and settle upon the principles of 
right, equity, and good faith. War can be of no more benefit to the North than to us. 
Whether the intention of evacuating Fort Sumter is to be received as an evidence of 
a desire for a peaceful solution of our difficulties with the United States, or the result 
of necessity, I will not undertake to say. I would feign hope the former. Rumors are 
afloat, however, that it is the result of necessity. All I can say to you, therefore, on 
that point is, keep your armor bright and your powder dry.  

The surest way to secure peace, is to show your ability to maintain your rights. The 
principles and position of the present administration of the United States—the 
republican party—present some puzzling questions. While it is a fixed principle with 
them never to allow the increase of a foot of slave territory, they seem to be equally 
determined not to part with an inch "of the accursed soil." Notwithstanding their 
clamor against the institution, they seemed to be equally opposed to getting more, 
or letting go what they have got. They were ready to fight on the accession of Texas, 
and are equally ready to fight now on her secession. Why is this? How can this 
strange paradox be accounted for? There seems to be but one rational solution—and 
that is, notwithstanding their professions of humanity, they are disinclined to give up 
the benefits they derive from slave labor. Their philanthropy yields to their interest. 
The idea of enforcing the laws, has but one object, and that is a collection of the 
taxes, raised by slave labor to swell the fund necessary to meet their heavy 
appropriations. The spoils is what they are after—though they come from the labor of 
the slave…  

…That as the admission of States by Congress under the constitution was an act of 
legislation, and in the nature of a contract or compact between the States admitted 
and the others admitting, why should not this contract or compact be regarded as of 
like character with all other civil contracts—liable to be rescinded by mutual 
agreement of both parties? The seceding States have rescinded it on their part, they 
have resumed their sovereignty. Why cannot the whole question be settled, if the 
north desire peace, simply by the Congress, in both branches, with the concurrence 
of the President, giving their consent to the separation, and a recognition of our 
independence?  

Source: http://teachingamericanhistory.org/library/index.asp?documentprint=76 
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Lincoln and Gettysburg 
Gilder-Lehrman Institute 

At Gettysburg College 
July, 2008 

 
 

Eugene Woehr 
Dobbins CTE 

Philadelphia, PA 
 

 
 
 When James Madison, who was from Virginia, was trying to persuade New York 
voters to ratify the newly created Constitution, he, with Alexander Hamilton and John Jay, 
wrote a series of essays that are collectively known as the Federalist Papers.  Below is the 
last paragraph of Federalist 14. 
 
 
 
 
 

Federalist 14 
 
 
“I submit to you, my fellow-citizens, these considerations, in full confidence that the good 
sense which has so often marked your decisions will allow them their due weight and effect; 
and that you will never suffer difficulties, however formidable in appearance, or however 
fashionable the error on which they may be founded, to drive you into the gloomy and 
perilous scene into which the advocates for disunion would conduct you. Hearken not to the 
unnatural voice which tells you that the people of America, knit together as they are by so 
many cords of affection, can no longer live together as members of the same family; can no 
longer continue the mutual guardians of their mutual happiness; can no longer be fellow 
citizens of one great, respectable, and flourishing empire…. No, my countrymen, shut your 
ears against this unhallowed language. Shut your hearts against the poison which it 
conveys; the kindred blood which flows in the veins of American citizens, the mingled blood 
which they have shed in defense of their sacred rights, consecrate their Union, and excite 
horror at the idea of their becoming aliens, rivals, enemies. . . . Happily for America, 
happily, we trust, for the whole human race, they pursued a new and more noble course. 
They accomplished a revolution which has no parallel in the annals of human society. They 
reared the fabrics of governments which have no model on the face of the globe. They 
formed the design of a great Confederacy, which it is incumbent on their successors to 
improve and perpetuate. If their works betray imperfections, we wonder at the fewness of 
them. If they erred most in the structure of the Union, this was the work most difficult to be 
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executed; this is the work which has been new modelled by the act of your convention, and 
it is that act on which you are now to deliberate and to decide.”  
PUBLIUS.  
 
 
1) Summarize Madison’s statement 
 
 
 
 
 
 
   
When Abraham Lincoln gave his first inaugural address in 1861, the Civil War had not yet 
begun.  Although seven states had left the union and formed the Confederate States of America, 
the states of the “Upper South, “North Carolina, Virginia, Arkansas, and Tennessee, had not yet 
seceded.  The final paragraphs of Lincoln’s speech are below.   
 
 
 

First Inaugural Address of Abraham Lincoln 
 
 
 
In your hands, my dissatisfied fellow-countrymen, and not in mine, is the momentous issue of 
civil war. The Government will not assail you. You can have no conflict without being 
yourselves the aggressors. You have no oath registered in heaven to destroy the Government, 
while I shall have the most solemn one to "preserve, protect, and defend it." 
 
I am loath to close. We are not enemies, but friends. We must not be enemies. Though passion 
may have strained it must not break our bonds of affection. The mystic chords of memory, 
stretching from every battlefield and patriot grave to every living heart and hearthstone all over 
this broad land, will yet swell the chorus of the Union, when again touched, as surely they will 
be, by the better angels of our nature. 
 
1) Summarize Lincoln’s statement 
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Comparison of documents 
 
 

1) Compare your summaries of each document.  What differences and similarities do 
you see? 

  
 
2) Who is James Madison speaking to when he says, “No, my countrymen, shut your 

ears against this unhallowed language. Shut your hearts against the poison which 
it conveys;…” 

 
 
 

3) Who is Lincoln addressing when he says, “In your hands, my dissatisfied fellow-
countrymen, and not in mine, is the momentous issue of civil war.” 

 
 

4) What do these two groups have in common? 
 
 
5) What phrases does Lincoln use that echoes Madison when Madison mentions the “… 

the kindred blood which flows in the veins of American citizens, the mingled 
blood which they have shed in defense of their sacred rights, consecrate their 
Union, and excite horror at the idea of their becoming aliens, rivals, enemies” 

 
6) Madison was a slaveholder and a Virginian.  Do you think Lincoln deliberately used 

his writings for that reason?  Explain why. 
 
 

7) After answering questions 2-6, what would you change in your answer to question 1? 
 
 

 
 
 
 
 
 
 

 
 
 
 
 



                      
 

S:\CWI Event Staff\PA ALBC\Train Station Lesson Plans\53_Yeager.docx 
 

 
Gilder Lehrman Institute of American History 

Lincoln 
July 2008 

 
 
 

Christina Yeager 
E. Russell Hicks Middle School 
Washington County, Maryland 

 
 
 

“Emancipation” 
Song and Chorus 

Dedicated to all Lovers of Freedom 
 

 
Decades or even centuries prior to the invention of MP3 players, I-pods, and 

televisions Americans used sheet music to express their attitudes towards politics 
and prominent or popular figures in America.  Sheet music is music that is printed 
on paper, most often used for singing, the piano, or the guitar. 

 
 The following piece of sheet music was written during the Civil War Era in 
American History and depicts how some Americans viewed the Emancipation 
Proclamation. The Emancipation Proclamation was a proclamation that was signed 
and issued by President Lincoln on September 22, 1862, which freed the slaves in 
the Confederacy effective January 1, 1863. 
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Reference: http://memory.loc.gov/cgi-
bin/query/r?ammem/scsm:@field(DOCID+@lit(scsm0042)) 
 
Name ____________________________________________ pd ______ 
Directions: Referring to the sheet music answer the following questions.  
 

1. During this time, what group of people would most likely sing this song?  
 
 

2. Look at the following stanza, what is it describing?  
“The nation shall grow and to other lands show, 

This Republic is firm in foundation, 
And Despots shall feel that republican steel, 

Is sharp in defense of this nation.” 
 
 

3. If you were a slave in the Confederate States if America how would you feel 
if you were to hear this song being sung?  

 
 

4. As a confederate, what would some of your opinions be toward this song, why 
would you feel this way?  

 
 

5. From either the Union or Confederate perspective, write a short telegram to 
the author of this song describing how it made you feel and your opinion on 
the subject.  Use your background knowledge on the Emancipation 
Proclamation and the Civil War to support your writing.    
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President Lincoln Writing the Proclamation of Freedom, January 1, 1863 
David G. Blythe 
 
Reference: http://www.loc.gov/exhibits/odyssey/archive/04/0422001r.jpg 
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Name ___________________________________________ pd _______ 
 

After the Union victory at Antietam, Lincoln issues the Emancipation 
Proclamation declaring that all slaves in states of rebellion were to be freed.  This 
proclamation would pave the way to the 13th Amendment, which would free all 
slaves in the United States.    

This lithograph by David G. Blythe depicts some of the issues surrounding 
Abraham Lincoln’s decision to emancipate the slaves in the confederacy.  The artist 
uses symbolism in his art to express the events of the time period as well as his 
perception of Abraham Lincoln.   
 
Directions: Referring to the lithograph, complete the questions below and prepare 
to discuss your answers with the class.  
 

1. Looking at the picture, how do you think the artist felt about Abraham 
Lincoln and his decision to emancipate the slaves?  

 
 

2. Pick out three symbols from the picture and describe what you think they 
mean and why the artist placed them in his picture.    

 
 

3. There are two presidential busts in the picture, who do you think they are 
and how do you think the artiest felt about each one in relation to Lincoln’s 
presidency?  

 
 

4. How does this picture make you feel about Lincoln as a president and his 
decision to emancipate the slaves?  
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